California Association of Health and Education Linked Professions
Joint Powers Authority (CAHELP JPA)
DESERT/MOUNTAIN SELPA STEERING COMMITTEE MEETING
October 18, 2019 — 8:30 a.m.
Desert Mountain Educational Service Center, 17800 Highway 18, Apple Valley CA 92307

AGENDA

1.0

2.0

3.0

4.0

5.0

6.0

7.0

TELECONFERENCE LOCATIONS:

Health Sciences High and Middle College, 3910 University Avenue, San Diego, CA 92105
Needles Unified School District, 1900 Erin Drive, Needles, CA 92363

CALL TO ORDER
ROLL CALL
PUBLIC PARTICIPATION

Citizens are encouraged to participate in the deliberation of the Desert/Mountain SELPA Steering
Committee. Several opportunities are available during the meeting for the Council to receive oral
communication regarding the presentations of any items listed on the agenda. Please ask for recognition
either before a presentation or after the presentation has been completed. Please complete and submit a
“Registration Card to Address the Desert/Mountain SELPA Steering Committee” to the Recording
Secretary and adhere to the provisions described therein.

ADOPTION OF THE AGENDA

5.1 BE IT RESOLVED that the October 18, 2019 Desert/Mountain SELPA Steering Committee
Meeting Agenda be approved as presented.

PRESENTATIONS

6.1 Department of Rehabilitation
Alfonso Jimenez, District Administrator of Department of Rehabilitation (DOR) will present
information on the DOR’s Student Services counseling programs.

INFORMATION/ACTION
7.1 Desert/Mountain SELPA Policy and Procedures Chapters 5 and 9 (ACTION)

Policies and procedures governing the operation of special education programs within the
Desert/Mountain SELPA are developed, reviewed and revised throughout the year upon the
recommendation of the Program Team. Policies and Procedures are modified as necessary in order
to ensure that special education programs are operated in an efficient, effective and legally
compliant manner. Suggested revisions to SELPA Policy and Procedures are submitted to the
D/M SELPA Steering Committee for consideration and approval.

7.1.1 BE IT RESOLVED that the Desert/Mountain SELPA Policy & Procedures Chapters
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California Association of Health and Education Linked Professions
Joint Powers Authority (CAHELP JPA)
DESERT/MOUNTAIN SELPA STEERING COMMITTEE MEETING
October 18, 2019 — 8:30 a.m.
Desert Mountain Educational Service Center, 17800 Highway 18, Apple Valley CA 92307

AGENDA

8.0

9.0

5 and 9 be approved as presented.

7.2 Desert/Mountain SELPA Forms D/M 151, 157, and 175 (ACTION)

Forms used in the operations of special education programs within the Desert/Mountain SELPA
are developed, reviewed and revised throughout the year upon the recommendation of the Program
Team. Forms are modified as necessary in order to support the operations of special education
programs in an efficient, effective and legally compliant manner. Suggested revisions to SELPA
Forms are submitted to the D/M SELPA Steering Committee for consideration and approval.

7.2.1 BE IT RESOLVED that Desert/Mountain SELPA Forms D/M 151, 157, and 175 be
approved as presented.

7.3 Interpreting IEP Meetings (English/Spanish) with Hola Language Services (ACTION)

Hola Language Services offers training for interpreting IEP meetings from English to Spanish.
There are two levels of training available to provide additional supports and trainings to the LEA
translators. The suggested trainings are presented to the D/M SELPA Steering Committee for
consideration and approval.

7.3.1 BE IT RESOLVED that D/M SELPA will contract with Hola Language Services to
provide trainings for member LEAs.

CONSENT ITEMS

It is recommended that the Steering Committee consider approving several Agenda items as a Consent
list. Consent Items are routine in nature and can be enacted in one motion without further discussion.
Consent items may be called up by any Committee Member at the meeting for clarification, discussion,
or change.

8.1 BE IT RESOLVED that the following Consent Items be approved as presented:

8.1.1 Approve the September 20, 2019 Desert/Mountain SELPA Steering Committee
Meeting Minutes.

CHIEF EXECUTIVE OFFICER AND STAFF REPORTS
9.1 Legislative Update

Jenae Holtz will present the latest in State and Federal law related to students with disabilities and
school law.
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California Association of Health and Education Linked Professions
Joint Powers Authority (CAHELP JPA)
DESERT/MOUNTAIN SELPA STEERING COMMITTEE MEETING
October 18, 2019 — 8:30 a.m.

Desert Mountain Educational Service Center, 17800 Highway 18, Apple Valley CA 92307

AGENDA

9.2

9.3

94

9.5

9.6

9.7

9.8

9.9

9.10

9.11

Region 10 Training — Transforming School Culture

Jenae Holtz will share information on an upcoming Region 10 training: Transforming School
Culture.

Overcoming the Achievement Gap Trap Workshop

Jenae Holtz will share information on an upcoming workshop: Overcoming the Achievement Gap
Trap.

Home/Hospital Instruction for Students Enrolled with County Operations

Rich Frederick will present Home/Hospital Instruction for students enrolled with Desert/Mountain
Operations.

Desert/Mountain Operations Classroom Locations/Services and Contact Information

Rich Frederick will present the Desert/Mountain Operations Classroom Locations/Services and
Contact Information.

Desert/Mountain Children’s Center Client Services Reports

Linda Llamas will present the Children’s Center monthly reports.

Professional Learning Summary

Heidi Chavez will present an update on the SELPA’s professional development.
Resolution Support Services Update

Kathleen Peters will present an update on the SELPA’s resolution support services.
Prevention and Intervention Update

Kami Murphy will present Prevention and Intervention updates.

Compliance Update

Peggy Dunn will present an update on compliance items from the California Department of
Education (CDE).

Nonpublic School/Nonpublic Agency Update
Peggy Dunn will provide a nonpublic school/nonpublic agency update.
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AGENDA

10.0

11.0

12.0

13.0

14.0

15.0

9.12  Desert/Mountain SELPA and Desert/Mountain Charter SELPA Compliance Monitoring Guide
Draft

Peggy Dunn will present the Desert/Mountain SELPA, Desert/Mountain Charter SELPA
Compliance Monitoring Guide Draft.

INFORMATION ITEMS

10.1  Monthly Occupational & Physical Therapy Services Reports

10.2  Monthly Nonpublic School/Agency Placement Report

10.3  Upcoming Professional Learning Opportunities

STEERING COMMITTEE MEMBERS COMMENTS / REPORTS

CEO COMMENTS

MATTERS BROUGHT BY CITIZENS

This is the time during the agenda when the Desert/Mountain SELPA Steering Committee is again
prepared to receive the comments of the public regarding items on this agenda or any school related special

education issue.

When coming to the podium, citizens are requested to give their name and limit their remarks to three
minutes.

Persons wishing to make complaints against Desert/Mountain SELPA Steering Committee personnel must
have filed an appropriate complaint form prior to the meeting.

When the Desert/Mountain SELPA Steering Committee goes into Closed Session, there will be no further
opportunity for citizens to address the Council on items under consideration.

DIRECTOR’S TRAINING/PRESENTATION

14.1 Barriers to FAPE presented by Kathleen Peters, D/M SELPA Program Manager, Resolution
Support Services.

ADJOURNMENT

The next regular meeting of the Desert/Mountain SELPA Steering Committee will be held on Friday,
November 8, 2019, at 8:30 a.m., at the Desert Mountain Educational Service Center, Aster/Cactus Room,
17800 Highway 18, Apple Valley, CA 92307.
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AGENDA

Individuals requiring special accommodations for disabilities are requested to contact Jamie Adkins at
(760) 955-3555, at least seven days prior to the date of this meeting.
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Section ‘

Chapter 5:
Supports and
Services

Revised Desert/Mountain SELPA Policies & Procedures

Proposed Revision(s)

Updated Appendix B: Determining the
Need for a Temporary Intensive
Supports Assessment (TISA); this
appendix was formerly called Determining
the Need for Special Circumstance
Instructional Assistance (SCIA). In
general, references to Special Circumstance
Instructional Assistance or SCIA were
changed to Temporary Intensive Supports
Assessment or TISA, to include references
to SELPA forms D/M 157A — D/M 157J,
which are currently being revised to reflect
the TISA language and process to be
effective for the 2019/2020 school year.

Title 20 USC § 1401(26), 34 C.F.R. §
300.34; 5 CCR § § 3001 and 3052, and
Education Code § 56363(a)

Rev.
DE(]

8/22/19
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Chapter 5: Supports and Services

SECTION A: LEAST RESTRICTIVE ENVIRONMENT - A CONTINUUM OF
SERVICES AND PLACEMENT OPTIONS

SECTION B: RELATED SERVICES
SECTION C: SERVICE ANIMALS
SECTION D: ASSISTIVE TECHNOLOGY

APPENDIX A: GUIDELINE STATEMENT - LEAST RESTRICTIVE
ENVIRONMENT (LRE)

APPENDIX B: DETERMINING THE NEED FOR A TEMPORARY
INTENSIVE SUPPORTS ASSESSMENT (TISA)

APPENDIX C: TRANSPORTATION GUIDELINES
APPENDIX D: CARS+ GUIDANCE FOR RSP TEACHERS

APPENDIX E: MEMORANDUM BY FAGEN FRIEDMAN & FULFROST:
TRAINING AND CONTROL OF SERVICE ANIMALS ON SCHOOL
PROPERTY

APPENDIX F: WAIVER AND RELEASE OF LIABILITY: PERMISSION TO
BRING GUIDE DOGS, SIGNAL DOGS, AND SERVICE DOGS ON SCHOOL
PROPERTY OR TO SCHOOL-SPONSORED PROGRAMS OR ACTIVITIES

APPENDIX G: EXTENDED SCHOOL YEAR (ESY) GUIDELINES
APPENDIX H: SELPA REFERRAL PROCEDURES

APPENDIX I: DOCUMENTING ASSISTIVE TECHNOLOGY (AT) IN THE IEP
APPENDIX J: AUDIOLOGY

Introduction

It is the philosophy of the Desert/Mountain Special Education Local Plan Area (SELPA) that all
individual students with exceptional needs be provided a Free Appropriate Public Education
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APPENDIX B: Determining the Need for Temporary
Intensive Supports Assessment (TISA)

Section A: Rationale

Section B: Least Restrictive Environment (LRE)

Section C: Factors for Special Circumstances

Section D: Temporary Intensive Supports Assessment

Section E: Procedures for Requesting a Temporary Intensive Supports Assessment (TISA)

Section F: Training

Introduction

The purpose of this section is to provide Local Education Agency (LEA) personnel information
and guidance in determining a student’s need for temporary intensive supports. A recommendation
for temporary intensive supports is a significant programmatic decision and one that should only
be made after a comprehensive discussion of other options considered and clear documentation of
as to why those options are not appropriate. While some students may need temporary intensive
supports to receive a free appropriate public education (FAPE), for other students, the assignment
of such supports may be unnecessary and inappropriately restrictive.

A goal for all students with disabilities is to promote and maximize independence. LEAs are
responsible for developing and implementing individualized education programs (IEPs) that
promote such independence. When an IEP team determines that a student needs temporary
intensive supports, it should always be considered a time-limited recommendation and specific
conditions/goals must be established to fade the use of such supports.

California Education Code states,

E.C. 8 56363 (a) As used in this part, the term *“designated instruction and
services” means ““related services™ as that term is defined in Section 1401(26) of
Title 20 of the United States Code and Section 300.34 of Title 34 of the Code of
Federal Regulations. The term ““related services” means transportation, and such
developmental, corrective, and other supportive services (including speech-
language pathology and audiology services, interpreting services, psychological
services, physical and occupational therapy, recreation, including therapeutic
recreation, social work services, school nurse services designed to enable an
individual with exceptional needs to receive a free appropriate public education as
described in the individualized education program of the child, counseling services,
including rehabilitation counseling, orientation and mobility services, and medical
services, except that such medical services shall be for diagnostic and evaluation
purpose only) as may be required to assist an individual with exceptional needs to
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benefit from special education, and includes the early identifications and
assessment of disabling conditions in children.

Section A: Rationale

Every LEA within the Desert/Mountain Special Education Local Plan Area (SELPA) is required
to provide a full continuum of placement options for students with identified disabilities who are
receiving special education services. The Individuals with Disabilities Education Act (IDEA 2004)
and California laws and regulations describe a continuum of alternative placements such as
instruction in regular classes, special classes, special schools, home instruction, and instruction in
hospitals and institutions [Title 34 of the Code of Federal Regulations (CFR) 300.551(b)(1)]. Both
federal and state laws also contain provisions to ensure that children with disabilities are educated
to the maximum extent possible with children who are not disabled, and that children are removed
from the general education environment only when the nature and severity of the disability is such
that education in the regular classroom cannot be satisfactorily achieved with the use of related
services.

Section B: Least Restrictive Environment (LRE)

By law, services to students with special needs must be delivered in the “least restrictive
environment." When an IEP team is considering temporary intensive supports for a student, all
aspects of the student's program must be considered with the intent of maximizing student
independence. The teacher(s) is responsible for the design and implementation of the student's
program.

Section C: Factors for Temporary Intensive Supports

Whenever temporary intensive supports are being considered by an IEP team for a student with
special needs, the following factors need to be considered:

Personal Independence

First and foremost, an important goal for all special education students is to encourage, promote,
and maximize independence. If not carefully monitored, temporary intensive supports can easily
and unintentionally foster dependence. A student's total educational program must be carefully
evaluated to determine where support is indicated. Natural support and existing staff support
should be used whenever possible to promote the least restrictive environment.

The general categories to be considered for temporary intensive supports include:

1. Health/Personal Care Issues
2. Behavioral Support

3. Instruction

4. Inclusion/Mainstreaming
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Section D: Temporary Intensive Supports Assessment

1. IEP teams should identify the need for related services based on appropriate documentation
and assessment. If the IEP team recommends such services, the following statements must be
considered for inclusion in the IEP:

a) Therelated service is necessary to the child to benefit from his/her special education
program;

b) The program modifications or supports for school personnel are necessary to assist

the child to;
1) Advance appropriately toward the annual goals;
(2) Be involved in and progress in the general curriculum;
(3) Participate in extracurricular and other nonacademic activities; and
4) Be educated and participate with other disabled and non-disabled

children.

2. The IEP team shall address the means for reviewing and evaluating the necessity of continuing
temporary intensive services to the student. It is recommended that these intensive supports be
monitored every six months and reconsidered at every annual IEP.

3. The IEP team shall also include a statement of the anticipated frequency and duration for the
services and modifications.

4. If it is determined that additional personnel support is required, the IEP team should
periodically review the effectiveness of this additional support. A systematic, written plan
needs to address how additional personnel support will be monitored.

5. For services requiring additional personnel support as a result of a student’s behavioral
difficulties, the student’s IEP needs to include appropriate goals. In addition, a behavioral
intervention plan (BIP) should be developed in accordance with Sections 3001 and 3052 in
Title 5 of the California Code of Regulations (CCR). The BIP needs to include a provision
describing how and when support, including personnel, will be utilized to implement the plan,
and when the plan will be reviewed and modified.

6. When determining the need for additional personnel support due to an instructional need, the
IEP team must utilize appropriate assessment information to support this recommendation. The
written plan must be developed by the IEP team in collaboration with a general and special
education teachers specifying how the additional personnel will be utilized to support the
teacher in implementing the student’s goals and objectives and what attempts will be made to
transition other available classroom resources and supports.

7. When a need for additional support is due to medical need, a specialized health care plan will
need to be developed. (Utilize D/M SELPA Form 93, 94, and 95, as appropriate)
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8. When temporary intensive supports in the form of personnel are being considered for a specific
student, an LEA representative shall be required to participate in the decision-making process
of the IEP meeting.

Section E: Procedures for Requesting a Temporary
Intensive Supports Assessment (TISA)

Temporary intensive supports may be provided for students with disabilities when additional
support is necessary to the student in order to meet his or her goals and to benefit educationally.
Whenever possible, additional assistance is assigned to a school environment, class, or case
manager. Occasionally, however, a student requires individual support for a designated period of
time to address a unique need. By law, services to students with special needs must be delivered
in the "least restrictive environment." When the IEP team is considering a temporary intensive
support, all aspects of the student's program must be considered. A request for Temporary
Intensive Supports Assessment (TSIA) is made only after other site interventions have proven to
be ineffective. A student's educational program must be carefully evaluated to determine when and
where the additional support is required. Additionally, the IEP team must plan for periodic reviews
to assess the continued need for this type of individualized assistance.

It is expected that students enrolling in a non-public school (NPS) will not require temporary
intensive supports. For students currently in NPS, if the need for temporary intensive supports
becomes evident, the NPS should contact the student's LEA of residence to initiate a referral for a
Temporary Intensive Supports Assessment (TISA). The LEA will evaluate the student and present
findings and recommendations to the IEP team. Whether in public school or NPS, if the student
already has designated temporary intensive supports, it is recommended that the LEA conduct an
evaluation to determine the continued need for that level of support prior to the next annual IEP
meeting. When a student new to the LEA enrolls with an existing IEP that indicates assistance is
needed, a temporary substitute should be assigned until the evaluation process is completed.

o Step 1: Referral for Temporary Intensive Supports Assessment (TISA)
If the principal and special education team at the site believe extra support may be
necessary to meet the student's goals, they must conduct an assessment of the student's
needs prior to an IEP meeting, at which time this topic will be considered. The Referral
for Temporary Intensive Supports Assessment (D/M 157A) needs to be completed.
Use the Student Needs for Additional Support Rubric (D/M 157B) to assist in
quantifying the severity of student need. Supporting documentation should include
Review of IEP Goals (D/M 157C), Review of Behavioral Intervention Plan (BIP)
(D/M 157D) and review of other documents as appropriate, such as a nurse's
assessment, health report, discipline records, independent assessments, etc.

If the parent requests additional support, the school principal, designee, or special
education director shall confer with the parent to clarify his or her concerns, discuss
options, and assist the parent in completing the Referral for Temporary Intensive
Supports Assessment (D/M 157A). The parent should sign as the person requesting
referral. The 15-day timeline for developing the evaluation plan begins on the date of
the parent signature.
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If temporary intensive supports are requested during an IEP meeting without a previous
referral, the procedure for requesting TISA must be initiated at that time. The IEP
meeting should be completed and the referral for a TISA should be indicated in the IEP
notes. Another IEP meeting will need to be scheduled to review the results of the
evaluation.

Submit the Referral for Temporary Intensive Supports Assessment (D/M 157A),
Student Needs for Additional Support Rubric (D/M 157B), Review of IEP Goals
(D/M 157C), and Review of Behavioral Intervention Plan (BIP) (D/M 157D) if
appropriate, with additional supplemental documentation, if necessary, to the director
of special education. The TISA evaluation should be completed by any certificated staff
who received training in the completion of such evaluation, and by an individual who
can objectively consider all circumstances and make recommendations in the best
interest of the student.

e Step 2: Assessment Plan and Parent Permission
The director of special education will assign the referral to appropriate staff who will
be responsible for securing written parent permission/consent on an Assessment Plan
(D/M 66), within 15 days of completion of the referral.

o Step 3: Parent/Teacher/Student Interviews
Best practices would be for the interviews to be completed at the beginning of the
evaluation process. The TISA case manager/coordinator should complete the TISA
Parent Interview (D/M 157E) and the TISA Teacher Interview (D/M 157F) to identify
specific areas of concern. When appropriate the TISA Student Interview (D/M 157G)
should be completed.

e Step 4: Complete Observations

It is necessary for, and the responsibility of the TISA case manager/coordinator to
ensure that observations of the student are conducted, using the TISA Student
Observation Worksheet (D/M 157H). The TISA case manager/coordinator, in addition
to the other appropriate assessors, will review strategies, materials, modifications,
and/or accommodations currently in place to assist the student toward achieving goals
and objectives. To the maximum extent possible and whenever appropriate,
quantifiable data should be collected as part of the observation process. The data
collected will later be used to develop independence goals, should the IEP team
determine that temporary intensive supports are needed. When necessary and
appropriate, the assessors should also utilize the TISA Evidence-Based Classroom
practices Observation Checklist (D/M 157 Appendix A) in order to assist the IEP team
in determining the educational environment of the student.

e Step 5: Develop TISA Evaluation Report
When an IEP team is considering temporary intensive supports for a student, all aspects
of the student's program must be considered with the intent of maximizing student
independence. The TISA Evaluation Report (D/M 1571) should address the areas of
concern identified in the referral, background information and educational history,
summary of interviews, and summary of observations, and include the assessor’s
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results and recommendations. The TISA case manager/coordinator will ensure the
TISA Evaluation Report (D/M 1571) is developed.

e Step 6: Review Evaluation at IEP Meeting

Within 60 days following the receipt of parent consent to evaluate for temporary
intensive supports, an IEP team shall review the results of the evaluation and
recommendations at an IEP meeting. If the IEP team determines a need for temporary
intensive supports, it is written on the IEP with specific goals, monitoring strategies,
fading strategies, and review dates. Regardless of the circumstances that may indicate
the need for support, it is imperative for every IEP to address the skills that will be
taught in order for the temporary intensive supports to be faded. The level of support
required for the student to advance appropriately toward annual goals needs to be
defined. A systematic, written plan should specify how additional support should be
utilized and monitored. The TISA Initial Plan (D/M 157J) should be used to develop
the initial plan. An IEP meeting should be convened if necessary to modify the
temporary intensive supports. Discussion at this meeting should be concluded with a
written plan outlining the team's criteria and possible timeline for phasing out the
necessity for temporary intensive supports.

To assist LEAs in developing appropriate independence and fading plans, IEP teams
should refer to the TISA Terms and Definitions of Fading (D/M 157 Appendix B),
TISA Checklist to Support Independence (D/M 157 Appendix C), and the TISA
Independence/Fading Resources (D/M 157 Appendix D).

e Step 7: Request/Assign Temporary Intensive Support: Personnel
When an IEP team has determined that temporary intensive supports in the form of
additional staff is required, the special education director or designee will process the
appropriate paperwork in accordance with LEA procedures.

e Step 8: Annual Review

The goal for any student with special needs is to encourage, promote, and maximize
independence. Periodic observations and review of data may be required to assess the
effectiveness of this additional support and to monitor the duration of services. The IEP
team should identify the next scheduled observation date, often within six months and
no later than the next annual IEP review, to continually monitor the effectiveness of
the temporary intensive supports provided to the student. The TISA Annual Review
Fading Plan (D/M 157K) should be used to review and determine the current needs of
the student.

Section F: Training

It is critical that all staff receive appropriate training on the student’s health issues, curriculum
modifications, the student’s instructional environment, behavioral interventions, using and fading
prompts, data collection and reporting, etc.
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8/8/19 - This form is under revision; sample will be

updated with new form when available.

DESERTMOUNTAIN SFECIAL EDUCATION LOCAL PLAN AREA
DESERT/MOUNTAIN CHARTER SPECIAL EDUCATION LOCAL PLAN AREA
17800 EIGHWATY 18 - AFPLE VALLEY, CA 92307

[7T80) 552-6700 * (T80) 242-53463 FATY

SCIA Checklist
STUDENT INFORMATION

Student Mame:| | Date of Birth: |
 Disability: | . Grade: | L

School Sita: | | Prosram/Placarment: |
| General Education Teachsr: Contact Phone:
| _Special Edncation Teacher: . Contact Phone:

SCTA Case Mansser Coordinator: | Contact Phone:

DIRECTIONS: The following mformation to be completad by the school site staff. Initial and date as items are completed.

STEPF 1: | Make Referral

Complets SCIA Rubric (D 1376 & D)

STEF 1: | Complete Assessment

Completa Azzazzment Plan (DK &6)

STEF 3: Complete Interviews

Complete Parent Interview (DU 1573G)

STEF 4:| Complete Evaluation

Complete Observational Evaluation for SCLA (DM 15371y

STEF 5:| Develop Evaluation Eeport

Develop 5CTA Evaluation Feport (DA 13TE)

STEPF &:| Review Evaluation at IEF Mdeeting

Hold IEP mesting (within §0 day: of receipt of conzant)

B

STEF 7: Fequest / Assizn SCTA

Feguest/Aszizn 5CTA (LEA Perzonne] Forms)

STEF §:| Observational Review

Ohzervationzl Review to Detarmine Contimued Meed for SCTA (D/W 1571

will be completed by
Mlamne Titks Data
O
INAL 15TA Rew. 9714 Page 1l
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8/8/19 - This form is under revision; sample will be
updated with new form when available.

DESERTMOUNTAIN SPFECIAL EDUCATION LOCAL FLAN AREA
DESERT/MOUNTAIN CHARTER SPECTAL EDUCATION LOCAL PLAN AREA
117800 FIGETWAY 18 - APPLE VALLEY, CA 92307 g
I(760) 552-6700 - (760) 242-5363 FAY
: Referral for SCTA
STUDENT INFORMATION
i _Date of Birth: | | Ager |
| Grade: | [ Gender: | [T Male | [JFemale
| School Site:] | ProzramDlacement: | i
| Generzl Education Teachsar; | | Contact Phone: |
1 _Specizl Education Teacher. : _ i _Contact Phone: .
| SCIA Case Manaser Coordinator: | i__Contact Phone: |

| DIRECTIONS: Pleaze complete the following mfommation. Subeit the Feferral for SCIA and the following forms: SCIA Fubric (DRI 137C nm:lDJ,
1 Review of IEP Groals (DVM 127E), and Review of Echavioral Imenvention Plan (BIF) (DVAL 1537F) to the :pecial education office.

Fezzzon for referral:

Areas of shudent need bazed on 3CTA Fubric (DVM 157C and D)

Concerns idemtifiad on Feview of [EP Goal: (D/M 137E):

Concerns identified on Review of BIF (D/M 137F):

Previou: interventions and results: (inciuding frequency, duration, and location)

Otther urigque needs:

{_Thisreforral is made at the roquest of tha:
D) Teacher | [JCaseManager
| Individual Reouesting Reforral: |
| Site Administraton Desisnes;

DVM 157E Rer. %14
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DESERT/MOUNTAIN SPECIAL EDUCATION LOCAL PLAN AREA
DESERT/MOUNTAIN CHARTER SPECIAL EDUCATION LOCAL PLAN AREA
117800 HIGHWAY 18 + APPLE VALLEY, CA 52307

{(760) 552-6700 » (760) 242-5363 FAX

SCTA Student Needs for Additional Support Rubric

STUDENT INFORMATION
| Date of Birti: |

| Student Name: | Age: | _Review Date:

Page 10

Disability:

| Program/Placement: | { Teacher:

Health/Personal Care Rating

Gansral good health No specialized health cars
procedurs, medications taksn, or tima for health care.
Independently mamfams all “zge zppropmate”™
perzonzl cars.

O]

Behavior Rating |

Follows adult diractions without frequent prompts or
close superizion Handlss change and redirection.
Uzually zets zlonz with peers and adults. Seeks out
friends. _H_

Instruction Rating |
Participates fully in whole class instroction. Stays
on task during typical metruction activity. Follows
diraction with faw to no additional prompts.

Ol

Inclozion/Mainstreaming Rating

Participates in some core cumcnhnm within general
aducation class and requires few meodifications. Can
find classroom. Usnally socializas well with peers.

O]

Miild or occasional health concems. Allargies or other
chronic health conditions. Mo specialized health cara
procedurss. hadication admmistration tzkes less than
10 mimites. Meeds remindsrs to complets "aga
appropriate” personal care activities.

O]

Follows adult dirsction but occasionally requires
additional encouragement and prompts. Oiceasional
defficulty with pears or adults. Doss not always seak
ot friends but plays if nrvited.

O]

Participates i groups at instruchonal leval but may
require additional prompts, cues or reinforcement.
Fequirss reminders to stay on task, follow
diractions, and fo remain engaged in leammgz.

|

Participates with medifications and accommedations.
MNeeds occasional remmders of room and schaduls.
Fequirss some additional support to fimsh work and
be responzible. Meads some social cusing to mieract
with pears appropriately.

O]

M suzar, medication). FRequires

Chromic health 1zsues, genaric specialized health cara
procedurs.  Taks: medicahon  Health cars
intervention for 10-1% momtes daily (diet, blood
reminders  and
additional prompts or lnnited hand=-on assistance for
washing hands, usmg bathroom, wiping mouth,
shoss, buttons, zippers, ete. Occasional toilet]
accidents.

Ha: problems following direction: and behavmg
appropriately. Can be managed adsquately with 2
classroom behavieral managemant plan, but unable
to experience mmuch success without behavioral
intervention plan nmplamentation.

[

Carmot  always participate m  whole class
instruction. Raquires smaller groups and frequent
verbal prompts, cues, or reinforcement. On task
about 5070 of the time with support. Fequires more
verbal promypts to follow directions.

]

Participates with vizual superasion and occasional

verbal prompts. Requres visual shadowing to gst to
class. Needs modifications and accommeodations to
benefit from class activities. Regular socialization
raay require adult faeilitation.

]

Vary specizlizad health care procedure and
medication. Lomited mobility. Phyzical limitations
Tequiring assistance (stander, walker, zait tramer, or
wheslchair). Special food prep or feeding Health
related imterventions 1345 poivmtes daily. Frequent
physical prompts and dimechon  assistance for
perscmal care. Food prep required regularly. Fequires
toilet schadule training, direct kelp, and diaperme.

O

Senious behavioral problems almest daily. Defiant
and /or prone fo physical aggression. Fequires a
Behavioral Intervention Plan (BIF) and behavioral
goals and objectives on the IEP. Raguirss cloze
wisual supervision to implement BIP. Medication for
ADD/ADHD or other behaviors.

O

Dnfficult to participate in 2 large group. Requires
low stodent staff rafio; close adult proximity and
prompts including physical assistance to stay on
task. Primanly compliss only with 1:1 directions
and monitoring. Cognitive abilitias and skills likely
require moedifications not typical for class as =
whale. Need= addifional support(s) a= detenmined
try the IEP team

O

Participation may require additional staff for dirsct
instructional and behavioral support. Requires diract
supervision going to and from class. Always requires
modifications and accommeodations for class work.
Fequires adult to facilitate zocial mteraction with
peers.

|

Specialized health care procedure requirmg care by
specially trained emploves (G tube, frachactomy,
cautarization). Takes madication, requires positioning
or bracnz multiple tmes daly. Health related
interventions 43 minutes daily. Direct aszistance with
most parsonal cars. Reguires two-person life. Direct
1:1 assistance 45 or more minutes daily.

L[]

Senious behavioral problems with potembal for
injury te self and others, mms away, aggressive on a
daly basis. Functional Behavioral Analyzis (FBA)
has been completed and the student has 2 well-

developed BIP, which nmst be implemented to
allowr the student to safely attend school. Staff has
been tramnad m the manzsement of aszaultive

behaviors. _H_

Carmet participate in a group without constant 1:1
support. Fegquires comstant verbal and physical
prompting to stay on task and follow directions.
W.mnnd._mﬂr requires specific  1:]  instrectional
strategies to benefit from the IEP. Cogmtive

ahilities  and  calls  require  mgmificant
accommaodations and modifications not typical for
the class group.

|

Always requires l:1 staff in close proximuty for
diract instruction, safety, mohbility, or behavier
monitoring. Requires 1:1 assistance to go to and
from clasz 30% of the tme Raqurss adult to
facilitate social interaction with peers and remam m
cloze provamity at all times.

—H_ T

8/8/19 - This form is under revision; sample will be

updated with new form when available.

+Attach a copy of documentation indicating frequency and duration over a period of time to determine forther consideration of special circumstance instructional assistance.
If mostlv ratines of 3°s and 4's, in fwo or more areas,

IVM 157C Rev. 914
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8/8/19 - This form is under revision; sample will be
updated with new form when available.

kx

bESERT.-'MDUNTAI.\T SPECIAL EDUCATION LOCAL PLAN AREA
DESERT/MOUNTAIN CHARTER SPECTAL EDUCATION LOCAL FLAN ARFA
17300 HIGHWAY 18 - APPLE VALLEY, CA 92307 M._
(7600 552-6700 = (760) 242-53463 FAX
Summary of SCIA Rubric
STUDENT INFORMATION

Smdent Mame: DCrate of Birth: Age:

Dizahility: Grade: Gendear: Ilale Famale

School Site Prozram Flacement:

Parent/ Guardian- Contact Phone:

DIRECTIONS: Please mark the bogwes that best describes the health'personal care, behanior, mstroction, and program support: for the snedent

HEALTH / PERSONAL CARE
[ Specizlized Health Plan | [ G-Tube O Medication: [ Suoctioning [ Food Preparation
[ Dizper Chargms [ Feeding Full Support ¢ L Seizure: Weekly [ Liftimg / Transfers
£ Cter:

EEHAVIDR

[ Behavicr Plan in Place ¢ O Physically Azpressive Weskly | [ Noa-complizat in Clazs [ Nou-compliant on Campus
O Rims Away Weekly O ADED Medicatad [ Mentz] Health Chient
O Otier:
[ Discreta Trial / ABA O Phrysical Propapts 50 % + [ Vertel Prompts £0% + O Strucnured Teaching
[ Assistive Tachnolozy L) BECE [ Siguinz 505~
[ Other:
O Direct Adult Instroction | [ Plrysical Support Pesitioning O Safety Supervision 80% + | O Close Visual Supsrvizion 20% +
0 Criher:

Diescribe zach area of miersive peed marked above and indicate if thers &2 an IEP goal ‘ohjective written to 2ddress the area. Use additional paper if
needed to describe all of the needs.

Diescribe mterventions used to support refemred stadent m gach of the area: marked above Provide data that docwments the prior success or fxilure of
interventions and attach. School day dezcription and assistance needad.

DVM 157D Eev. 8714 Page 1
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8/8/19 - This form is under revision; sample will be

updated with new form when available.

Ea
IDESERT-’).IOT.'.\"I‘.—‘:IN SPECIAL EDUCATION LOCAL PLAN AREA
DESERT/MOUNTAIN CHARTER SFECIAL EDUCATION LOCAL PLAN ARFA 4
17800 HIGHWAY 18 - APPLE VALLEY, CA 92307 _.-M-._
(7607 352-6700 = (760) 242-5363 FAX
SCIA Review of IEP Goals
STUDENT INFORMATION
Smdent Mame: Drate of Birth: Age:
Dizability: Grade; Gendar: | [l nMale [] Femala
School Sita: Prozram Placarnent:
General Education Teacher: Contact Phone:
Specizl Eduncation Teacher: Contact Phone:
5CIA Case ManssarCoordinator: Contact Phone:
* PROGRESS CODE **+ LEVELS OF ASSISTANCE
1= NoPropresz I= 1 1.3 Mec P = Phyzical Prompe M= | Modeling
=1 1 - 598 Nec 4= Croal AMer V=1 Verbal Cue [= | Independent
AREA Meazurable Gaal Progress | Azsistamce Comments (Including frequency, duration, location of
Code * Levels ** assizcrnce requested)
ACADEMIC
MOTOR
COMMUNICATION
SELF-HELP
SOCTAL
EMOTIONAL AND
EEHAVIOR
PRE-VOCATIONAL
OTHER
VM 157E Rer. #14 P

Chapter 5 — Supports and Services, Desert/Mountain SELPA DRAFT
As of D/M SELPA Steering Committee Approval

Page 12



8/8/19 - This form is under revision; sample will be

updated with new form when available.

[760) 552-6700 - (760) 242-5363 FAY
SCIA Review of BIP

5
ESERT/MOUNTAIN SPECIAL EDUCATION LOCAL FLAN ARFA
DESERT/MOUNTAIN CHARTER SFECIAL EDUCATION LOCAL PLAN AREA
17800 HIGHWAY 18 - APPLE VALLEY, CA 02307 p——

STUDENT INFORMATION
Srud&fntName:i | Date of Birth: i i Age: i
Disability: | | Grade: | | Gender: | [JMale | [ Female
School Site:] | Prosram/Placement; |
_ Generzl Education Teachar: Contact Phone;
Specizl Education Teacher: Contact Phone:
| Behavior Caze hManager: ' Contact Phone;

DIRECTIONS: The following information to be completed by the :chool :ite staff. Inittal and date 23 items are completed.

What arz the targeted behaviors in the Behavioral Intervention Plan (BIF)?

O ! Yes | O ! Mo | Thereguestfor 3CTA is related to the identified targeted behaviors in the BIP

O | Yes O | Mo | Al imterventions are developmentally appropnate for the shodent.

O " Ves | O ' Wo | BIF is written with eroush clanity and etzil for any pew st2ff to understand and implement
O " Ye: O T He T Allimplementsrs have a copy of the plan

O (Ve O Mo | TheBID is beirz Flly implementad

[ = O Mo Al implementers upderstand and'or have training in the strategies contzined in the plan.

0 " Yes | 0O Mo | Behavior suppart for the plan iz adequate,

duration of on-tazk behaviar, frequency and guality of secial interactions).

The sudent is making progress in the targeted behaviors. Indicate supporting evidence (e.g., grade:, rate of homewaork completion,

| Actioms:

O | BIP is appropriate, 2nd no modifications are needed
0 | RevieEI
O ! Develop BIP
[ | Additiomal z5aff training reeded. Describa: |
B Gther [T

Copnmests:

[
IVM 157F Fev. 9714 Pagel
Chapter 5 — Supports and Services, Desert/Mountain SELPA DRAFT Page 13
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8/8/19 - This form is under revision; sample will be
updated with new form when available.

T
DESERTAMOUNTAIN SPECIAL EDUCATION LOCAL PLAN AREA
DESERT/MOUNTAIN CHARTER SPECIAL EDUCATION LOCAL PLAN AREA /\
17800 EIGHWAY 18 - APPLE VALLEY, CA 62307 g
{(T60) 532-6700 - (760) 242-5363 FAX

SCIA Parent Interview
STUDENT INFORMATION

i Srudent Mame: i Date of Birth: | !
! Dizability; | Crada; | Gender; | [ Male
| School Site: | | __ProsyamPlacement: |
| Gensrzl Education Teachsr: Contact Phone; |
| Special Education Teacher, | Contact Phone: |
| BCIA Caze Manaser/Coordinator; | _Contact Phone:

Az

() i
DFamale_

| Inferviewee Name: |

Wht does your child's fyjpical acheal day loak like?

What's workingT When is he/she successfl?

What are areas of difficulty or concem?

What staff supports are provided?

What natural supports from other stadant: and'or other schoel programs does your child rezpond ta?

What skills would you like your child to develop to be maore independent?

Iz there anything elze you would like us to consider]

Chapter 5 — Supports and Services, Desert/Mountain SELPA DRAFT Page 14
As of D/M SELPA Steering Committee Approval



8/8/19 - This form is under revision; sample will be
updated with new form when available.

+
[DESERT/AMOUNTAIN SPECIAL EDUCATION LOCAL PLAN AREA
'DESERTMOUNTAIN CHARTER SPECIAL EDUCATION LOCAL PLAN AREA
17800 HIGEWAY 18 - APPLE VALLEY, CA 02307
(760 552-6700 - (760) 242-5363 FAY e
SCIA Teacher Interview
STUDENT INFORMATION
Student Mame: i _Date of Birth: Age:
Dizahility: | Grade: | Gendar: | ) Male [ Femals |
1_Schopl Site: Program /Placeament: i
General Edocation Teachar: | _Contact Phone:
_Epecial Education Teacher, | Crmtact Phone:
SCTA Case Managsr Coordinator: Contact Phone:

Taferviewee Name: ] | Taterviewed By-

What does the child's typical school day look like?

What's workingT When is he/she succes:fl?

What are areas of difficulty or concem?

What staff supports are provided?

What natural supparts from other stodantz and'or other schoel prosrams does the child respond to?

What skills would you Like the child to develop to be mors indspendent™

Iz there anything elze you would like us to consider?

VM 15TH Rer %14 Page 1
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8/8/19 - This form is under revision; sample will be
updated with new form when available.

4
DESERT/AMOUNTAIN SPECIAL EDUCATION LOCAL PLAN AREA
DESERT/MOUNTAIN CHARTER SPECTAL EDUCATION LOCAL PLAN AREA
17800 HIGETWAY 18 - APPLE VALLEY, CA 82307
(760 $32-6700 = (760) 242-5363 FAY

SCIA Student Interview

STUDENT INFORMATION
Student Intarviewes Name: Diate of Birth: Age:
Dizability; Crade; Gender; | ) Male [ Female
i_School Site: Program Placement:
General Education Teachsr: Contact Phone;
|_Special Education Teacher: Contact Phone;
SCTA Case Manazer Coordinator: Contact Phone;

Interviewed By:

What does vour typical achool day look 1ike?

What do you like about schoel? When are you successful? |

When do you have problems during your scheol day?

How do school staff members help you during the day?

Who else helps vou in school?

What programs do you participate in that help you?

What are some things you would like to leam to help von to be more independent?

Iz there anything elze you would like us to kmow about vou?

WML 1571 Rew. 314
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8/8/19 - This form is under revision; sample will be
updated with new form when available.

kx

DESERT/MOUNTAIN SPECIAL EDUCATION LOCAL FLAN AREA
DESERT/MOUNTAIN CHARTER SFECTAL EDUCATION LOCAL PLAN AREA
17800 HIGHWAY 18 - APPLE VALLEY, CA 02307 L p—

;(mclj 352-6700 = (760) 242-5363 FAX
: Observational Evaluation for SCIA

STUDENT INFORMATION
| Student Mame: { Date of Birth: | | Age
Disahility: | Crade: | [ Gender | [IMale | [JFemale !
i School Sita:| Prozram/Placament: |
General Education Teacher: ! Contact Phone: |
i Special Education Teacher: | Contact Fhone: |
SCIA Cazs Manazer Coordinator: i Contact Phone: |

Observation Setting: Observed By: (Wame Title)

| A Classroom: Please review the visusl and the physical stractore of the classroom, curriculum design, data collection, and planning.
1. I= the mdividnal student'classroom schedule 1.'j'z.unj.t}' pushed?”ﬂ Ye: [ Mo

2. Isthe transition between activities guick 2nd smooth? 0 Yes O Mo (Explain)

Is the room orgarized with work area: defined and material: readily available for mstroction? B Ves B Mo (Descrids)

[

4. Dw stadent: follow the establizhed clzzsroom procedure: 2nd routines” O Ves O Mo (Describe)

5. _ Indicate the level of prompt needad for the stadent to follow the achednle:

[ lmdependent T D Bl Prompt ) Tndirect Verbal or Gesture Prompt
¢ O Direct Verbal Prompt O Other: |
Dascribe .

6. Indicate the student’s uze of the schedule:

¢ I Student Cores Schadale D Schedule Mot Used At Al ) Teacker Camie: and Shows the Schadule -
) Student Goes to Schedule Board " 7100 Stdent Gues to Schedule Board 0 Other: |
Dgscribe:
Camments.
INM 157 Fav. 8714 Pagel
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8/8/19 - This form is under revision; sample will be
updated with new form when available.

1 Observafional Evafuafion for SCTA
i_:tud.er.:?\-anee: i i Diate of Birth:

E. Curriculum and Instructional Flanming: Check the curricalar domains incladed in the student’s program.
1. Isthe transition betwesn activities guick zad smooth: O Yes O Mo (Expiain)

1 Isths room organized with work area: defined and material: rezdily available for mstraction? £ Yes 0 Mo (Descrize)

3. Do stugent: follow the establizhed clzzsroom procedurs: 2nd routine:? O Yes O Mo (Descridel

4. Indicate lewel of prompt needed for the student to follow the schedule:

| &l Tndependent ) Pyaical Procapt &) Indirect Verbal or Cresture Prompt
[0 Dizect Verbal Prozapt O Otaer.
Dazcribe:

3. Hmudent’s use of the schedule:

| O Studert Camries Schedule L) Schedule Mot Tsed At All L) Teacher Cammies and Skows the Schedale
0 Srudent Goes o Schedule Board O Srudent Goas to Schedule Board O Other |
Dazcribe:
Commsnts:

C. Current Data Systems and Collection of Data

1. Ha: data been collectad on stodent performance? B Yes 0 Mo

2. How often is data collected? O Daily O Weakly O Bi-weskdy : [ Manshly i
3. How is datz summarized? [ Graphed O Written MNamative ;| [J Other: E

4. What evidence is there that accommodations and'or modifications are being used? (Describe)

WM 157] Few 3714 Page 1
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8/8/19 - This form is under revision; sample will be
updated with new form when available.

| Ubservational Evaluation for 5CIA
i
1 Stodent Name: | i_Diate of Birth: |

Camments.

D. Behavior and Safety

1. Describe the behavior managzement system i the claszroom, mchiding positive re-enforce: and conseguences. s it appropriate for the stodent or
does it need to be modified?

Are =pecific positive behavior sopports wtilized for the stadent? £ Yes O Mo Descrizs) |
[= there appropriate safsty equipment in place? O Yes O Mo I
Ars appropriate :afery and medicz] precedure: being nzed? O Ye: O Mo

Des it appear appropriate trainieg has been provided? O Yes O Mo

sl b

-

Commsnts:

E. Simdent Behavior In Independent Activities

1. Describe the stodent’s interaction with peers.

1 Describe the stodent's interaction with non-classroom staff in a lezs stroctured emvironment.

What activities does the student choosa during break? |

[

4. What problems are evident?

DVML 157J Rev 314 Page 3
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8/8/19 - This form is under revision; sample will be
updated with new form when available.

Camements:

{ F.  Describe the school day and assistance now provided. Include natural supports such as peers, school staff, volunteers, efc.

! G. How is existing assistance utilized?

H. Can current conditions be modified to meet the student’s goals and objectives and'or personal care needs?

| L What other types of assistance is needed? Why?

! I Are there any other issues that need to be sddressed?

Camements:

DVM 157J Rev 9714 Page d
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8/8/19 - This form is under revision; sample will be
updated with new form when available.

x

DESERTMOUNTAIN SPECIAL EDUCATION LOCAL PLAN AREA
'DESERT/MOUNTAIN CHARTER SPECIAL EDUCATION LOCAL PLAN AREA
117800 HIGHWAY 18 - APPLE VALLEY, CA 92307 A
(T60) 352-6700 - (760) 242-5363 FAX

SCIA Evaluation Report i
! STUDENT INFORMATION !
|_Smdent Name: | Date of Birth: | | Age: | |
LD | Grade: | _ Gender: | LlMate | [ Female
(- School Site:) : |__ProsramPlacsment. | _ i
i_General Education Teachar; ! | Contact Phone: | :
| Specizl Edncation Teacher: - i

_SCIA Case Manazer Coordinator:
| Peychologist: |

Evalusticn Report Frepared By: Date Completed:

1. Backsround Information and Educational Setting: (Susemarize previows fervention: gnd sutcomes, olude mfbrmarion regarding
educationaily relevard health, developmental, and medical findings; and include the reswlts of any independent educational evaluarions.}

2. Assessment Procedures: (Taclude fpbrmation regarding the administration of fexts in the primory Jonguage o the studews by gualifed
perzannel, the vaiidity af the evaluation, and the validing af tests for the purposes in which they were wed )

3. Bummary of Interviews and Observations: (Susmarize resuits gf the parent, teacher, and studens interviews, ncivde infhrmacion regarding
relgvawe behavior woted during the abservation ¢f the studens)

4. Assessment Results: (Summary the reswits of nondardized and'or cwrriculus-dased testing, )

5 Fecommendations: JThclude fybrmation regaraing the need fhr specialized services, materials, and egquipment ond ingdicate [ the student's
needs can be met i e regular education lasirosm WIth the current level af support )

b=

VM 157K Rer %14 Page 1
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8/8/19 - This form is under revision; sample will be

updated with new form when available.

+
IDESERTMOUNTAIN SPECIAL EDUCATION LOCAL PLAN ARFA
DESERT/MOUNTAIN CHARTER SPECIAL EDUCATION LOCAL PLAN AREA
17800 HIGHWATY 18 - APPLE VALLEY, CA 02307
[760) 552-6700 * (760) 242-3363 FAX

Observational Review to Determine Continued Need for SCIA

SN,

STUDENT INFORMATION
Smdent Mame: Date of Birth: Ze:
Dizability; Cirade:; Gender: | ) Male [ Female
School Sita: Program /Placement:
General Education Teachsr: Contact Phone;
Special Education Teacher: Contact Phone;

Observation Setting: Observer’s Name Title:

start Time: [ oo tive: I 7revioos Observation Date:

Name(s) and positions of SCIA provider(z):

Current statas per teacher, support staff, aed stodent:

Description of cument 3CTA provided: (time, sefing, specific tarks)

Obzervation of stadent behavior:

Diescription of results of efforts to increase sudent independence and'or progress oo goal(s):

Comments;

Page 1
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DMSELPA

Chapter 5: Supports and Services

SECTION A: LEAST RESTRICTIVE ENVIRONMENT - A CONTINUUM OF
SERVICES AND PLACEMENT OPTIONS

SECTION B: RELATED SERVICES
SECTION C: SERVICE ANIMALS
SECTION D: ASSISTIVE TECHNOLOGY

APPENDIX A: GUIDELINE STATEMENT - LEAST RESTRICTIVE
ENVIRONMENT (LRE)

APPENDIX B: DETERMINING THE NEED FOR SPECIAL
TEMPORARY INTENSIVE SUPPORTS ASSESSMENT (TIS:)
APPENDIX C: TRANSPORTATION GUIDELINES

APPENDIX D: CARS+ GUIDANCE FOR RSP TEACHERS

APPENDIX E: MEMORANDUM BY FAGEN FRIEDMAN & FULFROST:
TRAINING AND CONTROL OF SERVICE ANIMALS ON SCHOOL
PROPERTY

APPENDIX F: WAIVER AND RELEASE OF LIABILITY: PERMISSION TO
BRING GUIDE DOGS, SIGNAL DOGS, AND SERVICE DOGS ON SCHOOL
PROPERTY OR TO SCHOOL-SPONSORED PROGRAMS OR ACTIVITIES

APPENDIX G: EXTENDED SCHOOL YEAR (ESY) GUIDELINES
APPENDIX H: SELPA REFERRAL PROCEDURES

APPENDIX I: DOCUMENTING ASSISTIVE TECHNOLOGY (AT) IN THE IEP
APPENDIX J: AUDIOLOGY

Chapter 5 — Supports and Services, Desert/Mountain SELPA DRAFT Page 1
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APPENDIX B: Determining the Need for Special
. onal Acsi SCIA

Temporary Intensive Supports Assessment (TISA)

Section A: Rationale
Section B: Least Restrictive Environment (LRE)

Section C: Factors for Special Circumstances

Section D: Special—Circumstance—Assistance/Suppert Temporary Intensive Supports

Assessment

Section E: Procedures for Requesting Special-Circumstance—tnstructional—Assistance—a

Temporary Intensive Supports Assessment (TISA)

Section F: Training

Introduction

The purpose of this handbeek section is to provide Local Education Agency (LEA) personnel

information and guidance in determining a student’s with—a—disabitity’s need for special
circumstance—instructional—assistance {SCHA)—suppert temporary intensive supports. A

recommendation for a—SCFA temporary intensive supports is a significant programmatic
decision and one that should only be made after a comprehensive discussion of other options
considered and clear documentation of as to why those options are not appropriate. While some
students may-temperariy need thesuppertofa-SCHA temporary intensive supports to receive
a free appropriate public education (FAPE), for other students, the assignment of a-SCHA such
supports may be unnecessary and inappropriately restrictive.

A goal for all students with disabilities is to promote and maximize independence. LEAs are
responsible for developing and implementing individualized education programs (IEPs) that
promote such independence. When an IEP team determines that a student needs a—SCHA
temporary intensive supports, it should always be considered a time-limited recommendation
and specific conditions/goals must be established to fade the use of aSGHA such supports.

California Education Code states,

E.C. 8§ 56363 (a) As used in this part, the term *““designated instruction and
services” means ““related services™ as that term is defined in Section 1401(26) of
Title 20 of the United States Code and Section 300.34 of Title 34 of the Code of
Federal Regulations. The term *““related services” means transportation, and such
developmental, corrective, and other supportive services (including speech-
language pathology and audiology services, interpreting services, psychological
services, physical and occupational therapy, recreation, including therapeutic

Chapter 5 — Supports and Services, Desert/Mountain SELPA DRAFT Page 2
As of 06/14/2019 08/22/2019 D/M SELPA Steering Committee Approval



recreation, social work services, school nurse services designed to enable an
individual with exceptional needs to receive a free appropriate public education as
described in the individualized education program of the child, counseling services,
including rehabilitation counseling, orientation and mobility services, and medical
services, except that such medical services shall be for diagnostic and evaluation
purpose only) as may be required to assist an individual with exceptional needs to
benefit from special education, and includes the early identifications and
assessment of disabling conditions in children.

Section A: Rationale

Every LEA within the Desert/Mountain Special Education Local Plan Area (SELPA) is required
to provide a full continuum of placement options for students with identified disabilities who are
receiving special education services. The Individuals with Disabilities Education Act (IDEA 2004)
and California laws and regulations describe a continuum of alternative placements such as
instruction in regular classes, special classes, special schools, home instruction, and instruction in
hospitals and institutions [Title 34 of the Code of Federal Regulations (CFR) 300.551(b)(1)]. Both
federal and state laws also contain provisions to ensure that children with disabilities are educated
to the maximum extent possible with children who are not disabled, and that children are removed
from the general education environment only when the nature and severity of the disability is such
that education in the regular classroom cannot be satisfactorily achieved with the use of related
services.

Section B: Least Restrictive Environment (LRE)

By law, services to students with special needs must be delivered in the “least restrictive

environment." When an IEP team is considering special-eireumstance—support temporary

intensive supports for a student, all aspects of the student's program must be considered with the
intent of maximizing student independence. The teacher(s) is responsible for the design and
implementation of the student's program.

Section C: Factors for Spectal-Cireumstances Temporary

Intensive Supports

Whenever special-cireumstance-support temporary intensive supports are is being considered
by an IEP team for a student with special needs, the following factors need to be considered:

Personal Independence

First and foremost, an important goal for all special education students is to encourage, promote,
and maximize independence. If not carefully monitored, special—eirecumstance—assistance
temporary intensive supports can easily and unintentionally foster dependence. A student'’s total
educational program must be carefully evaluated to determine where support is indicated. Natural
support and existing staff support should be used whenever possible to promote the least restrictive
environment.
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The general categories to be considered for special—eireumstance—instructional—assistanee

temporary intensive supports include:

1. Health/Personal Care Issues
2. Behavioral Support

3. Instruction

4. Inclusion/Mainstreaming

Section D: Special Cireumstanee-tastructional
Assistanee/Suppert Temporary Intensive Supports

Assessment
1. Special-Cireumstance-Assistance/Suppert IEP teams should identify the need for related

services based on appropriate documentation and assessment. If the IEP team
recommends such services, the following statements must be considered for inclusion in
the 1EP:

a) The related service is necessary to the child to benefit from his/her special education
program;

b) The program modifications or supports for school personnel are necessary to assist
the child to;

I lated . i1l assist the child to:

(1) Advance appropriately toward the annual goals;

(2) Be involved in and progress in the general curriculum;

(3) Participate in extracurricular and other nonacademic activities; and

4) Br?_ Iizjducated and participate with other disabled and non-disabled
children.

2. The IEP team shall address the means for reviewing and evaluating the necessity of continuing

spectal-cireumstance-thstructional-assistance temporary intensive services to the student.

It is recommended that these intensive supports be monitored every six months and
reconsidered at every annual 1EP.

3. The IEP team shall also include a statement of the anticipated frequency and duration for the
services and modifications.
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4. If it is determined that additional personnel support is required, the IEP team should
periodically review the effectiveness of this additional support. A systematic, written plan
needs to address how additional personnel support will be monitored.

5. For services requiring additional personnel support as a result of a student’s behavioral
difficulties, the student’s IEP needs to include appropriate goals. In addition, a behavioral
intervention plan (BIP) should be developed in accordance with Sections 3001 and 3052 in
Title 5 of the California Code of Regulations (CCR). The BIP needs to include a provision
describing how and when support, including personnel, will be utilized to implement the plan,
and when the plan will be reviewed and modified.

6. When determining the need for additional personnel support due to an instructional need, the
IEP team must utilize appropriate assessment information to support this recommendation. The
written plan must be developed by the IEP team in collaboration with a general and/er
special education teachers specifying how the additional personnel will be utilized to support
the teacher in implementing the student’s goals and objectives and what attempts will be made
to transition other available classroom resources and supports.

7. When a need for additional support is due to medical need, a specialized health care plan will
need to be developed. (Utilize D/M SELPA Form 93, 94, and 95, as appropriate)

8. When special—cirecumstance—assistance temporary intensive supports in the form of

personnel are is being considered for a specific student, an LEA representative shall be
required to participate in the decision-making process of the IEP meeting.

Section E: Procedures for Requesting a SGHA Temporary
Intensive Supports Assessment (TISA)

A-SCHA Temporary intensive supports may be provided for students with disabilities when
additional support is necessary to the student in order to meet his or her goals and to benefit
educationally. Whenever possible, additional assistance is assigned to a school environment, class,
or case manager. Occasionally, however, a student requires individual support for a designated
period of time to address a unique need. By law, services to students with special needs must be
delivered in the "least restrictive environment.” When the IEP team is considering a SCIHA
temporary intensive support, all aspects of the student's program must be considered. A request
for SGHA Temporary Intensive Supports Assessment (TSIA) is made only after other site
interventions have proven to be ineffective. A student's educational program must be carefully
evaluated to determine when and where the additional support is required. Additionally, the IEP
team must plan for periodic reviews to assess the continued need for this type of individualized
assistance.

It is expected that students enrolling in a non-public school (NPS) will not require SCHA
temporary intensive supports. For students currently in NPS, if the need for SCHA temporary
intensive supports becomes evident, the NPS should contact the student's LEA of residence to
initiate a referral for a SGHA-evaluation Temporary Intensive Supports Assessment (TISA).
The LEA will evaluate the student and present findings and recommendations to the IEP team.
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Whether in public school or NPS, if the student already has a-SCHFA designated temporary
intensive supports, it is recommended that the LEA conduct an evaluation to determine the
continued need for a-SCHA that level of support prior to the next annual IEP meeting. When a
student new to the LEA enrolls with an existing IEP that indicates assistance is needed, a temporary
substitute should be assigned until the evaluation process is completed.

Step 1: Referral for SGHA Temporary Intensive Supports Assessment (TISA)

If the principal and special education team at the site believe extra support may be
necessary to meet the student's goals, they must conduct an evaluation assessment of
the student's needs prior to an IEP meeting, at which time this topic will be considered.
The Referral for Temporary Intensive Supports Assessment (D/M 157A) Speeial
Cireumstanecethstructional-Assistance(B/M-157B) needs to be completed. Use the
Student Needs for Additional Support Rubric (D/M 157B) {B/M-157C) to assist in
quantifying the severity of student need. Supporting documentation should include
Review of IEP Goals (D/M 157C) {B/M-157E), Review of Behavioral Intervention
Plan (BIP) (D/M 157D) {B/M-157F} and review of other documents as appropriate,
such as a nurse's assessment, health report, discipline records, independent
assessments, etc.

If the parent requests additional support, the school principal, designee, or special
education director shall confer with the parent to clarify his or her concerns, discuss
options, and assist the parent in completing the Reason—for-Referral-and-Other

Unigue-Needssections-ofthe Referral for Temporary Intensive Supports Assessment
(D/M 157A) Special-Gireumstancethstructional-Assistance(B/M-157B). The parent

should sign as the person requesting referral. The 15-day timeline for developing the
evaluation plan begins on the date of the parent signature.

If SGHA Temporary Intensive Supports are is requested during an IEP meeting
without a previous referral, the procedure for requesting SGHA TISA must be initiated
at that time. The IEP meeting should be completed and the referral for SGHA a TISA
should be indicated in the IEP notes. Another IEP meeting will need to be scheduled to
review the results of the evaluation.

Submit the Referral for Temporary Intensive Supports Assessment (D/M 157A)
Special Circumstance Instructional Assistance (D/M 157B), Student Needs for
Additional Support Rubric (D/M 157B) (B/M-157Cand-157D}, Review of IEP Goals
(D/M 157E 157C), and Review of Behavioral Intervention Plan (BIP) (D/M 157F
157D) if appropriate, with additional supplemental documentation, if necessary, to the
director of special education. The TISA evaluation should be completed by any
certificated staff who received training in the completion of such evaluation, and
by an individual who can objectively consider all circumstances and make
recommendations in the best interest of the student.

Step 2: Assessment Plan and Parent Permission

The director of special education will assign the referral to appropriate staff who will
be responsible for securing written parent permission/consent on an Assessment Plan
(D/M 66), within 15 days of completion of the referral.
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o Step 3: Parent/Teacher/Student Interviews
Best practices would be for the interviews to be completed at the beginning of the
evaluation process. The SCHA TISA case manager/coordinator should complete the
SCHA TISA Parent Interview (D/M 157G 157E) and the SCHA TISA Teacher
Interview (D/M 157K 157F) to identify specific areas of concern. H-is-usuaty-\When
appropriate the TISA Student Interview (D/M 157G) should be completed. te-alse

Sobeoe e SO C e e L R DT

o Step 4: Complete Observations Evaluation-neluding Observational Evaluation
Itis necessary for, and the responsibility of the SGHA TISA case manager/coordinator
to ensure that the observations of the student are conducted is-ecompleted, using the
Observational—Evaluation—fer—SCIA{(B/M—1573) TISA Student Observation
Worksheet (D/M 157H). The TISA SGHA case manager/coordinator, in addition to the
other appropriate assessors, will review strategies, materials, modifications, and/or
accommodations currently in place to assist the student toward achieving goals and
objectives. To the maximum extent possible and whenever appropriate,
guantifiable data should be collected as part of the observation process. The data
collected will later be used to develop independence goals, should the IEP team
determine that temporary intensive supports are needed. When necessary and
appropriate, the assessors should also utilize the TISA Evidence-Based Classroom
practices Observation Checklist (D/M 157 Appendix A) in order to assist the IEP
team in determining the educational environment of the student.

e Step 5: Develop TISA SCGHA Evaluation Report
When an IEP team is considering temporary intensive supports SGHA for a student,
all aspects of the student's program must be considered with the intent of maximizing
student independence. The SGHA TISA Evaluation Report (D/M 157k 1571) should
address the areas of concern identified in the referral, background information and
educational history, summary of interviews, and summary of observations, and
include the assessor’s results and recommendations. assessments—trterviews,and
observations: The SCHA TISA case manager/coordinator will ensure the SGHA TISA
Evaluation Report (D/M 157K 1571) is developed.

e Step 6: Review Evaluation at IEP Meeting
Within 60 days following the receipt of parent consent to evaluate for SGHA temporary
intensive supports, an IEP team shall review the results of the evaluation and
recommendations at an IEP meeting. If the IEP team determines a need for SCIA
temporary intensive supports, it is written on the IEP with specific goals, monitoring
strategies, fading strategies, and review dates. Regardless of the circumstances that may
indicate the need for support, it is imperative for every IEP to address the skills that
will be taught in order for the temporary intensive supports SGHA to be faded. The
level of support required for the student to advance appropriately toward annual goals
needs to be defined. A systematic, written plan should specify how additional support
should be utilized and monitored. The TISA Initial Plan (D/M 157J) should be used
to develop the initial plan. An IEP meeting should be convened if necessary to modify
the temporary intensive supports SGFA. Discussion at this meeting should be
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concluded with a written plan outlining the team's criteria and possible timeline for
phasing out the necessity for temporary intensive supports SGHA.

To assist LEASs in developing appropriate independence and fading plans, 1EP
teams should refer to the TISA Terms and Definitions of Fading (D/M 157
Appendix B), TISA Checklist to Support Independence (D/M 157 Appendix C), and
the TISA Independence/Fading Resources (D/M 157 Appendix D).

e Step 7: Request/Assign Temporary Intensive Support SGHA: Personnel
When an IEP team has determined that SGHA temporary intensive supports in the
form of additional staff is required, the special education director or designee will
process the appropriate paperwork in accordance with LEA procedures.

e Step 8: Annual Observational Review
The goal for any student with special needs is to encourage, promote, and maximize
independence. Periodic observations and review of data may be required to assess the
effectiveness of this additional support and to monitor the duration of services. The
IEP team should identify the next scheduled observation date, often within six
months and no later than the next annual IEP review, to continually monitor the
effectlveness of the temporary |nten5|ve _supports provided to the student. The
TISA
Annual Rewew Fadlng Plan (D/IM 157K) should be used to review and determine
the current needs of the student +s—used—#—dweet—ebsewat|en—ef—the—student—|s

Section F: Training

It is critical that all staff receive appropriate training on the student’s health issues, curriculum
modifications, the student’s instructional environment, behavioral interventions, using and fading
prompts, data collection and reporting, etc.
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8/8/19 - This form is under revision; sample will be

updated with new form when available.

DESERTMOUNTAIN SFECIAL EDUCATION LOCAL PLAN AREA
DESERT/MOUNTAIN CHARTER SPECIAL EDUCATION LOCAL PLAN AREA
17800 EIGHWATY 18 - AFPLE VALLEY, CA 92307

[7T80) 552-6700 * (T80) 242-53463 FATY

SCIA Checklist
STUDENT INFORMATION

Student Mame:| | Date of Birth: |
 Disability: | . Grade: | L

School Sita: | | Prosram/Placarment: |
| General Education Teachsr: Contact Phone:
| _Special Edncation Teacher: . Contact Phone:

SCTA Case Mansser Coordinator: | Contact Phone:

DIRECTIONS: The following mformation to be completad by the school site staff. Initial and date as items are completed.

STEPF 1: | Make Referral

Complets SCIA Rubric (D 1376 & D)

STEF 1: | Complete Assessment

Completa Azzazzment Plan (DK &6)

STEF 3: Complete Interviews

Complete Parent Interview (DU 1573G)

STEF 4:| Complete Evaluation

Complete Observational Evaluation for SCLA (DM 15371y

STEF 5:| Develop Evaluation Eeport

Develop 5CTA Evaluation Feport (DA 13TE)

STEPF &:| Review Evaluation at IEF Mdeeting

Hold IEP mesting (within §0 day: of receipt of conzant)

B

STEF 7: Fequest / Assizn SCTA

Feguest/Aszizn 5CTA (LEA Perzonne] Forms)

STEF §:| Observational Review

Ohzervationzl Review to Detarmine Contimued Meed for SCTA (D/W 1571

will be completed by
Mlamne Titks Data
O
INAL 15TA Rew. 9714 Page 1l
Chapter 5 — Supports and Services, Desert/Mountain SELPA DRAFT Page 9

As of 86/24/2019 08/22/2019 D/M SELPA Steering Committee Approval



8/8/19 - This form is under revision; sample will be
updated with new form when available.

DESERTMOUNTAIN SPECIAL EDUCATION LOCAL FLAN AREA
DESERTAMOUNTAIN CHARTER SPECTAL EDUCATION LOCAL PLAN AREA
117800 EIGHWATY 18 » APPLE VALLEY, CA 92307 g
{(760) 552-6700 - (T60) 242-5363 FAX
: Referral for SCTA

STUDENT INFORMATION
| Student Name:| | _Date of Birth: | | Age: |

| Grade: | [ Gender: | [T Male | [JFemale

& ! | ProzramDlacement: | i
' G’E'D.E[Bl E-:lu.catluu Teacher: | | Contact Phone: |
| Special Education Teacher. | _ :__Comtact Phone: |
i SCIA Caze Manaser/Coardinator: | i__Contact Phone: |

| DIRECTIONS: Pleaze complete the following mfommation. Subeit the Feferral for SCIA and the following forms: SCIA Fubric (DRI 137C nm:lDJ,
1 Review of IEP Groals (DVM 127E), and Review of Echavioral Imenvention Plan (BIF) (DVAL 1537F) to the :pecial education office.

Fezzzon for referral:

Areas of shudent need bazed on 3CTA Fubric (DVM 157C and D)

Concerns idemtifiad on Feview of [EP Goal: (D/M 137E):

Concerns identified on Review of BIF (D/M 137F):

Previou: interventions and results: (inciuding frequency, duration, and location)

Otther urigque needs:

....... DTEﬂr—hﬂr o DlCseMamszer | [ PasnCuadisn |
| Individual Reguesting Refaral: |
| Site Administraton Desisnes;

INM 157E Rev. %14 Page 1
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DESERT/MOUNTAIN SPECIAL EDUCATION LOCAL PLAN AREA
DESERT/MOUNTAIN CHARTER SPECIAL EDUCATION LOCAL PLAN AREA
117800 HIGHWAY 18 + APPLE VALLEY, CA 52307

{(760) 552-6700 » (760) 242-5363 FAX

SCTA Student Needs for Additional Support Rubric

STUDENT INFORMATION
| Date of Birti: |

| Student Name: | Age: | _Review Date:

Page 11

Disability:

| Program/Placement: | { Teacher:

Health/Personal Care Rating

Gansral good health No specialized health cars
procedurs, medications taksn, or tima for health care.
Independently mamfams all “zge zppropmate”™
perzonzl cars.

O]

Behavior Rating |

Follows adult diractions without frequent prompts or
close superizion Handlss change and redirection.
Uzually zets zlonz with peers and adults. Seeks out
friends. _H_

Instruction Rating |
Participates fully in whole class instroction. Stays
on task during typical metruction activity. Follows
diraction with faw to no additional prompts.

Ol

Inclozion/Mainstreaming Rating

Participates in some core cumcnhnm within general
aducation class and requires few meodifications. Can
find classroom. Usnally socializas well with peers.

O]

Miild or occasional health concems. Allargies or other
chronic health conditions. Mo specialized health cara
procedurss. hadication admmistration tzkes less than
10 mimites. Meeds remindsrs to complets "aga
appropriate” personal care activities.

O]

Follows adult dirsction but occasionally requires
additional encouragement and prompts. Oiceasional
defficulty with pears or adults. Doss not always seak
ot friends but plays if nrvited.

O]

Participates i groups at instruchonal leval but may
require additional prompts, cues or reinforcement.
Fequirss reminders to stay on task, follow
diractions, and fo remain engaged in leammgz.

|

Participates with medifications and accommedations.
MNeeds occasional remmders of room and schaduls.
Fequirss some additional support to fimsh work and
be responzible. Meads some social cusing to mieract
with pears appropriately.

O]

M suzar, medication). FRequires

Chromic health 1zsues, genaric specialized health cara
procedurs.  Taks: medicahon  Health cars
intervention for 10-1% momtes daily (diet, blood
reminders  and
additional prompts or lnnited hand=-on assistance for
washing hands, usmg bathroom, wiping mouth,
shoss, buttons, zippers, ete. Occasional toilet]
accidents.

Ha: problems following direction: and behavmg
appropriately. Can be managed adsquately with 2
classroom behavieral managemant plan, but unable
to experience mmuch success without behavioral
intervention plan nmplamentation.

[

Carmot  always participate m  whole class
instruction. Raquires smaller groups and frequent
verbal prompts, cues, or reinforcement. On task
about 5070 of the time with support. Fequires more
verbal promypts to follow directions.

]

Participates with vizual superasion and occasional

verbal prompts. Requres visual shadowing to gst to
class. Needs modifications and accommeodations to
benefit from class activities. Regular socialization
raay require adult faeilitation.

]

Vary specizlizad health care procedure and
medication. Lomited mobility. Phyzical limitations
Tequiring assistance (stander, walker, zait tramer, or
wheslchair). Special food prep or feeding Health
related imterventions 1345 poivmtes daily. Frequent
physical prompts and dimechon  assistance for
perscmal care. Food prep required regularly. Fequires
toilet schadule training, direct kelp, and diaperme.

O

Senious behavioral problems almest daily. Defiant
and /or prone fo physical aggression. Fequires a
Behavioral Intervention Plan (BIF) and behavioral
goals and objectives on the IEP. Raguirss cloze
wisual supervision to implement BIP. Medication for
ADD/ADHD or other behaviors.

O

Dnfficult to participate in 2 large group. Requires
low stodent staff rafio; close adult proximity and
prompts including physical assistance to stay on
task. Primanly compliss only with 1:1 directions
and monitoring. Cognitive abilitias and skills likely
require moedifications not typical for class as =
whale. Need= addifional support(s) a= detenmined
try the IEP team

O

Participation may require additional staff for dirsct
instructional and behavioral support. Requires diract
supervision going to and from class. Always requires
modifications and accommeodations for class work.
Fequires adult to facilitate zocial mteraction with
peers.

|

Specialized health care procedure requirmg care by
specially trained emploves (G tube, frachactomy,
cautarization). Takes madication, requires positioning
or bracnz multiple tmes daly. Health related
interventions 43 minutes daily. Direct aszistance with
most parsonal cars. Reguires two-person life. Direct
1:1 assistance 45 or more minutes daily.

L[]

Senious behavioral problems with potembal for
injury te self and others, mms away, aggressive on a
daly basis. Functional Behavioral Analyzis (FBA)
has been completed and the student has 2 well-

developed BIP, which nmst be implemented to
allowr the student to safely attend school. Staff has
been tramnad m the manzsement of aszaultive

behaviors. _H_

Carmet participate in a group without constant 1:1
support. Fegquires comstant verbal and physical
prompting to stay on task and follow directions.
W.mnnd._mﬂr requires specific  1:]  instrectional
strategies to benefit from the IEP. Cogmtive

ahilities  and  calls  require  mgmificant
accommaodations and modifications not typical for
the class group.

|

Always requires l:1 staff in close proximuty for
diract instruction, safety, mohbility, or behavier
monitoring. Requires 1:1 assistance to go to and
from clasz 30% of the tme Raqurss adult to
facilitate social interaction with peers and remam m
cloze provamity at all times.

—H_ T

8/8/19 - This form is under revision; sample will be

updated with new form when available.

+Attach a copy of documentation indicating frequency and duration over a period of time to determine forther consideration of special circumstance instructional assistance.
If mostlv ratines of 3°s and 4's, in fwo or more areas,

IVM 157C Rev. 914
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8/8/19 - This form is under revision; sample will be
updated with new form when available.

kx

bESERT.-'MDUNTAI.\T SPECIAL EDUCATION LOCAL PLAN AREA
DESERT/MOUNTAIN CHARTER SPECTAL EDUCATION LOCAL FLAN ARFA
17300 HIGHWAY 18 - APPLE VALLEY, CA 92307 M._
(7600 552-6700 = (760) 242-53463 FAX
Summary of SCIA Rubric
STUDENT INFORMATION

Smdent Mame: DCrate of Birth: Age:

Dizahility: Grade: Gendear: Ilale Famale

School Site Prozram Flacement:

Parent/ Guardian- Contact Phone:

DIRECTIONS: Please mark the bogwes that best describes the health'personal care, behanior, mstroction, and program support: for the snedent

HEALTH / PERSONAL CARE
[ Specizlized Health Plan | [ G-Tube O Medication: [ Suoctioning [ Food Preparation
[ Dizper Chargms [ Feeding Full Support ¢ L Seizure: Weekly [ Liftimg / Transfers
£ Cter:

EEHAVIDR

[ Behavicr Plan in Place ¢ O Physically Azpressive Weskly | [ Noa-complizat in Clazs [ Nou-compliant on Campus
O Rims Away Weekly O ADED Medicatad [ Mentz] Health Chient
O Otier:
[ Discreta Trial / ABA O Phrysical Propapts 50 % + [ Vertel Prompts £0% + O Strucnured Teaching
[ Assistive Tachnolozy L) BECE [ Siguinz 505~
[ Other:
O Direct Adult Instroction | [ Plrysical Support Pesitioning O Safety Supervision 80% + | O Close Visual Supsrvizion 20% +
0 Criher:

Diescribe zach area of miersive peed marked above and indicate if thers &2 an IEP goal ‘ohjective written to 2ddress the area. Use additional paper if
needed to describe all of the needs.

Diescribe mterventions used to support refemred stadent m gach of the area: marked above Provide data that docwments the prior success or fxilure of
interventions and attach. School day dezcription and assistance needad.

DVM 157D Eev. 8714 Page 1
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8/8/19 - This form is under revision; sample will be

updated with new form when available.

+
IDESERTAMOUNTAIN SPECIAL EDUCATION LOCAL PLAN AREA
DESERTMOUNTAIN CHARTER SPECIAL EDUCATION LOCAL PLAN AREA
17800 HIGHWAY 18 - APPLE VALLEY, CA 02307 g

(7607 552-6700 * (760) 242-3363 FAX
SCIA Review of IEP Goals

STUDENT INFORMATION
Smdent Mame: Drate of Birth: Age:
Dizability: Grade; Gendar: | [l nMale [] Femala
School Sita: Prozram Placarnent:
General Education Teacher: Contact Phone:
Specizl Eduncation Teacher: Contact Phone:
5CIA Case ManssarCoordinator: Contact Phone:
* PROGRESS CODE **+ LEVELS OF ASSISTANCE
1= NoPropresz I= 1 1.3 Mec P = Phyzical Prompe M= | Modeling
=1 1 - 598 Nec 4= Croal AMer V=1 Verbal Cue [= | Independent
AREA Meazurable Gaal Progress | Azsistamce Comments (Including frequency, duration, location of
Code * Levels ** assizcrnce requested)
ACADEMIC
MOTOR
COMMUNICATION
SELF-HELP
SOCTAL
EMOTIONAL AND
EEHAVIOR
PRE-VOCATIONAL
OTHER
DVAL 15TE Eev. 314 Pag.
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8/8/19 - This form is under revision; sample will be

updated with new form when available.

[760) 552-6700 - (760) 242-5363 FAY
SCIA Review of BIP

5
ESERT/MOUNTAIN SPECIAL EDUCATION LOCAL FLAN ARFA
DESERT/MOUNTAIN CHARTER SFECIAL EDUCATION LOCAL PLAN AREA
17800 HIGHWAY 18 - APPLE VALLEY, CA 02307 p——

STUDENT INFORMATION
Srud&fntName:i | Date of Birth: i i Age: i
Disability: | | Grade: | | Gender: | [JMale | [ Female
School Site:] | Prosram/Placement; |
_ Generzl Education Teachar: Contact Phone;
Specizl Education Teacher: Contact Phone:
| Behavior Caze hManager: ' Contact Phone;

DIRECTIONS: The following information to be completed by the :chool :ite staff. Inittal and date 23 items are completed.

What arz the targeted behaviors in the Behavioral Intervention Plan (BIF)?

O ! Yes | O ! Mo | Thereguestfor 3CTA is related to the identified targeted behaviors in the BIP

O | Yes O | Mo | Al imterventions are developmentally appropnate for the shodent.

O " Ves | O ' Wo | BIF is written with eroush clanity and etzil for any pew st2ff to understand and implement
O " Ye: O T He T Allimplementsrs have a copy of the plan

O (Ve O Mo | TheBID is beirz Flly implementad

[ = O Mo Al implementers upderstand and'or have training in the strategies contzined in the plan.

0 " Yes | 0O Mo | Behavior suppart for the plan iz adequate,

duration of on-tazk behaviar, frequency and guality of secial interactions).

The sudent is making progress in the targeted behaviors. Indicate supporting evidence (e.g., grade:, rate of homewaork completion,

| Actioms:

O | BIP is appropriate, 2nd no modifications are needed
0 | RevieEI
O ! Develop BIP
[ | Additiomal z5aff training reeded. Describa: |
B Gther [T

Copnmests:

[
IVM 157F Fev. 9714 Pagel
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8/8/19 - This form is under revision; sample will be
updated with new form when available.

T
DESERTAMOUNTAIN SPECIAL EDUCATION LOCAL PLAN AREA
DESERT/MOUNTAIN CHARTER SPECIAL EDUCATION LOCAL PLAN AREA /\
17800 EIGHWAY 18 - APPLE VALLEY, CA 62307 g
{(T60) 532-6700 - (760) 242-5363 FAX

SCIA Parent Interview
STUDENT INFORMATION

i Srudent Mame: i Date of Birth: | !
! Dizability; | Crada; | Gender; | [ Male
| School Site: | | __ProsyamPlacement: |
| Gensrzl Education Teachsr: Contact Phone; |
| Special Education Teacher, | Contact Phone: |
| BCIA Caze Manaser/Coordinator; | _Contact Phone:

Az

() i
DFamale_

| Inferviewee Name: |

Wht does your child's fyjpical acheal day loak like?

What's workingT When is he/she successfl?

What are areas of difficulty or concem?

What staff supports are provided?

What natural supports from other stadant: and'or other schoel programs does your child rezpond ta?

What skills would you like your child to develop to be maore independent?

Iz there anything elze you would like us to consider]

Chapter 5 — Supports and Services, Desert/Mountain SELPA DRAFT Page 15
As of 06/14/2019 08/22/2019 D/M SELPA Steering Committee Approval



8/8/19 - This form is under revision; sample will be
updated with new form when available.

+
[DESERT/AMOUNTAIN SPECIAL EDUCATION LOCAL PLAN AREA
'DESERTMOUNTAIN CHARTER SPECIAL EDUCATION LOCAL PLAN AREA
17800 HIGEWAY 18 - APPLE VALLEY, CA 02307
(760 552-6700 - (760) 242-5363 FAY e
SCIA Teacher Interview
STUDENT INFORMATION
Student Mame: i _Date of Birth: Age:
Dizahility: | Grade: | Gendar: | ) Male [ Femals |
1_Schopl Site: Program /Placeament: i
General Edocation Teachar: | _Contact Phone:
_Epecial Education Teacher, | Crmtact Phone:
SCTA Case Managsr Coordinator: Contact Phone:

Taferviewee Name: ] | Taterviewed By |

What does the child's typical school day look like?

What's workingT When is he/she succes:fl?

What are areas of difficulty or concem?

What staff supports are provided?

What natural supparts from other stodantz and'or other schoel prosrams does the child respond to?

What skills would you Like the child to develop to be mors indspendent™

Iz there anything elze you would like us to consider?

Chapter 5 — Supports and Services, Desert/Mountain SELPA DRAFT Page 16
As of 06/14/2019 08/22/2019 D/M SELPA Steering Committee Approval



8/8/19 - This form is under revision; sample will be
updated with new form when available.

-+
DESERT/AMOUNTAIN SPECIAL EDUCATION LOCAL FLAN AREA
DESERTMOUNTAIN CHARTER SPECTAL EDUCATION LOCAL PLAN AREA
117300 HIGETWAY 18 - APPLE VALLEY, CA 82307
{(760) 552-6700 * (760) 242-5363 FAY

SCIA Student Interview

=

STUDENT INFORMATION
Student Intarviewes Name: Diate of Birth: Age: i
Dizability: Grade: | Gender: | ) Male D Femals |
i_School Site: Program Placement:
General Education Teacher: | Contact Phome:
i Special Education Teacher: | Comtact Phone:
SCTA Case Manazer Coordinator: Contact Phone;

Taferviewed By |

What does vour typical achool day look 1ike?

What do you like about schoel? When are you successful? |

When do you have problems during your scheol day?

How do school staff members help you during the day?

Who else helps vou in school?

What programs do you participate in that help you?

What are some things you would like to leam to help von to be more independent?

Iz there anything elze you would like us to kmow about vou?

WML 1571 Rew. 314
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8/8/19 - This form is under revision; sample will be

updated with new form when available.

+
DESERT/MOUNTAIN SPECIAL EDUCATION LOCAL FLAN AREA
DESERT/MOUNTAIN CHARTER SFECTAL EDUCATION LOCAL PLAN AREA
17800 HIGHWAY 18 - APPLE VALLEY, CA 02307 L p—

;(mclj 352-6700 = (760) 242-5363 FAX
: Observational Evaluation for SCIA

STUDENT INFORMATION
| Student Mame: { Date of Birth: | | Age
Disahility: | Crade: | [ [Gender | [IMale !
i School Sita:| Prozram/Placament: |
General Education Teacher: ! Contact Phone: |
i Special Education Teacher: | Contact Fhone: |
SCIA Cazs Manazer Coordinator: i Contact Phone: |

Observation Setting: Observed By: (Wame Title)

| A Classroom: Please review the visusl and the physical stractore of the classroom, curriculum design, data collection, and planning.

i 1. Is the individual studens'claszroom schedule 1.'j'z.unj.t}' pushed?”ﬂ Ya D Mo

2. Isthe transition between activities guick 2nd smooth? 0 Yes O Mo (Explain)

Is the room orgarized with work area: defined and material: readily available for mstroction? B Ves B Mo (Descrids)

[

4. Dw stadent: follow the establizhed clzzsroom procedure: 2nd routines” O Ves O Mo (Describe)

5. _ Indicate the level of prompt needad for the stadent to follow the achednle:

[ lmdependent T D Bl Prompt ) Tndirect Verbal or Gesture Prompt
¢ O Direct Verbal Prompt O Other: |
Dascribe .

6. Indicate the student’s uze of the schedule:

¢ I Student Cores Schadale D Schedule Mot Used At Al ) Teacker Camie: and Shows the Schadule -
) Student Goes to Schedule Board " 7100 Stdent Gues to Schedule Board 0 Other: |
Dgscribe:
Camments.

DVM 157J Rev. 9714

Chapter 5 — Supports and Services, Desert/Mountain SELPA DRAFT
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8/8/19 - This form is under revision; sample will be
updated with new form when available.

1 Observafional Evafuafion for SCTA
i_:tud.er.:?\-ame: i i Diate of Birth:

E. Curriculum and Instructional Flanming: Check the curricalar domains incladed in the student’s program.

1. Isthe transition betwesn activities guick zad smooth: O Yes O Mo (Expiain)

1 Isths room organized with work area: defined and material: rezdily available for mstraction? £ Yes 0 Mo (Descrize)

Do stadents follow the establizhed cl2zsroom procedura: and reutines? O Ves [ Mo (Describe)

[

4. Indicate lewel of prompt needed for the student to follow the schedule:

L) Independent ) Pyaical Procapt i ) Indirect Verbal or Cresture Promgpt
"0 Direct Verbal Frompt [ Cther: !
Dazcribe:

3. Hmudent’s use of the schedule:

| O Studert Camries Schedule L) Schedule Mot Tsed At All L) Teacher Cammies and Skows the Schedale
0 Srudent Goes o Schedule Board O Srudent Goas to Schedule Board O Other |
Dazcribe:
Commsnts:

C. Current Data Systems and Collection of Data

1. Ha: data been collectad on stodent performance? B Yes 0 Mo

2. How often is data collected? O Daily O Weakly O Bi-weskdy : [ Manshly i
3. How is datz summarized? [ Graphed O Written MNamative ;| [J Other: E

4. What evidence is there that accommodations and'or modifications are being used? (Describe)

WM 157] Few 3714 Page 1
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8/8/19 - This form is under revision; sample will be
updated with new form when available.

| Ubservational Evaluation for 5CIA
i
1 Stodent Name: | i_Diate of Birth: |

Camments.

D. Behavior and Safety

1. Describe the behavior managzement system i the claszroom, mchiding positive re-enforce: and conseguences. s it appropriate for the stodent or
does it need to be modified?

Are =pecific positive behavior sopports wtilized for the stadent? £ Yes O Mo Descrizs) |
[= there appropriate safsty equipment in place? O Yes O Mo I
Ars appropriate :afery and medicz] precedure: being nzed? O Ye: O Mo

Des it appear appropriate trainieg has been provided? O Yes O Mo

sl b

-

Commsnts:

E. Simdent Behavior In Independent Activities

1. Describe the stodent’s interaction with peers.

1 Describe the stodent's interaction with non-classroom staff in a lezs stroctured emvironment.

What activities does the student choosa during break? |

[

4. What problems are evident?

DVML 157J Rev 314 Page 3
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8/8/19 - This form is under revision; sample will be
updated with new form when available.

Camements:

{ F.  Describe the school day and assistance now provided. Include natural supports such as peers, school staff, volunteers, efc.

! G. How is existing assistance utilized?

H. Can current conditions be modified to meet the student’s goals and objectives and'or personal care needs?

| L What other types of assistance is needed? Why?

! I Are there any other issues that need to be sddressed?

Camements:

DVM 157J Rev 9714 Page d
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8/8/19 - This form is under revision; sample will be
updated with new form when available.

DESERTAIOUNTAIN SPECIAL EDUCATION LOCAL FLAN ARFA

DESERT/MOUNTAIN CHARTER SPECTAL EDUCATION LOCAL PLAN AREA
117800 HIGHWAY 18 - APPLE VALLEY, CA 92307 M

i('-‘ﬁl:lj 552-6700 = (760) 242-3363 FAX

: SCIA Evaluation Report :
i STUDENT INFORMATION :
| SmdentNar_q_gf | Date of Birth: | Age: i .
' | Grade: | | Gender: [ [ Male | [JFemale |
i_School Site;) _ Program Placement. | i :
i General Education Teachar: | i Contact Phone: | :
i i Contact Phone: | |

Contact Phone: |
Contact Phone: |

I
Evalusticn Report Frepared By: Date Completed:

1. Backsround Information and Educational Setting: (Susemarize previows fervention: gnd sutcomes, olude mfbrmarion regarding
educationaily relevard health, developmental, and medical findings; and include the reswlts of any independent educational evaluarions.}

2. Assessment Procedures: (Taclude fpbrmation regarding the administration of fexts in the primory Jonguage o the studews by gualifed
perzannel, the vaiidity af the evaluation, and the validing af tests for the purposes in which they were wed )

3. Bummary of Interviews and Observations: (Susmarize resuits gf the parent, teacher, and studens interviews, ncivde infhrmacion regarding
relgvawe behavior woted during the abservation ¢f the studens)

4. Assessment Results: (Summary the reswits of nondardized and'or cwrriculus-dased testing, )

5 Fecommendations: JThclude fybrmation regaraing the need fhr specialized services, materials, and egquipment ond ingdicate [ the student's
needs can be met i e regular education lasirosm WIth the current level af support )

VM 157K Rer %14 Page 1
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8/8/19 - This form is under revision; sample will be

updated with new form when available.

4
[DESERT/AMOUNTAIN SPECIAL EDUCATION LOCAL PLAN ARFA
DESERTMOUNTAIN CHARTER SPECTAL EDUCATION LOCAL PLAN AREA
17800 HIGETWAY 18 - APPLE VALLEY, CA 92307
[780) 552-6700 * (T80) 242-53463 FATY

Observational Review to Determine Continued Need for SCIA

SN,

STUDENT INFORMATION
1 Smdent Mame: Diate of Birth: Ze
Dizability; Grade: Gendar: | ] nMale [ Fammale
i_School Site: Program /Placement:
General Education Teachsr: Contact Phone;
|_Special Education Teacher: Contact Phone;

Observation Setting: Observer’s Name Title:

start Time: [ oo tive: I 7revioos Observation Date:

Name(s) and positions of SCIA provider(z):

Current statas per teacher, support staff, aed stodent:

Description of cument 3CTA provided: (time, sefing, specific tarks)

Obzervation of stadent behavior:

Diescription of results of efforts to increase sudent independence and'or progress oo goal(s):

Comments;

Page 1
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Section

Chapter 9:
Transition Services

Revised Desert/Mountain SELPA Policies & Procedures

Proposed Revision(s)

e Language to Section K — D/M SELPA

Managed Programs updated to include the
additional programs operated by the Career
Technical Education (CTE) team at the D/M
SELPA:

¢+ California Career Innovations (CCi);

« Employment Network (EN);

++ Paid Internship Program (PIP); and

s WIOA GenerationGo!

e Deleted information on vocational assessment.

Rev. Date
10/18/19




N

DMSELPA

Chapter 9: Transition Services

SECTION A: INFANT TO PRESCHOOL PROGRAM
SECTION B: PRESCHOOL TO GRADE SCHOOL
SECTION C: TRANSITION INTO REGULAR CLASS

SECTION D: TRANSITION FROM ELEMENTARY SCHOOL DISTRICT TO
HIGH SCHOOL DISTRICT

SECTION E: COURSE OF STUDY

SECTION F: HIGH SCHOOL TO WORK

SECTION G: BEGINNING AGE

SECTION H: CAREER AND VOCATIONAL EDUCATION PROGRAM
SECTION I: TRANSITION SERVICE LANGUAGE

SECTION J: INTERAGENCY AGREEMENTS

SECTION K: D/M SELPA MANAGED PROGRAMS

APPENDIX A: QUICK REFERENCE ARRAY OF WORKABILITY | (WAI)
SERVICES

APPENDIX B: SELPA FORMS D/M 135A THROUGH 135C (PRIOR WRITTEN
NOTICE) AND D/M 139 (SUMMARY OF PERFORMANCE)

APPENDIX C: SELPA FORM D/M 68D — TRANSITION SERVICES AND
POSTSECONDARY GOALS

Introduction

Successful transitions are well-planned, thoughtful actions designed to accomplish particular
outcomes. Planning and communication are essential to provide a smooth transition and to
encourage and sustain collaboration among the families and agencies involved and ensure

Chapter 9 — Transition Services, Desert/Mountain SELPA Page 1
As of 10/18/2019 Steering Committee Review/Adoption



Section K - D/M SELPA Managed Programs

The Career Technical Education (CTE) team currently operates the programs listed below. These
programs are not mandated under state law, but are available to students who meet criteria for each
program.

California Career Innovations (CCi). The core and research interventions serve as the
framework for CCi and provide an array of opportunities available to students. Embedded
within each of these interventions are multiple activities and tasks. The interventions are
guided by a person-driven approach leading to Person-Driven Plans (PDPs) and
Individualized Career Action Plans (ICAPs). The ultimate outcomes for CCi students are
Postsecondary Education (PSE) and/or Competitive Integrated Employment (CIE) in a
career related position.

Employment Network (EN). The goal of EN is to help individuals become employed and
work their way off benefits completely, but not immediately. EN can offer adults returning
to the workforce a clear vision of what to expect concerning their disability benefits.
Information about Social Security Disability Insurance (SSDI) and Supplemental Security
Income (SSI) rules and procedures are clearly explained. Pre-employment assistance, job
development, and SSA benefits planning, provide individuals returning to work the
necessary services and supports to be successful.

Paid Internship Program (PIP). The PIP is a collaborative effort between the Inland
Regional Center (IRC) and the SELPA CTE team. The purpose of the program is to
increase the vocational skills and abilities of the students served who choose, through
IRC’s Individualized Program Plan (IPP) process, to participate in the internship. The
acquisition of work experience and skills should lead to fulltime Competitive Integrated
Employment (CIE) in the same job.

Transition Partnership Program (TPP): This is an interagency contract with the
Department of Rehabilitation (DOR) and the CAHELP JPA. The TPP builds partnerships
between LEAs and the DOR for the purposes of successfully transitioning high school
students with disabilities into meaningful employment and/or postsecondary education.
The focus is to help a select number of students between the ages of 16 — 21 with an IEP
or 504 plan, or documented disability.

WorkAbility I Project (WAI). WAL is funded by the California Department of Education
(CDE), Special Education Division. Each WAI program site receives an annual grant
award letter, which declares the funds for the program based on the number of students
served and the number of students placed for paid work experience. Each program develops
practices and procedures to implement the WAI program within their own LEA.
Considerations include who will deliver the curriculum, scheduling, and availability of
students within their school day.

The mission of WAL is to promote the involvement of key stakeholders including students,
families, educators, employers, and other agencies in planning and implementing an array

Chapter 9 — Transition Services, Desert/Mountain SELPA Page 10
As of 10/18/2019 Steering Committee Review/Adoption



of services that will culminate in successful student transition to employment, lifelong
learning, and quality of life. The array of services is a full continuum consistent with state
law. These components comprise an effective transition system for high school students
through combined efforts of WA staff, special education teachers, paraprofessionals, and
outside agencies.

The array of services guidelines provided by CDE include work-based, school-based, and
community-based activities. An array of services is completed for each student served in
the WAI program on an annual basis.

A student in the WAI program must be provided curriculum integration of work readiness
skills, career/vocational assessment, and a minimum of one connecting activity and one
work-based learning service. The array of services link provides a basis for ensuring
program consistency.

e WIOA GenerationGo! The Out-of-School Youth — GenerationGo! Program implements
three core phases: Phase 1 — Occupational Skills Training and Secondary Education; Phase
2 — Job Search; and Phase 3 — Job Retention, Education, and Resource Linkage. After the
initial intake and completion of the Individual Service Strategy (ISS), participants will have
an opportunity to select from an array of required workshops and electives, based on their
needs. All content listed in the three phases will be offered as workshops using a variety of
learning modalities; face-to-face; Google Platform; Google Hangouts; and Virtual Tours.
Face-to-Face workshops will be offered to participants at least twice a year, and each
participant will have an opportunity to access core workshops, regardless of their
enrollment date.

Based on the population of participants served by SELPA CTE team and the nature of
services being provided to participants, staff provide both instrumental and psychosocial
mentoring. The goal of this program is to produce youth who are ready to compete in the
global economy and ready to participate as leaders who possess the skills necessary to gain
and sustain employment. Adult mentoring takes place as naturally occurring phenomenon
within their program, and staff members wear a myriad of hats while working with
participants. The goal is to grow up youth as the next generation of mentors and leaders.

Chapter 9 — Transition Services, Desert/Mountain SELPA Page 11
As of 10/18/2019 Steering Committee Review/Adoption
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DMSELPA

Chapter 9: Transition Services

SECTION A: INFANT TO PRESCHOOL PROGRAM
SECTION B: PRESCHOOL TO GRADE SCHOOL
SECTION C: TRANSITION INTO REGULAR CLASS

SECTION D: TRANSITION FROM ELEMENTARY SCHOOL DISTRICT TO
HIGH SCHOOL DISTRICT

SECTION E: COURSE OF STUDY

SECTION F: HIGH SCHOOL TO WORK

SECTION G: BEGINNING AGE

SECTION H: CAREER AND VOCATIONAL EDUCATION PROGRAM
SECTION I: TRANSITION SERVICE LANGUAGE

SECTION J: INTERAGENCY AGREEMENTS

SECTION K: D/M SELPA MANAGED PROGRAMS

APPENDIX A: QUICK REFERENCE ARRAY OF WORKABILITY | (WAI)
SERVICES

APPENDIX B: SELPA FORMS D/M 135A THROUGH 135C (PRIOR WRITTEN
NOTICE) AND D/M 139 (SUMMARY OF PERFORMANCE)

APPENDIX C: SELPA FORM D/M 68D — TRANSITION SERVICES AND
POSTSECONDARY GOALS

Introduction

Successful transitions are well-planned, thoughtful actions designed to accomplish particular
outcomes. Planning and communication are essential to provide a smooth transition and to
encourage and sustain collaboration among the families and agencies involved and ensure

Chapter 9 — Transition Services, Desert/Mountain SELPA Page 1
As of 02/07/2014 Board-Approved-10/18/2019 Steering Committee Review/Adoption



Section K - D/M SELPA Managed Programs

The Career Technical Education (CTE) team currently operates the programs listed below. These
programs are not mandated under state law, Califernia—Education-Cede; but are available to

students who meet criteria for each program.impesed-by-the-funding-source-or-the DIM-SELPA

California Career Innovations (CCi). The core and research interventions serve as the
framework for CCi and provide an array of opportunities available to students. Embedded
within each of these interventions are multiple activities and tasks. The interventions are
guided by a person-driven approach leading to Person-Driven Plans (PDPs) and
Individualized Career Action Plans (ICAPs). The ultimate outcomes for CCi students are
Postsecondary Education (PSE) and/or Competitive Integrated Employment (CIE) in a
career related position.

Employment Network (EN). The goal of EN is to help individuals become employed and
work their way off benefits completely, but not immediately. EN can offer adults returning
to the workforce a clear vision of what to expect concerning their disability benefits.
Information about Social Security Disability Insurance (SSDI) and Supplemental Security
Income (SSI) rules and procedures are clearly explained. Pre-employment assistance, job
development, and SSA benefits planning, provide individuals returning to work the
necessary services and supports to be successful.

Paid Internship Program (PIP). The PIP is a collaborative effort between the Inland
Regional Center (IRC) and the SELPA CTE team. The purpose of the program is to
increase the vocational skills and abilities of the students served who choose, through
IRC’s Individualized Program Plan (IPP) process, to participate in the internship. The
acquisition of work experience and skills should lead to fulltime Competitive Integrated
Employment (CIE) in the same job.

Transition Partnership Program (TPP): This is an interagency contract with the
Department of Rehabilitation (DOR) and the CAHELP JPA. The TPP builds partnerships
between LEAs and the DOR for the purposes of successfully transitioning high school
students with disabilities into meaningful employment and/or postsecondary education.
The focus is to help a select number of students between the ages of 16 — 21 with an IEP

or 504 plan or documented dlsablllty Ehgkble—studems—meeam—e*plerate#y—weﬂe

Chapter 9 — Transition Services, Desert/Mountain SELPA Page 10
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» WorkAbility I Project (WAI). WAL is funded by the California Department of Education
(CDE), Special Education Division. Each WAI program site receives an annual grant
award letter, which declares the funds for the program based on the number of students
served and the number of students placed for paid work experience. Each program develops
practices and procedures to implement the WAI program within their own LEA.
Considerations include who will deliver the curriculum, scheduling, and availability of
students within their school day.

The mission of WAL is to promote the involvement of key stakeholders including students,
families, educators, employers, and other agencies in planning and implementing an array
of services that will culminate in successful student transition to employment, lifelong
learning, and quality of life. The array of services is a full continuum consistent with state
law. These components comprise an effective transition system for high school students
through combined efforts of WAL staff, special education teachers, paraprofessionals, and
outside agencies.

The array of services guidelines provided by CDE include work-based, school-based, and
community-based activities. An array of services is completed for each student served in
the WAI program on an annual basis.

A student in the WAI program must be provided curriculum integration of work readiness
skills, career/vocational assessment, and a minimum of one connecting activity and one
work-based Iearnlng service. The array of serVIces Ilnk prowdes a baS|s for ensuring

Chapter 9 — Transition Services, Desert/Mountain SELPA Page 11
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WIOA GenerationGo! The Out-of-School Youth — GenerationGo! Program implements
three core phases: Phase 1 — Occupational Skills Training and Secondary Education; Phase
2 — Job Search; and Phase 3 — Job Retention, Education, and Resource Linkage. After the
initial intake and completion of the Individual Service Strategy (ISS), participants will have
an opportunity to select from an array of required workshops and electives, based on their
needs. All content listed in the three phases will be offered as workshops using a variety of
learning modalities; face-to-face; Google Platform; Google Hangouts; and Virtual Tours.
Face-to-Face workshops will be offered to participants at least twice a year, and each
participant will have an opportunity to access core workshops, regardless of their
enrollment date.

Based on the population of participants served by SELPA CTE team and the nature of
services being provided to participants, staff provide both instrumental and psychosocial
mentoring. The goal of this program is to produce youth who are ready to compete in the
global economy and ready to participate as leaders who possess the skills necessary to gain
and sustain employment. Adult mentoring takes place as naturally occurring phenomenon
within their program, and staff members wear a myriad of hats while working with
participants. The goal is to grow up youth as the next generation of mentors and leaders.

Chapter 9 — Transition Services, Desert/Mountain SELPA Page 12
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DESERT/MOUNTAIN SPECIAL EDUCATION LOCAL PLAN AREA
DESERT/MOUNTAIN CHARTER SPECIAL EDUCATION LOCAL PLAN AREA

17800 HIGHWAY 18 « APPLE VALLEY, CA 92307
(760) 552-6700 * (760) 242-5363 FAX R\

Residential Placement Assessment Referral

STUDENT INFORMATION

Referral Date: ] New Referral [ Transfer Placement SELPA:

Student Name: Date of Birth: Grade:

LEA of Residence: LEA of Attendance:

School Site: Teacher Name:

School Contact: School Phone:

Parent/Guardian:

Home Phone: Work Phone: Other Phone:

Street Address: City: State: Zip Code:

Mailing Address: City: State: Zip Code:

Educational Rights Held By: [J Parent [] Foster Parent [] Guardian [] Surrogate Parent [] Other:

Primary Language of Parent/Guardian: [0 Written 0 oral
Primary Language of Student: [0 Written 0 oral

SECTION 1: SPECIAL EDUCATION QUALIFICATIONS

[0 The student has, or will have prior to making the referral, an 1EP qualifying him/her for special education services.
The primary disability on student’s IEP is: The secondary disability on student’s IEP is:

The IEP specifically initiates a referral for an assessment for possible residential placement.

L]
[0 Placement in a public or private residential program is necessary to provide special education and related services to student with a disability

pursuant to the Individuals with Disabilities Education Act (IDEA). (Title 34 C.F.R. § 300.104)

SECTION 2: STUDENT QUALIFICATIONS

Please note that student qualifications must be evidenced in the contents of the referral packet (i.e., in the IEP narrative or assessments).

Describe the student’s emotional or behavioral characteristics for which the referral is being made:

List the educational staff who has observed the behaviors (name and position):

Describe how the behaviors have impeded the student from benefiting from educational services:

Describe the frequency, intensity, and severity of the behaviors:

The student does not qualify for an assessment for residential placement if the answer is yes to any of the following:

[0 The behaviors can be described solely as a social maladjustment as demonstrated by deliberate non-compliance with accepted social rules, a

demonstrated ability to control unacceptable behavior, and the absence of a treatable mental disorder.

[0 The behaviors are solely a temporary adjustment problem that can be resolved with less than three months of school counseling.

[] The student’s functioning, including cognitive functioning, is not at a level sufficient to enable the student to benefit from mental health

services.
Additional information that indicates student qualifications have been met:

D/M 151 Rev. 10/19
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DESERT/MOUNTAIN SPECIAL EDUCATION LOCAL PLAN AREA

DESERT/MOUNTAIN CHARTER SPECIAL EDUCATION LOCAL PLAN AREA

17800 HIGHWAY 18 « APPLE VALLEY, CA 92307
(760) 552-6700 » (760) 242-5363 FAX

Referral for Temporary Intensive Supports Assessment (TISA)

STUDENT INFORMATION

Student Name:

Disability:

School Site:

General Education Teacher:

Date of Birth: Age:
Grade: Gender: [ ] Male
Program/Placement:

[ ] Female

Contact Phone:

Special Education Teacher:

Contact Phone:

Case Manager/Coordinator:

Contact Phone:

DIRECTIONS: Please complete the following information. Submit the Referral for TISA and the following forms: TISA Rubric (D/M 157C and D),

Review of IEP Goals (D/M 157E), and Review of Behavioral Intervention Plan (BIP) (D/M 157F) to the special education office.

Behavior

Non-compliant behaviors in class
Non-compliant behaviors on campus
Self-injurious

Eloping

Intense sensory needs

Severe physical aggression
Substantial attentional problems
Significant disruptive behaviors
Non-compliant behavior on bus
Other:

ODooooogogod

Comments:

Mobility

Lifting/transfers

Physical support/positioning
Toileting assistance
Mainstreaming needs

Other

ODoggogg

Comments:

ODodooogogd

Doododno

Health

Specialized physical health care plan
G-tube feeding

Medication

Suction

Food preparation

Toileting assistance

Feeding — full support

Seizures

Other:

Comments:

Instructional/Mainstreaming
AAC supports

Significant need for verbal/physical prompts
Severe attentional problems

Significant transitional time needs
Mainstreaming

Other:

Comments:

This referral is made at the request of the:
[ ] Teacher [] Case Manager

Individual Requesting Referral:

[ ] Parent/Guardian [] Other:

Date:

Site Administrator/Designee:

Date:
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DESERT/MOUNTAIN SPECIAL EDUCATION LOCAL PLAN AREA
DESERT/MOUNTAIN CHARTER SPECIAL EDUCATION LOCAL PLAN AREA

17800 HIGHWAY 18 « APPLE VALLEY, CA 92307
(760) 552-6700 » (760) 242-5363 FAX

Student Needs for Additional Support Rubric

STUDENT INFORMATION

Disability:

Student Name:

Date of Birth:

Age:

Program/Placement:

Teacher:

Review Date:

Health/Personal Care/Mobility Rating

General good health. No specialized health care procedure,
medications taken, or time for health care. Independently
maintains all “age appropriate” personal care. Is able to navigate
environment without any excessive delays. Can transition from
and within classrooms requiring few modifications.

Behavior Rating

Follows adult directions without frequent prompts
or close supervision. Handles change and
redirection. Usually gets along with peers and
adults. Seeks out friends. |:|

Instruction Rating

Participates fully in whole class instruction.
Stays on task during typical instruction activity.
Follows direction with few to no additional
prompts.

[]

Inclusion/Mainstreaming Rating

Participates in some core curriculum within
general education class and requires few
modifications. Can find classroom. Usually
socializes well with peers. |:|

Mild or occasional health concerns. Allergies or other chronic
health conditions. No specialized health care procedures.
Medication administration takes less than 10 minutes. Needs
reminders to complete “age appropriate™” personal care activities.
Can independently navigate from one location to another.
Minimal assistance to transition from and within classrooms

Follows adult direction but occasionally requires
additional encouragement and prompts. Occasional
difficulty with peers or adults. Does not always
seek out friends but plays if invited.

[]

Participates in groups at instructional level but
may require additional prompts, cues or
reinforcement. Requires reminders to stay on
task, follow directions, and to remain engaged
in learning.

[]

Participates ~ with  modifications  and
accommodations. Needs occasional
reminders of room and schedule. Requires
some additional support to finish work and
be responsible. Needs some social cueing to
interact with peers appropriately.

Chronic health issues, generic specialized health care procedure.
Takes medication. Health care intervention for 10-15 minutes
daily (diet, blood sugar, medication). Requires reminders and
additional prompts or limited hands-on assistance for washing
hands, using bathroom, wiping mouth, shoes, buttons, zippers,
etc. Occasional toileting accidents. Requires limited assistance to
mobilize from one location to another. Requires limited
assistance with mobility in order to care for self.

Has problems following directions and behaving
appropriately. Can be managed adequately with a
classroom behavioral management plan, but unable
to experience much success without behavioral
intervention plan implementation.

[]

Cannot always participate in whole class
instruction. Requires smaller groups and
frequent  verbal  prompts, cues, or
reinforcement. On task about 50% of the time
with support. Requires more verbal prompts to
follow directions.

[]

Participates with visual supervision and
occasional verbal prompts. Requires visual
shadowing to get to class. Needs
modifications and accommaodations to benefit
from class activities. Regular socialization
may require adult facilitation.

[]

Very specialized health care procedure and medication. Limited
mobility. Physical limitations requiring assistance (stander,
walker, gait trainer, or wheelchair). Special food prep or feeding.
Health related interventions 15-45 minutes daily. Frequent
physical prompts and direction assistance for personal care. Food
prep required regularly. Requires toilet schedule, training, direct
help, and diapering.

[

Serious behavioral problems almost daily. Defiant
and /or prone to physical aggression. Requires a
Behavioral Intervention Plan (BIP) and behavioral
goals and objectives on the IEP. Requires close
visual supervision to implement BIP. Medication
for ADHD or other behaviors.

[

Difficult to participate in a large group.
Requires low student staff ratio, close adult
proximity and prompts including physical
assistance to stay on task. Primarily complies
only with 1:1 directions and monitoring.
Cognitive abilities and skills likely require
modifications not typical for class as a whole.
Needs additional support(s) as determined by
the IEP team.

[

Participation may require additional staff for
direct instructional and behavioral support.
Requires direct supervision going to and
from class. Always requires modifications
and accommodations for class work.
Requires adult to facilitate social interaction
with peers.

[

Specialized health care procedure requiring care by specially
trained employee (G tube, tracheotomy, cauterization). Takes
medication, requires positioning or bracing multiple times daily.
Health related interventions 45 minutes daily. Direct assistance
with most personal care. Direct 1:1 assistance 45 or more minutes
daily. Requires two-person lift. Requires direct supervision going
to & from class. |:|

Serious behavioral problems with potential for
injury to self and others, runs away, aggressive on a
daily basis. Functional Behavioral Analysis (FBA)
has been completed and the student has a well-
developed BIP, which must be implemented to
allow the student to safely attend school. Staff has
been trained in the management of assaultive
behaviors.

Cannot participate in a group without constant
1:1 support. Requires constant verbal and
physical prompting to stay on task and follow
directions. Regularly requires specific 1:1
instructional strategies to benefit from the IEP.
Cognitive abilities and skills require significant
accommodations and modifications not typical
for the class group.

Always requires 1:1 staff in close proximity
for direct instruction, safety, mobility, or
behavior monitoring. Requires 1:1 assistance
to go to and from class 80% of the time.
Requires adult to facilitate social interaction
with peers and remain in close proximity at

all times.
[]

*Attach a copy of documentation indicating frequency and duration over a period of time to determine further consideration of special circumstance instructional assistance.
If mostly ratings of 3’s and 4’s, in two or more areas, continue with needs assessment process.
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Student Name: DOB: Date:

Temporary Intensive Supports Assessment (TISA)
Review of IEP Goals

TISA Case Manager/Coordinator: Contact Phone:

DIRECTIONS: Attach IEP goals and latest progress of goals. The following information is to be completed by the school site staff. Initial and
date where indicated as items are completed.

Date Initial Yes No
O [ All goals are developmentally appropriate for student
O O All goals are current
O O All goals are clear and measurable
O | The goals address needs for which a TISA is needed (behavior, academic, independence,

self-help, etc.)

Is the student making progress in the obtainment of goals? [JYes [JNo
Describe progress and indicate supporting evidence (e.g., grades, rate of work completion, etc.)

Level of assistance student requires to perform/achieve goals?

O Physical prompt:

O Modeling:

[0 Verbal cue:

O Independent:
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Student Name:

DOB: Date:

Temporary Intensive Supports Assessment (TISA)
Review of Behavioral Intervention Plan

DIRECTIONS: Attach BIP. The following information to be completed by the school site staff. Initial and date as items are completed.

Does the student have a Behavioral Intervention Plan (BIP)?  [] Yes [ Level 1 [ Level 2

[INo If no, refer to ACTIONS Section

Date |

nitial

oooooood

Yes
Yes
Yes
Yes
Yes
Yes
Yes
Yes

No
No
No
No
No
No
No
No

oooooood

The request for TISA is related to the identified targeted behaviors in the BIP.

Does the BIP address the behavioral identified on the initial concern checklist?

All interventions are developmentally appropriate for the student.

BIP is written with enough clarity and detail for any new staff to understand and implement.
All implementers have a copy of the plan.

The BIP is being fully implemented.

All implementers understand and/or have training in the strategies contained in the plan.
Behavioral support for the plan is adequate.

Is the student making progress in the targeted behaviors? Indicate supporting evidence (e.g., grades, rate of homework completion, duration of on-
task behavioral, frequency and quality of social interactions).

ACTIONS:
| Develop BIP
O BIP is appropriate, and no modifications are needed
O Revise BIP
O Behavioral Plan is based on a Functional Behavioral Analysis (FBA)
[ Yes [ No [ In process [] Need to initiate if function of behavioral is unknown
| Additional staff training needed:
Describe:
| Other: | Describe:
Comments:
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Student Name: DOB: Date:

Temporary Intensive Supports (TISA) Parent Interview

Interviewee Name: Interviewed By:

What are the educational concerns you have for your child?

What needs does your child have?

What recent changes have occurred in your child (health, medication, family status, etc.)?

What supports does your child receive outside of school? Frequency? How long?

What skills would you like your child to develop to be more independent?

Is there anything else you would like us to consider?
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Student Name: DOB: Date:

Temporary Intensive Supports (TISA) Teacher Interview

Interviewee Name: Interviewed By:

What supports/programs are working?

When is the student successful?

What are the areas of difficulty or concern?

What staff and classroom supports are provided?

What skills would you like the student to develop to be more independent?

Is there anything else you would like us to consider?
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Student Name: DOB: Date:

Temporary Intensive Supports (TISA) Student Interview

Interviewed By: Title:

What do you like about school?

When are you successful?

When do you have problems during your school day?

How do school staff members help you during the day?

Who else helps you in school?

What are some things you would like to learn to help you to be more independent?

Is there anything else you would like us to know about you?
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Student Name: DOB: Date:

Temporary Intensive Supports (TISA)
Student Observation Worksheet

DIRECTIONS: The individual conducting the observation should complete the domains that are applicable based on the referral. It is
recommended that the student be observed on several occasions at different times during the instructional day. Quantifiable data will
be collected whenever possible as a way of establishing a baseline for the apparent need for additional intensive supports. Such data
will be critical as a fading plan is designed later in the process. See Appendix A

Instruction/Inclusion Domain

Is there an individual student schedule? ] Yes [ No

Student uses the following format for individualized schedule:
[] Object [ Picture [ icon ] Photograph [ word

Student’s ability to follow the schedule:

[ Independent  [] With indirect verbal or gestural prompts ~ [] With direct verbal prompts  [] With physical prompts [ Inconsistent

Student’s use of the schedule:

[] Student carries schedule  [] Student goes to schedule board [J Student carries transition cards  [_] Teacher carries and shows the schedule

Room is arranged with structure to correlate with tasks on schedule (check all that apply):

[] Area for one-to-one work [] Area for group work [] Area for independent work [] Area for leisure  [] Not applicable

What curricular accommodations/modifications are being used for this student? (Describe):

What is the student’s engagement in classroom activities? (Describe):

Check the curricular domains included in the student’s program:

] communication ] Domestic skills [ self-care [ Social skills
[] Academics [] Pre-vocational/vocational [] Recreation/leisure ] Motor skills/mobility
[] other:

Describe, using quantifiable data, the student level of support needed to participate, remain on task, complete assignments (i.e., frequency of
reinforcement, prompting level, redirection):

List equipment or device used/available that may relate to the need for assistance (may be low incidence equipment or assistive technology devices).

Describe at what level of independence the student is able to navigate the school campus.
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Student Name: Date of Birth:

Behavior Domain

Are there problem behaviors interfering with learning of self or others? ] Yes [ No

Brief description of problem behavior:

Where does the behavior(s) typically occur?

When do the behaviors occur?

Frequency: Duration: Intensity:

What activities can the student do without assistance? (time of day, group, transitions, etc.)

Describe the school day and assistance now provided and natural supports such as peers, school staff, volunteers, etc.

Is the classroom behavior system appropriate for the student? (developmentally appropriate, engagement, effectiveness, etc.)

Describe, using quantifiable data, the student’s interaction with peers:

Describe, using quantifiable data, the student’s interaction with staff in structured and non-structured environments:

Are there any adjustments that need to be made to help the student be successful?

Are there significant medical needs/concerns observed that could affect behavior?
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Student Name: Date of Birth:

Health Domain

] Yes (Is so, attach) [J No

Does that student have an existing health care plan?

Indicate which health/personal care the student requires:

] In process

[] Need to initiate

Health/Personal
Care

Time of Day
Support is Needed

Existing Support

Frequency/Duration Available

Level of Support

Training Needed

G-tube feeding

Medication

Suctioning

Food preparation

Toileting assistance

Diapering

Feeding — full support

Seizures

Lifting/transfers

Other:

Are appropriate safety and medical procedures being used? [] Yes ] No
Comment:

What activities can the student do without assistance? (time of day, group, transitions, etc.)

Describe the school day and assistance now provided and natural supports such as peers, school staff, volunteers, etc.

Specify the student-teacher ratio:

Number of students requiring assistance in:

Health: Personal Care: Behavior: Instruction:

Inclusion:

Can current conditions be modified to meet the student’s goals and/or objectives and/or personal care needs? [] Yes
Comment:

I No
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Student Name: Date of Birth:

Mobility Domain

Does the student have an existing health care plan? [] Yes (If so, attach) ] No [ In process [] Need to initiate

Indicate which mobility/personal care the student requires:

. Time of Day Existing Support -
Needs Frequency/Duration Support is Needed Available Level of Support Training Needed
Lifting
Transfer
Physical

Support/Positioning

Toileting assistance

Diapering

Feeding — full support

Bracing

Use of mobility equipment (Specify):

Other:

Are there appropriate safety equipment(s) in place? [] Yes [ No
Comment:

What level of support is needed for the student to transition (from one class to another, or from one activity to another, or mainstream)?

What activities can the student do without assistance? (time of day, group, transitions, etc.)

Describe the school day and assistance now provided. Specify and include the student-teacher ratio, and natural supports such as peers, school staff,
volunteers, etc.

Can current conditions be modified to meet the student’s goals and/or objectives and/or personal care needs?

First Observation Date: Time:
Completed by: Title:
Second Observation Date: Time:
Completed by: Title:
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Temporary Intensive Supports (TISA)
Evaluation Report

Student Name: DOB: Date Completed:
Evaluation Report Prepared By:

1. Reason for Referral: (Review of Behavioral Intervention Plan, disciplinary information, academic progress, and progress on IEP goals.)

2. Background Information and Educational Setting: (Summarize previous interventions and outcomes, include information regarding
educationally relevant health, developmental, and medical findings; and include the results of any independent educational evaluations.)

3. Summary of Interviews: (Summarize results of the parent, teacher, and student interviews)

4.  Summary of Observations: (Include quantifiable data collected during observations, include information regarding relevant behavior noted
during the observation of the student.)

5. Results and Recommendations: (Include information regarding the need for specialized services, materials, and equipment and indicate if the
student’s needs can be met in the current setting with the current level of support; recommend goals for apparent need(s) observed.)
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Student Name: DOB: Date:

Temporary Intensive Supports Assessment (TISA) Initial Plan

DIRECTIONS: When Temporary Intensive Support Assistance is determined by the IEP team to be necessary for a student, the IEP
team should develop an independence and fading plan in order to promote the student’s independence and to avoid potential harmful
effects, such as dependency. This form should be completed by the IEP team with input from all members, including parents.

IDENTIFIED NEEDS

Does support require additional staff?

Time/Subject Area Support Needed (ratio, equipment, materials, etc.) (Please check)

O

o o o gl o

INDEPENDENCE GOAL (TO BE ADDED TO IEP GOALS)

Comment

Present Level of Independence (Baseline)

Independence Goal (to reduce and/or eliminate Temporary
Intensive Support Assistance)

FADING PLAN (See Appendix B)
MAY NOT BE APPLICABLE FOR STUDENTS WITH MOBILITY OR HEALTH NEEDS

Comment Person(s) Responsible

1. Procedure: What will be taught so the student learns the
replacement behavior/skills? (Task analysis of skill
development. What does the teacher or staff do to get the
student to perform the behavior?

a. Level of Support: Description of how and who support
changes as student independence increases. Prompting
type; frequency; proximity of personnel; role of
teacher/paraprofessional.

2. Progress Monitoring Method: Who, how often, and how will
the data be collected (If using a documentation sheet, please
attach.)

a. Evaluation: How will the data be evaluated to
determine if intervention is working?

b. Measurement: What are the criteria for fading and
description of the level of TISA support?

3. Maintenance: What are the adaptations/accommodations
that will be used to promote and sustain independence?
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Student Name:

DOB:

Date:

Temporary Intensive Supports (TISA)
Annual Review Fading Plan

DIRECTIONS: When Temporary Intensive Support Assistance is determined by the IEP team to be necessary for a student, the IEP
team should develop an independence and fading plan in order to promote the student’s independence and to avoid potential harmful
effects, such as dependency. This form should be completed by the IEP team with input from all members, including parents.

INDEPENDENCE PLAN DISCUSSION

Team Discussion Questions

Comment

In what setting(s) and/or time of day is the highest level of
assistance needed?

What tasks/activity needs the highest level of assistance?

What are the expectations and instructional demands on the student
that requires intensive support?

What natural student-teacher ratio supports are available?

What environmental cues are currently available in the natural
environment?

Avre there any schedule changes available to support independence?

What is the prompting hierarchy needed for student to increase
independence?

Has assistive technology and/or equipment been considered to
support independence?

Has any staff and/or student training been considered to support
independence?

What are the next steps needed for the next level of independence?

Other things for team to consider:

Student’s Independence Strengths
What can student already do independently?
Consider setting, instruction, curriculum, activities, social interaction, and participation

Student’s Independence Concerns
What are the student’s areas of struggle/need?

Health/Personal
Care/Mobility

Communication

Behavior

Academic/Instruction
(Task Initiation & Output)

Social/Inclusion
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Student Name:

Date of Birth:

IDENTIFIED NEEDS

. . . . . Does support require additional staff?
Time/Subject Area Support Needed (ratio, equipment, materials, etc.) (Please check)
L
L
L
0
0
L
INDEPENDENCE GOAL (TO BE ADDED TO IEP GOALS)
Comment
Present Level of Independence (Baseline)
Independence Goal (to reduce and/or eliminate Temporary
Intensive Support Assistance)
FADING PLAN (See Appendix B)
MAY NOT BE APPLICABLE FOR STUDENTS WITH MOBILITY OR HEALTH NEEDS
Comment Person(s) Responsible

1. Procedure: What will be taught so the student learns the
replacement behavior/skills? (Task analysis of skill
development. What does the teacher or staff do to get the

student to perform the behavior?

a. Level of Support: Description of how and who
support changes as student independence increases.
Prompting type; frequency; proximity of personnel;
role of teacher/paraprofessional.

2. Progress Monitoring Method: Who, how often, and how
will the data be collected (If using a documentation sheet,

please attach.)

a. Evaluation: How will the data be evaluated to
determine if intervention is working?

b. Measurement: What are the criteria for fading and
description of the level of TISA support?

3. Maintenance: What are the adaptations/accommodations
that will be used to promote and sustain independence?
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Student Name: DOB: Date:

Appendix A
Temporary Intensive Supports (TISA)
Evidence-Based Classroom Practices Observation Checklist

DIRECTIONS: To be used by the administrator, psychologist, or TISA case manager to examine a student’s current environment and
supports. To be used prior to requesting help for a student not making progress on IEP goals or if more student support in an area is
needed. (Not to be used for student with medical/health needs).

STRATEGIES

Physical Design Comments

[ Layout of the classroom is such that facilitates typical instructional
activities (e.g., small group, whole group, learning center)

[ Furniture is arranged to allow for smooth teacher and student
movement

]| Instructional materials are neat, orderly, and ready for use

Posted materials that support critical learning content and learning
strategies (e.g., word walls, steps for writing process, math formulas)

[] | Teacher demonstrates organization and how to use classroom areas

Routines Comments

Evidence of predictable patterns and activities

Evidence that routines and procedures are taught directly

routines and procedures

Students are encouraged to use self-management skills

O
O
[ Students are recognized when they successfully follow classroom
O
O

Evidence of student-guided schedules and routines

Expectations Comments

]| Evidence of 3-5 school-wide expectations adopted in the classroom

[ Expectations are observable, measurable, positively stated,
understandable, and always applicable

[ Expectations are taught using examples and non-examples and with
opportunities to practice and receive feedback

[ Evidence of student involvement in defining the 3-5 school-wide
expectations within the classroom routines

Students are committed to supporting the expectations

[J| Teacher manages classroom proactively and calmly
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Student Name:

Date of Birth:

Supervision Comments
] Teacher engages in active supervision which includes all the
following:
[J Scanning: visual sweep of entire space
9 p p
] Moving: continuous movement, proximity
[ Interacting: verbal communication in a respectful manner,
pre-corrections, non-contingent attention, specific verbal
feedback
Opportunity Comments
Instruction includes high rates of opportunities to respond, which
includes at least one of the following during the observation:
[ Individual or small group questioning
[ Choral responding
[ Nonverbal respondin
p 9
Academic Rigor Comments
Instruction is engagin
gaging
]| Instruction is differentiated to support all types of learners
[ 1| Visual supports are used as appropriate
]| Manipulatives are used to support learning
H Communication systems/strategies with non-verbal students are
used, as necessary
Social/Emotional Supports Comments
eacher models identification of feelings
]| Teach dels identification of feeli
[ 1| Self-talk strategies are taught and practiced
elaxation techniques are employe
]| Relaxation techni loyed
[ 1| Role-play social interactions
[ ]| Emotional cards are used when appropriate
[]| Praise and encouragement are provided
Sensory Supports Comments
] Observed used in the classroom/or by student:
[ stretchy kick bands for chairs
[ Vestibular cushions
[] Headphones
] Music
[ Partitions/corrals (individual or for an area)
[ Flexible seating
[ Sensory tactile tables
] Weighted vest
[C] Compression shirts
[] other:
Completed by: Title:

D/M Appendix A new 8/19

Page 2



Student Name: DOB: Date:

Appendix B
Temporary Intensive Supports (TISA)
Terms and Definitions of Fading

Prompt Hierarchy: Prompts range from the least to the most intrusive. The amount of assistance increases with each level in the
hierarchy.

Natural Cue
Behavior independently occurs because of a natural cue to a stimulus in the environment. The individual performs the behavior without
any assistance.

Example: John stands up to sing when he sees his peers stand up.

Gestural (Nonverbal) Prompt

Physical gestures that may include pointing, beckoning, pantomiming, or shaking one’s head to indicate approval or disapproval.
Example: Mrs. Brown points to the yellow square to signal time for yellow reading group. Mr. Jones holds up two fingers to
signal ““quiet now.”

Indirect Verbal Prompt

The instructor uses words to imply that some behaviors need to occur.
Example: Mr. Sanchez says, ““Children, what should you be doing?” Students understand it is time to quiet down and open
their books.

Modeling
Performing the desired behavior to encourage the initiation of the behavior by the individual.

Example: Ms. Nguyen sits up tall in her seat with her hands folded on top of the desk as students come to a reading group.
She waits until they copy her behavior.

Symbolic (Pictorial or Written Prompt)
Symbols (pictures or words) are presented to guide the behavior. Often a sequence of pictures or a list of words is used, combined
with a gestural prompt of pointing to the symbol of the desired behavior for that moment in time.
Example: Devon has 4 pictures of how to solve multi-digit addition which he uses in sequence to solve math problems. When
he appears confused, his teacher gesturally redirects him to the correct picture.

Direct Verbal Prompt
The instructor explicitly states the behavior that needs to occur.
Example: “Boys and girls, please stand up now.”

Minimal Physical Prompt

Slight physical contact that guides the individual towards the behavior.
Example: When Katie does not open the door when verbally told to do so, Ms. Hernandez lightly touches her elbow. *Note:
depending on the situation, a minimal physical prompt may be less intrusive and facilitate more independence than a direct
verbal prompt.

Partial Physical Prompt
The instructor physically starts the individual on the desired behavior, and then ceases the physical assistance to the individual to
complete the behavior independently.

Example: When Katie does not open the door after being lightly touched on the elbow, Ms. Hernandez gently nudges her arm

upward until the knob is touched and then releases contact.

Full Physical Prompt
The instructor physically guides the individual through the entire behavior.
Example: Amy’s teacher physically positions her fingers on the pencil and guides Amy’s hand as she writes her name.
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Student Name: DOB: Date:

Appendix C
Temporary Intensive Supports (TISA)
Checklist to Support Independence

DIRECTIONS: For the IEP team to discus with the family in the IEP to ensure team is working toward student’s increasing
independence.

Student has a measurable independence goal in the IEP with a proposed potential date to have the support faded out

IEP informs the family of concerns of having extra adult support such as: prompt dependency, learned helplessness,
decrease in independence and self-efficacy, social isolation, and social stigma

IEP team discusses what Natural Supports will be utilized FIRST before using extra adult support (peers, teacher, visuals,
rules and routines, task analysis, classroom structure, CHAMPS, etc.)

IEP team tells family WHY the extra support is needed (to support behavior plan, academic on task, social facilitation,
safety, medical reasons)

IEP team describes exactly WHEN the support is needed and NOT needed (during math, PE, reading, writing, social, etc.)

IEP team describes exactly WHAT the support will look like (will the paraprofessional roam around, sit next to the
student, take small groups, use non-verbal gesture, point to and use visuals, or verbally prompt)

IEP team discusses HOW they will support increasing the student’s independence (through goals, visuals, teaching
independence, gestures, task analysis, self-monitoring, peer support, and/or other evidenced-based practices)

IEP team discusses ON-going progress monitoring, data collection, areas to teach independence, and gradual fading back
of extra adult support

IEP team discusses the student’s progress on independence goal in all future IEP’s or as needed
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Student Name: DOB: Date:

Appendix D
Temporary Intensive Supports (TISA)
Independence/Fading Resources

Area of Need Criteria

Able to independently review his daily schedule/checklist and expectations first thing in the

Social — Emotional/Behavioral . ) .
morning and prior to each transition

Social — Emotional/Behavioral Able to independently follow classroom procedures to transition between activities with the class
Social — Emotional/Behavioral Able to initiate a task with 2 or fewer prompts

Social — Emotional/Behavioral Able to eliminate incidents of socially inappropriate interactions with peers

Social — Emotional/Behavioral Able to independently use a sensory tool or strategy and return to task within 5 minutes

Able to attend lectures and discussions using eye contact, head nodding, hand raising,

Social — Emotional/Behavioral and/or verbal participation with 2 or fewer prompts

Independently demonstrate school-wide expected behaviors in common areas (playground,

Social — Emotional/Behavioral - .
cafeteria, lunch line, restrooms, etc.)

Sample Specific Annual Goals and Obijectives to Address Achieving Criteria for Independence

e Independently review daily schedule/checklist of expectations first thing in the morning and prior to each transition 80% of
the time over 2 consecutive weeks as measured by teacher recorded data.

¢ Independently follow classroom procedures to transition between activities with the class 80% of the time over 2
consecutive weeks as measured by teacher recorded data.

e Initiate a task with 2 or fewer prompts in 80% of opportunities over 2 consecutive weeks as measured by teacher recorded
data. Eliminate incidents of socially inappropriate physical interaction with peers in 90% of opportunities for a trimester as
measured by teacher recorded data.

e Independently use a sensory tool or strategy and return to task within 5 minutes in 80% of opportunities over 2
consecutive weeks as measured by teacher recorded data.

e Attend to lectures and discussions using eye contact, head nodding, hand raising, and/or verbal participation with 2 or
fewer prompts in 80% of opportunities over 2 consecutive weeks as measured by teacher recorded data.

e Independently demonstrate school-wide expected behaviors in common areas (playground, cafeteria, lunch line,
restrooms) in 90% of opportunities for a trimester as measured by teacher recorded data.

Environmental/Teaching Strategies to Support Independence and Fading of Intensive Supports

Environmental Strategies Teaching Strategies

Paraprofessionals and teachers should be reminded of the prompt
hierarchy described below to avoid over- prompting. The least intrusive
prompts possible will be utilized based on each individual situation.

Teach student how to independently utilize and review
his schedule or checklist.

It is recommended that various individuals work with student over time
so that he/she does not become over-accustomed to the support/style of | Teach student to independently selt~-monitor his/her
any one individual. This will increase student’s flexibility and further need for sensory breaks.

develop independence.

Utilize role playing a practice to teach student how to

Utilize checklists whenever possible to ensure that student gains
P & respect personal space and to conduct self on the school

independence in task completion.

campus.
Identify eftective reinforcers and provide positive reinforcement for Teach student cause/ effect (decision making) strategies
independent work and appropriate social behaviors. to help him learn to take ownership of choices.
Allow access to sensory breaks and tools when requested appropriately. | Teach student appropriate ways to request assistance.

Prime student prior to all transitions of expectations, plans, and
materials needed.

When redirecting student, provide the expected/replacement behaviors
instead of negative behavior being displayed.
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DESERT/MOUNTAIN SPECIAL EDUCATION LOCAL PLAN AREA
DESERT/MOUNTAIN CHARTER SPECIAL EDUCATION LOCAL PLAN AREA
17800 HIGHWAY 18 « APPLE VALLEY, CA 92307

(760) 552-6700 » (760) 242-5363 FAX R\

Preschool Matriculation Assessment Determination Form
(To be completed prior to transitioning an individual with exceptional needs from preschool to TK, kindergarten, or first grade.)

~

E.C. § 56445(a). Prior to transitioning an individual with exceptional needs from a preschool program to kindergarten, or first grade, an appropriate reassessment of
the individual shall be conducted to determine if the individual is still in need of special education and services.

STUDENT INFORMATION

Student Name: Date of Birth: Grade:
Current School Site: LEA of Attendance: LEA of Residence:
Parent/Guardian/Surrogate contacted on: (Date)

Method of Contact: [ Phone Conference ] IEP Meeting [] Other Meeting ] Written Conference

As part of determining the need for reassessment the LEA has completed all of the following steps:

1. Existing assessment data has been reviewed, including assessments provided by the parents

2. Current classroom-based assessments have been reviewed

3. Teacher and related service provider(s) observations have been reviewed

4. Parent/Guardian input has been reviewed and considered

5. The IEP Team has considered the child’s English language proficiency and linguistic needs.
Based upon a review of the information referenced above, the LEA, in collaboration with parent, has determined that [JYes []No
additional assessment is needed.

If “YES,” it is recommended that assessment be completed in the following areas (D/M 66 must be completed): (Check all that apply)

Academic/Pre-Academic Achievement
Observation/Interviews

Self-Help/Adaptive

Perceptual/Motor Development
Social/Emotional/Behavioral Development
Vision and Hearing: (Check all that apply below)
[ vision and Hearing assessment (screening) dated to be used for this evaluation period (within one year)
[] Parent to provide privately-obtained Vision or Hearing assessment

[] Parent declined Vision and Hearing screening by the LEA

[0 Alternate means of assessment: (If using alternative means of assessment, explain why and what will be utilized for the assessment.)

Augmentative/Alternative Communication and/or Assistive Technology
Cognitive/Intellectual Development and Learning Ability
Health/Developmental/Medical

Speech/Language/Communication Development

Other:

HNEn N

I

Additional assessment data is needed to determine:

1.  Whether the student has a particular category of disability and/or continues to meet the eligibility criteria as a child with a disability

2. The present level of performance of the student and the student’s educational needs

3. Whether the student continues to need special education and related services

4. Whether any additions or modifications to special education and related services are needed to enable the student to meet the annual
goals included in the student’s IEP and to participate, as appropriate, in the general curriculum

If “NO,” state reason(s) it was determined that further assessment data was not needed:

NOTE: PARENTS MAY REQUEST FULL ASSESSMENT TO DETERMINE ELIGIBLITY/INELIGIBILITY FOR SERVICES AT

ANY TIME, OR MAY AGREE TO FOCUSED DATA COLLECTION IN SPECIFIC AREAS.

[0 I have been advised of and given a copy of the Special Education Procedural Safeguards/Parent Rights
[J  Iagree and understand that assessment is needed in the areas marked above (Assessment Plan is required, form D/M 66)
[J  Iagree and understand that no new assessment is needed

Parent/Guardian/Surrogate Date Parent/Guardian/Surrogate Date
LEA Representative Date Student Date
Special Education Teacher Date General Education Teacher Date
School Psychologist Date Speech-Language Pathologist Date
Other/Title Date Other/Title Date
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California Association of Health and Education Linked Professions
Joint Powers Authority (CAHELP JPA)
DESERT/MOUNTAIN SELPA STEERING COMMITTEE MEETING
September 20, 2019 — 8:30 a.m.
Desert Mountain Educational Service Center, 17800 Highway 18, Apple Valley CA 92307

MINUTES

D/M SELPA MEMBERS PRESENT:

Academy for Academic Excellence and Norton Science & Language Academy — Amanda Gormley, Adelanto SD
— Alicia Johnson, Apple Valley USD — David Wheeler, Barstow USD — John Keane, Bear Valley USD — Lucinda
Newton, Excelsior Charter Schools — Marie Silva, Helendale SD — Michael Esposito, Hesperia USD — Elaine
Nelson, High Tech High — Amy Briggs, Lucerne Valley — Vici Miller, Needles USD — Jamie Wiesner (via web
Ex), Oro Grande SD — Nelda Colvin, Derek Hale, LaDay Smith, Snowline JUSD — Diane Hannett, Trona JUSD
— Keith Tomes, Victor Elementary SD — Tanya Benitez, Victor Valley Unified HSD — Margaret Akinnusi.

D/M CHARTER SELPA MEMBERS PRESENT:
Odyssey Charter — Christina Roberts.

CAHELP, SELPA, & DMCC STAFF PRESENT:

Jamie Adkins, Guille Burgos, Danielle Cote, Lindsey Devor, Peggy Dunn, Adrien Faamausili, Marina Gallegos,
Bonnie Garcia, Renee Garcia, Colette Garland, Cheryl Goldberg-Diaz, Jenae Holtz, Maurica Manibusan, Kami
Murphy, Lisa Nash, Sheila Parisian, Kathleen Peters, Eddie Peterson, Karina Quezada, Linda Rodriguez, Jennifer
Rountree, Veronica Rousseau, Natalie Sedano, Adrienne Shepherd-Myles, Athena Vernon.

OTHERS PRESENT:
Dwight Counsel, Desert View Nonpublic School

TELECONFERENCE LOCATION: Needles Unified School District, 1900 Erin Drive, Needles, CA, 92363

1.0 CALL TO ORDER AND ROLL CALL

The regular meeting of the California Association of Health and Education Linked Professions Joint
Powers Authority (CAHELP JPA) Desert/Mountain SELPA Steering Committee Meeting was called to
order by Chairperson Jenae Holtz, at 9:00 a.m., at the Desert/Mountain Educational Service Center, Apple
Valley.

2.0 PUBLIC PARTICIPATION

None.

3.0 ADOPTION OF THE AGENDA

3.1 BE IT RESOLVED that a motion was made by Lucinda Newton, seconded by Marie Silva to
approve the September 20, 2019 Desert/Mountain SELPA Steering Committee Meeting Agenda
be approved with the document title of the Meeting Minutes being corrected. A vote was taken
and the following carried 16:0: Ayes: Akinnusi, Benitez, Briggs, Colvin, Esposito, Gormley,
Hannett, Johnson, Keane, Miller, Nelson, Newton, Silva, Tomes, Wheeler, and Wiesner, Nays:
None, Abstentions: None.
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4.0

5.0

PRESENTATIONS

4.1

Inland Regional Center Transitional Services

Angelica Serrano of Inland Regional Center presented on Inland Regional Center (IRC)
Transitional Services. She shared the IRC Transitional Flowchart for Consumers. Angela said
that 6-8 months before a student is expected to exit high school, there is an exit IEP meeting that
assists with creating a transitional plan. She confirmed that CSC on the flowcharts stands for
Consumer Service Coordinator which is an IRC case worker. Angelica concluded that by 2021,
work activity programs will no longer exist so their clients will have the opportunity to work in
the community with the help of Department of Rehabilitation (DOR) and school districts.

Adrienne Myles-Shepherd said the local partnership agreement addresses the transition process
and reinforces that IRC is to be invited to exiting IEP meetings. She said at the meeting, the parent
signs a consent form so all supporting documents can be provided to IRC.

Adrienne continued that Kids First Foundation (KFF) is in the process of becoming a vendor with
DOR to conduct situational assessments on adults graduating from school to determine if they are
ready to work. KFF will also provide short term job coaching, placement for work experience,
and job development.

Jenae Holtz shared KFF is in the application process currently. The certification process takes
approximately six weeks. Jenae said she is expecting to be operational by January based on getting
contracts finalized.

Angelica reported that there are three adult day programs in the high desert. Best Opportunities is
a vendor with DOR and currently the only one completing the vocational assessments. She added
that Kaiser Permanente and Innovative Business Partnership are the two vendors that provide for
medically limited. Angelica concluded that IRC provides transportation for all post-high school
programs.

CONSENT ITEMS

It is recommended that the Steering Committee consider approving several Agenda items as a Consent
list. Consent Items are routine in nature and can be enacted in one motion without further discussion.
Consent items may be called up by any Committee Member at the meeting for clarification, discussion,
or change.

5.1

BE IT RESOLVED that a motion was made by Marie Silva, seconded by Tanya Benitez to
approve the following Consent Items as presented with the document title changed to Meting
Minutes. A vote was taken and the following carried 16:0: Ayes: Akinnusi, Benitez, Briggs,
Colvin, Esposito, Gormley, Hannett, Johnson, Keane, Miller, Nelson, Newton, Silva, Tomes,
Wheeler, and Wiesner, Nays: None, Abstentions: None.
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California Association of Health and Education Linked Professions
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DESERT/MOUNTAIN SELPA STEERING COMMITTEE MEETING
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Desert Mountain Educational Service Center, 17800 Highway 18, Apple Valley CA 92307

MINUTES

5.1.1

Approve the August 22, 2019 Desert/Mountain SELPA Steering Committee Meeting
Minutes.

6.0 CHIEF EXECUTIVE OFFICER AND STAFF REPORTS

6.1 Legislative Update

Jenae Holtz presented the latest in State and Federal law related to students with disabilities and
school law, highlighting the following:

Assembly Bill (AB) 605 — Special Education: Assistive Technology Devices: bill is
enrolled and presented to governor. It has not been chaptered or finalized yet. Requires
LEAs including charter schools to provide on case by case basis the use of school
purchased assistive technology devices in a child’s home.

AB 743 — Pupil health: self-administration of prescribed asthma medication: approved by
the governor and chaptered. Requires school district to a accept written statement provided
by a physician or a surgeon relating to a pupil carrying and self-administering inhaled
asthma medication, and from a physician or surgeon who is contracted with a prepaid
health plan operating lawfully under the laws of Mexico that is licensed as a health care
services provided in this state.

AB 988 — Teacher credentialing: out of state prepared teachers; bill has been chaptered in
to law. Teachers coming from out of state can have a two-year waiver while they pursue
their California credential.

Senate Bill (SB) 75 — Education Finance: bill has been chaptered. Requires a report or
series of reports, on or before October 1, 2020 to be used to develop a master plan to ensure
comprehensive, quality, and affordable childcare and universal preschool for children from
birth to school age.

SB 419 — Pupil discipline: suspension: willful defiance: LEAs can no longer suspend for
defiance. Current law prohibits the suspension of a pupil enrolled in kindergarten through
third grade, inclusive, and recommending the expulsion of a pupil enrolled in kindergarten
through grade 12, inclusive, for disrupting school activities or otherwise willfully defying
the valid authority of school personnel. Effective July 1, 2020, the bill would apply the
provision to charter schools and additionally prohibit suspension of pupils enrolled in
grades 4 and 5 for disrupting school activities or otherwise willfully defying the valid
authority of school personnel. Jenae said early structure and intervention becomes even
more important to meet the demands of this law.

SJR 8 — Special education funding: measure is chaptered. Will memorialize the Congress
and the President of the Unites States to enact IDEA Full Funding Act during the current
session of Congress to fully fund the federal Individuals with Disabilities Education Act.
SR 37 — Relative to the Day of the Teacher: measure resolves May 8, 2019 be proclaimed
Day of the Teacher.
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Jenae reported Assembly Bill (AB) 1505 pertaining to petitions and renewals of charter schools
also impacts authorizers. She said the state is looking at putting more controls around charter
schools. Jenae believes there will be some new requirements for authorizers and how they monitor
charter schools in fiscal and credentialing as the bill moves forward. Jenae reported CDE has
placed a moratorium of two years on non-seat-based charter schools while they look at writing
new law.

6.2 Disproportionality Training Update

Jenae Holtz called on Colette Garland to share information from the September 4, 2019 meeting
with Dr. Jon Eyler regarding disproportionality.

Colette shared that Dr. Eyler is a CDE consultant, and CEO of Collaborative Learning Solutions.
She highlighted the following points:

e Dr. Eyler spoke about data integrity and drilling down to the root causes of
disproportionality.

e He also encouraged all LEAs to look at data early to ensure the correct data is entered in
databases. LEA policies, procedures, and processes should be reviewed in case it is not
the data causing disproportionality.

e Districts need to ensure the correct staff are attending disproportionality meetings:
superintendents, administrators, general education, and special education. It is an issue
that effects the whole district.

e At CLSteam.net there is free C2C Validator software that allows LEAs to enter their data
to see if they are heading towards disproportionality. ShapeMyDistrict.com also has the
C2C Validator. Colette will email the padlet information with resources.

Jenae said one of the web sites mentioned by Colette will allow LEAs to plug in their data to see
where they are with disproportionality to assist prior to identification in making necessary changes.
She said there will be a demonstration of the C2C validator at the next Steering meeting.

6.3 Inland Regional Center Cross Training Update

Jenae Holtz reported information received at September 19, 2019 Inland Regional Center (IRC)
Cross Training. She shared that high desert IRC transition and school age program managers and
case managers attended along with D/M SELPA program specialists. There was transparency as
both agencies shared concerns. Jenae said IRC staff feels they are the middle person between the
parents, and schools and resources. Jenae informed IRC that D/M SELPA is in the same position
helping districts and families of children with disabilities get what they need based on evidence
and data. She also told IRC that if they think an IEP meeting is going to be contentious, to call
D/M SELPA so there can be a conversation ahead of time to loop the district in and to allow time
for a D/M SELPA representative to attend. Jenae told IRC that D/M SELPA may not always agree
with what is requested by parents and/or IRC in IEP meetings and may suggest other interventions

September 20, 2019 Desert/Mountain SELPA Steering Committee Meeting Minutes Page 4



California Association of Health and Education Linked Professions
Joint Powers Authority (CAHELP JPA)
DESERT/MOUNTAIN SELPA STEERING COMMITTEE MEETING
September 20, 2019 — 8:30 a.m.
Desert Mountain Educational Service Center, 17800 Highway 18, Apple Valley CA 92307

MINUTES

and supports. She said many staff attending the meeting want collaborative relationships with the
districts and spoke highly of the existing relationships with the districts. IRC does have three
advocates they can hire when they are no longer able to provide support to a family.

Jenae asked the directors to inform their teachers that D/M SELPA staff attend IEP meetings as
support, and not as adversaries.

Jenae said at the meeting, it was agreed that meetings between the two agencies would take place
quarterly. The next meeting is scheduled for January 16, 2020 at 9:00 a.m. and will include special
education directors and Desert/Mountain Operations. Jenae concluded by asking for her or a
program specialist to be notified if there are any issues or concerns with IRC so it can be addressed
immediately.

6.4  Angel Sense — Listening Devices

Jenae Holtz shared information regarding listening devices on school grounds. There are some
students using listening devices that record everything occurring on campus and specifically in the
classroom. There are great concerns regarding this violating education codes, penal codes and
privacy issues. Jenae reported it is acceptable to send a letter to the parents of students restricting
the use of listening devices. She provided a sample letter from Temecula Valley Unified School
District that provides California Education Code as well as Penal Code. Jenae stated that all LEAs,
including charter schools are permitted to have policies regarding the use of cell phones including
the students being allowed to keep a phone in their backpack and allowing confiscations if the
policy is not being followed without being held liable if the phone is damaged. Jenae confirmed
that video and recordings cannot be done by teachers without release from parents.

6.5 CALPADS Update

Jenae Holtz called on Colette Garland to provide a CALPADS update.

Colette reported on the CASEMIS to CALPADS meeting that took place on September 16, 2019.
She said there were many questions that will be presented to CDE. She continued that the testing
of data submissions is expected to begin on Monday, September 23.

6.6 CAPTAIN Content Lead

Jenae Holtz shared information regarding the California Autism Professional Training and
Information Network (CAPTAIN) Content Lead. Jenae said California designated funds for
content leads in certain areas which Marin County applied to be the State Lead in the area of autism
then developed a proposal to have regional leads. Jennifer Rountree applied for and was accepted
as a regional lead. Part of the requirement as regional lead is to work additional days to share
trainings, coaching, mentoring in the region, beyond D/M SELPA. Jenae reported each SELPA
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has a designated number of CAPTAIN representatives and the additional representatives are Keri
Gomez, Tanya Brooks, Shannon Sweda.

6.7 Low Incidence Equipment (LIE) — Law, Policy and Procedure

Jenae Holtz reported that at the August D/M SELPA Steering meeting, it was asked if low
incidence equipment (LIE) funding could be used for general education students. Jenae confirmed
LIE cannot be used for general education supports based on California Education Code. The D/M
SELPA policy reflects the California Education Code pertaining to the issue.

6.8  Desert/Mountain Children’s Center Client Services Reports

Guille Robles presented the Children’s Center monthly reports. She asked for any discrepancies
to be reported to her.

Jenae Holtz stated it is important for the directors to share the monthly reports with the appropriate
LEA staff, including superintendents.

6.9  Professional Learning Summary
Kathleen Peters presented the D/M SELPA’s professional learning summary.
6.10 Resolution Support Services Summary

Kathleen Peters presented an update on the SELPA’s resolution support services. She reported
that there have been 22 filings received since July 1, 2019. Kathleen highlighted concerns that are
reflecting in current filings.

Kathleen said the concept of Child Find is an issue. For traditional schools, the Child Find
boundaries are the same as the district boundaries. For charter schools, the boundaries are the
students enrolled.

Kathleen also spoke on the difficulties of placing students with autism who have extreme
behaviors. She said the student is to be enrolled and services provided while the district seeks
proper placement, including temporary home instruction.

Margaret Akinnusi shared that when local agencies cannot find the proper placement, they have
sent students to Victor Valley UHSD for services. Parents have refused home instruction and
refused to allow school staff at their home.

Jenae Holtz said that even when timely offers of service are made, if the child is not receiving
services, an [EP meeting must be scheduled within the first couple of months. Documentation of
attempts at an IEP and attempts to provide services is essential. Jenae said if services have been
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offered and the parent is refusing, call an IEP meeting within the month to clearly document the
LEA is meeting the obligations. The IEP process and the IEP documentation will assist in
protecting the LEA. The obligation is from the time of enrollment through the time a parent
withdraws the child from the LEA.

Kathleen said districts want to file on families when the children are not attending school. It is
important to get assistance from program specialists in making sure IEPs are in order before filing
on families.

Kathleen spoke on 504 plans and civil rights issues with IDEA and special education. She shared
on Monday, September 23,2019 9:00 a.m.-11:00 a.m., attorney Megan Moore will be training at
DMESC presenting on 504 plans and the IDEA lens as well as where IDEA overlaps with special
education.

Jenae said in collaborating with IRC, she hopes to increase their awareness of resources available
before parents hire an attorney.

Diane Hannett said some of her current due process cases are with nonpublic agencies (NPA)
advocating and encouraging parents to demand services.

Peggy Dunn reported language has been added to master contracts regarding conflict of interest.

Jenae told the committee members to contact Peggy Dunn immediately if they hear of an NPA
encouraging parents to demand services that are not supported by data and assessment as this is a
breach of the contract.

6.11 Prevention and Intervention Information

Kami Murphy presented information regarding Prevention and Intervention. The Role of
Universal Screening in Tiered Systems of Support is a full training to assist LEAs and schools in
creating the system and process for social emotional and behavioral screening. The School
Psychologists will be receiving the next overview of the process and are recommended to attend
as well as district and site team members. Universal screening is a key component in the MTSS
process as well as a component of the Triage grant.

Kami continued that Interconnecting Systems: School Based Mental Health Supports and MTSS
is a training to assist districts in their next steps toward implementing an interconnected system.
Kami also shared The Interconnected Systems Framework fact sheets are the newest informational
sheets released nationally to assist in the full-scale implementation of interconnecting systems and
more effectively utilizing resources for service to students. The training above will assist in
utilizing these tools.
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Kami reported the Policy Brief is 2019 updated research showing the connections and benefits of
implementation with fidelity in PBIS, social emotional learning, and Restorative Practices to
reduce suspensions.

Kami shared the abstract from Exceptional Children and the current research completed in
California. She highlighted researchers “found statistically significantly fewer out-of-school
suspensions and days missed due to out-of-school suspensions across all students. Students with
disabilities were statistically significantly less likely to be sent to alternative settings due to
behavior in schools implementing SWPBIS with fidelity...”.

Kami presented data charts for D/M SELPA that show an increase in the higher levels of PBIS
recognition which demonstrates the increase of the fidelity of implementation. Along with this
chart is the bar graph demonstrating the percentages at each level are higher than the state average
for implementation.

Kami concluded by reminding the committee that on September 24, 2019, 5:00 p.m. at Granite
Hills High School, the D/M SELPA PBIS team is recognizing the California PBIS Coalition
recognized schools that serve in the desert/mountain region.

6.12 Compliance Update

Peggy Dunn presented the following update on compliance items from the California Department
of Education (CDE):

e Data Identified Noncompliance (DINC) — For the time being, DINC are no longer
required. The CDE has put this compliance item on hold.

e CDE Monthly Monitoring — as of 9/19/19 per a conversation with CDE Data
Administrator, the following LEAs no longer need to provide data for monthly
monitoring: Adelanto SD, Hesperia USD, SBCSS (3 Regions), Snowline JUSD, Victor
Elementary SD. Continue to watch reviews and plan ahead as holiday breaks approach.

e 2017-18 Disproportionality Follow-Up — The student list was sent to the directors and MIS
contact the previous week for: High Tech Intermediate, High Tech Middle Media Arts,
High Tech High Media Arts, High Tech High, Health Sciences High School, SBC Chula
Vista, Excelsior, Academy for Academic Excellence, Adelanto SD, Apple Valley USD,
Baker Valley USD, Barstow USD, Helendale SD, Hesperia USD, Needles USD, Snowline
JUSD, Trona JUSD, Victor Elementary USD, Victor Valley UHSD. The LEA is to
confirm with Susan Olsen, CDE FMTA and send the final list to Colette Garland. Colette
will provide CDE view-only access to Web IEP.

Colette Garland reported the next MIS Users meeting is scheduled for October 15, 2019 with the
focus on CASEMIS 2 CALPADS (C2C). The meeting will be held from 9:00 a.m. to 3:00 p.m.
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Colette continued that the registration link will be emailed to the MIS and CALPADS users in the
following week.

Colette added there will be an additional MIS Users meeting on November 15, 2019, 9:00 a.m.-
3:00 p.m. There will be further collaboration and a workshop regarding C2C as well as discussion
on the submission process and status. Colette said she would like to receive feedback from the
LEAs at the November meeting as well as suggestions for changes.

Maurica Manibusan confirmed the video recording of Dr. Jon Eyler’s training “Disproportionality
and the Data” has to be made ADA compliant before it can be shared on the CAHELP website.

Peggy reported the Compliance Monitoring Guide is being created and expected to be released in
the next couple of months. The guide will provide a better understanding of CDE compliance
components.

Jenae Holtz said the Compliance Monitoring Guide will be a fluid document due to the changes
implemented by the CDE.

6.13  Nonpublic School/Nonpublic Agency Updates

Peggy Dunn presented updates on nonpublic schools and nonpublic agencies. There are currently
ninety students attending Bright Futures NPS and Desert View NPS.

David Wheeler reported that AVUSD met with Desert View nonpublic school. There are a couple
vacant classrooms at Nisqually and Pawnee that are well suited for expansion of the Desert View
NPS. David said the district is still in discussion and setting up contracts for renting the rooms to
Desert View. He said there is also still a need for there to be a license issued for the additional
school.

Dwight Counsel confirmed Desert View NPS is working with CDE to get licensed/certified to
open the classes at the adult school campus. The NPS will adjust location of rooms to
accommodate the growing need for students with autism. Dwight shared the McKinley campus is
also pursuing a mental health contract with San Bernardino county.

6.14 California Assessment of Student Performance and Progress (CAASPP) Update

Karina Quezada presented California Assessment of Student Performance and Progress
(CAASPP) updates. She said the English Language Proficiency Assessments for California
(ELPAC) has been in place for approximately two years. The state is currently field testing a
computer-based version. Karina shared the state is hopeful the new version will be fully
operational by the 2020-21 school year. She confirmed the computer-based testing will be
available starting at the kindergarten level. There will also be a component for students who are
new to the county to assess if they are able to navigate a computer.
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7.0

Karina continued that she trained on the ELPAC alternate test Ventura County Comprehensive
Alternate Language Proficiency Survey (VCAALPS) on September 19, 2019 and the training will
be offered again later in the year. Karina said CDE is developing alternate ELPAC for students
with severe cognitive delays. She reported there have been two changes to Accessibility
Resources: illustration glossaries, and medical support.

Karina reported that California exceeded the 1% threshold on alternate assessments in 2017-18.
As a result, all LEAs must submit participation rates for alternate assessments whether they
exceeded the 1% or not.

Karina said that during the previous day’s VCAALPS training, many LEA staff did not have
information regarding alternate assessment when it has been discussed at Steering meetings for
more than a year. She said it is important for the information to be disseminated to the staff
involved in administering the ELPAC and its alternates.

Jenae suggested the attendees send an email during the meeting to their support staff to remind
them to speak with staff about topics like this. She said it is as important as the DMCC Client
Reports being provided to the appropriate LEA staff.

Tanya Benitez shared that her LEA has monthly meetings that include all levels of staff. She asked
for Karina to attend for 15-20 minutes to share the information with the appropriate people.

Jenae asked directors to share their English Language Learner coordinator contact information
with Karina.

6.15 CAPTAIN Quarterly Collaboration Meetings
Jennifer Rountree discussed CAPTAIN and the addition of the Quarterly Collaboration Meetings.
She shared the quarterly meeting dates and said any staff can attend that work with or support
students with autism. The meetings will be held at Desert Mountain Education Service Center,
2:00 p.m.- 4:00 p.m. and teleconferencing will be available.

INFORMATION ITEMS

7.1 Monthly Occupational & Physical Therapy Services Reports

7.2 Monthly Nonpublic School/Agency Placement Report

7.3 Upcoming Professional Learning Opportunities

Bonnie Garcia highlighted Transforming School Culture training. The training takes place on
November 22, 2019, 8:00 a.m.-3:00 p.m. in Ontario at the Carpenter’s Training Center.
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Danielle Cote highlighted the Region 10 Behavior Committee training Inclusion-Focused Supports
for Students with Behavioral Challenges on February 13, 2020. The training will take place at the
Corona-Norco Unified School District Learning Center South.

Karina Quezada highlighted upcoming Region 10 Alternative Dispute Resolution (ADR) training
of Lost in Translation: Cross-Cultural Dispute Resolution in Special Education. The training is on
November 14, 2019, 8:30 a.m. — 3:00 p.m. at the East Valley SELPA.

Jenae Holtz noted that D/M SELPA will pay registration fees only to the Region 10 ADR Training
for three participants per LEA. She stated lodging and mileage will not be paid for by D/M
SELPA.

Adrienne Shepherd-Myles shared the Transition Partnership Program will have a Beginning of the
Year meeting on September 24, 8:30 a.m.-1:00 p.m. at Desert Mountain Educational Services
Center. The keynote speaker will be Josh Davies.

STEERING COMMITTEE MEMBERS COMMENTS / REPORTS

None.

CEO COMMENTS

Jenae Holtz reported that CDE is requiring local plans to be rewritten for SELPAs and charter SELPAs in
the state. She said the directors will be part of the review. It does have to be completed quickly as there
is a process for finalizing the documents.

Jenae continued that SELPAs are required to participate in every LEA’s LCAP planning. She said she
will ask superintendents to notify her of the LCAP planning meetings so one of our staff can be present at
the table. Jenae said SELPA staff does not have to attend every LCAP planning meeting.

Jenae shared the NPS School Psychologist position has been approved to be flown. Eddie Peterson has

covered this position for the last several months. She said the personnel requisition has been submitted
Human Resources to fill permanently.

MATTERS BROUGHT BY CITIZENS
None.
ADJOURNMENT

Having no further business to discuss, a motion was made by Michael Esposito, seconded by David
Wheeler to adjourn the meeting. The motion carried on the following vote: 16:0: Ayes: Akinnusi, Benitez,
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Briggs, Colvin, Esposito, Gormley, Hannett, Johnson, Keane, Miller, Nelson, Newton, Silva, Tomes,
Wheeler, and Wiesner, Nays: None, Abstentions: None.

The next regular meeting of the Desert/Mountain SELPA Steering Committee will be held on Friday,
October 18, 2019, at 8:30 a.m., at the Desert Mountain Educational Service Center, Aster/Cactus Room,
17800 Highway 18, Apple Valley, CA 92307.

Individuals requiring special accommodations for disabilities are requested to contact Jamie Adkins at
(760) 955-3555, at least seven days prior to the date of this meeting.
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HIGHLIGHTING STRATEGIES FOR STUDENT SUCCESS

New era for charter schools: Newsom signs bill
after negotiations

Districts can now consider a new charter school’s financial impact

OCTOBER 3, 2019 | JOHN FENSTERWALD

CREDIT: GOV. NEWSOM'S FACEBOOK FEED

G ov. Gavin Newsom signed into law Thursday a comprehensive rewrite of the charter
school that will expand the authority of local school boards to reject new charter

schools while requiring that they more clearly justify their reasons for doing so.

Newsom’s staff negotiated the revisions

during weeks of tense discussions with GOING DEEPER

organizations that for years have been , ,
For more on EdSource’s extensive coverage

battling over the growth of charter schools of the bill

in California. But at the signing ceremony
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for Assembly Bill 1505, the leaders of the e Final text of Assembly Bill 1505
two main antagonists, the California e California’s charter schools soon to enter
Teachers Association and the California an uneasy era

Charter Schools Association, stood side by * Governor, lawmakers agree on new

controls on California charter schools

side next to him, smiled appreciatively and
e Governor’s team jumps into fray over

thanked the governor for a compromise
contested charter school bill

that contains elements they like.
e Proposed legislation would substantially

curb growth of California charter schools

“The fact that you are standing together
makes me proud as a Californian,”
Newsom told CTA President E. Toby Boyd
and charter schools association President
and CEO Myrna Castrejon. He said that he hoped that the trust built during the

negotiations would lead to further collaboration.

Calling the law a significant achievement, Newsom said, “This is what policy-making is
about — the nitty gritty work of moving the needle and making a difference for millions of
kids” They had been affected, he said, by disputes over charter schools “that continued to

fester and became front and center in our education debate.”

“We've made significant progress on behalf of our students. Today’s a good day” Boyd said.
“We made monumental changes to improve outdated and broken charter schools laws.

Students in taxpayers have paid the price”

The bill “affirms that high quality charter schools are here to stay;” Castrejon said. “AB 1505
also recognizes that existing and future charter schools are critical lever to close California’s

continuing and persistent achievement gap.”

Newsom said he also appreciated the efforts of Assemblyman Patrick O’Donnell, D-Long
Beach, who sponsored AB 1505, and State Superintendent of Public Schools Tony
Thurmond, who convened a task force on charter school reforms that Newsom created.

Some of the recommendations were in the revised bill.

Brokering a deal proved to be one of Newsom’s biggest challenges in his first year. He had
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called for more transparency in charter school operations during his gubernatorial
campaign, and, in one of his first actions as governor, shepherded legislation to require
charter schools to follow the state’s open meetings, public records and conflict of interest

laws.

But, while re-examining the law, he didn’t support giving local districts carte blanche power
to deny new charter schools, as called for in the early versions of O’'Donnell’s bill. Castrejéon

had called the bill an “existential threat” to the state’s charter schools.

With more than 1,300 charter schools serving more 10 percent of the state’s 6 million public
school students, charter schools have expanded rapidly during the past two decades. But
faced with rising costs and loss of students to charter schools, urban districts where charter
schools are concentrated blamed them for their financial troubles and demanded a

moratorium on new charters.

The new law will revamp important sections of the charter school law covering approvals,
renewals and appeals of denials. The biggest change will permit charter authorizers — school
boards and county offices of education - to consider for the first time the potential
tinancial impact of charter schools as a factor in turning down a proposal. That’s a huge

win for districts and the CTA.

Those districts certified as financially troubled or facing a possible state takeover will be
able to deny a new charter school automatically. Others will have to document that the
charter school will “substantially undermine” existing services and programs or that it will
duplicate a program already offered in a “reasonably” nearby school with the capacity to

serve more students.

Other changes pushed by the CTA and the California School Boards Association include all
but eliminating a second level of appeal to the State Board of Education, clearer grounds for
closing down poorly performing charter schools and, at O’'Donnell’s insistence, a
requirement that all teachers in charter schools obtain a teaching credential. Only those
teaching core academic subjects, such as math, science and English language arts, have had

to be credentialed.
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The charter schools association had the most at stake with the retirement of former Gov.
Jerry Brown, the founder of two charter schools in Oakland, who opposed any changes to
the charter school law. It had gambled and lost big when it criticized Newsom as anti-
charter during the Democratic gubernatorial campaign last year and spent $23 million on

the failed campaign of former Los Angeles Mayor Antonio Villaraigosa.

While the organization didn't end up supporting the bill, it was satisfied that the new law

preserves several protections:

® [t keeps the right of a full appeal to a county office of education;

® Financial impact won’t be a factor in a charter school’s renewal unless the school wants
to add additional grades;

® Even with districts’ new ability to consider financial impact and other mitigating
factors, the law will continue to say that districts shall approve charter petitions that

satisfy the requirements of the law. Approval will be the default position.

Some charter school advocates are predicting that the law will be catastrophic. Districts that
have ignored the law’s requirements in the past will seize on the ambiguities in the language
as an invitation for a denial, and some county boards will rubber stamp those decisions,

they say.

How California’s 1,000 school districts interpret the language and courts eventually rule will

determine if they’re right.

“No one is naive. There are many parts of this legislation we believe will work in the best
interests of our kids but it may turn out in the application will require some adjustments,”
Newsom said. “But that’s the spirit I am speaking to at this moment. I want to maintain the

level of cooperation and collaboration.”

®) Comments

Comments Policy
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We welcome your comments. All comments are moderated for civility, relevance and other

considerations. Click here for EdSource's Comments Policy.
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SENATE JULY 05, 2019
ASSEMBLY APRIL 24, 2019
ASSEMBLY APRIL 11, 2019
ASSEMBLY APRIL 01, 2019

ASSEMBLY MARCH 14, 2019

CALIFORNIA LEGISLATURE— 2019-2020 REGULAR SESSION

NO. 1505

Introduced by Assembly Members O’'Donnell, Bonta, McCarty, and Smith
(Principal coauthor: Assembly Member Kalra)
(Coauthor: Senator Skinner)

An act to amend Sections 47604.5, 47605, 47605.6, 47607, 47607.3, 47607.5, and 47632 of, to add
Sections 47605.9 and 47607.8 to, to add and repeal Sections 47605.4, 47607.2, and 47612.7 of, and to

February 22, 2019

repeal Section 47605.8 of, the Education Code, relating to charter schools.

LEGISLATIVE COUNSEL'S DIGEST

AB 1505, O’'Donnell. Charter schools: petitions and renewals.

(1) The Charter Schools Act of 1992 authorizes the establishment and operation of charter schools. Existing law
generally requires a petition to establish a charter school to be submitted to the governing board of a school
district, and, under specified circumstances, authorizes a petition to be submitted to and approved by a county
board of education or the State Board of Education. Existing law authorizes a county board of education to
approve a petition for the operation of a charter school that operates at one or more sites within the geographic
boundaries of the county and that provides instructional services that are not generally provided by a county
office of education. Existing law also authorizes a petition for the operation of a state charter school to be
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submitted directly to the state board, and authorizes the state board to approve a charter for the operation of a
state charter school that may operate at multiple sites throughout the state.

Existing law prohibits the governing board of a school district from denying a petition to establish a charter school
unless it makes written factual findings in support of one or more specific findings.

Existing law authorizes a charter school to appeal a school district’s decision to deny a petition for a charter to the
county board of education and, if the county board of education upholds the decision, to appeal the county board
of education’s decision to the state board. Existing law authorizes a charter to be granted by a chartering
authority under designated provisions for a period not to exceed 5 years. Existing law requires that charter
renewals are for periods of 5 years.

This bill would revise and recast numerous provisions relating to the submission of petitions to establish charter
schools, the appeal to county boards of education and to the state board of decisions of the governing boards of
school districts to deny approval or renewal of charter schools, and the revocation of charters by chartering
authorities. The bill would specify criteria and procedures for the consideration and determination of these issues.

The bill would require that a petition to establish a charter school be submitted only to the governing board of the
school district or county office of education within the boundaries of which the charter school proposes to locate.

The bill would authorize a chartering authority to deny renewal of a charter school upon a finding that the school
is demonstrably unlikely to successfully implement the program set forth in the petition due to substantial fiscal
or governance factors, or is not serving all pupils who wish to attend, as specified.

The bill would prohibit, from January 1, 2020, to January 1, 2022, inclusive, the approval of a petition for the
establishment of a new charter school offering nonclassroom-based instruction and funded as specified.

(2) Existing law requires teachers in charter schools to hold a Commission on Teacher Credentialing certificate,
permit, or other document equivalent to what a teacher in other public schools would be required to hold.

This bill would instead require teachers in charter schools to hold the Commission on Teacher Credentialing
certificate, permit, or other document required for the teacher’s certificated assignment, except that a person
employed as a teacher in a charter school during the 2019-20 school year would have until July 1, 2025, to
obtain that certificate, permit, or other document. The bill would require all teachers in charter schools to satisfy
specified requirements for professional fitness by July 1, 2020. The bill would require the commission, by June 30,
2022, to conduct a comprehensive study to examine whether existing certificates, permits, or other documents
adequately address the needs for noncore, noncollege preparatory courses in all schools and, if necessary, to
make recommendations to appropriate policy committees of the Legislature.

The bill would require the State Department of Education, in consultation with the State Board of Education, to
collect data to track the implementation of the changes in law enacted by the bill.

(3) This bill would prohibit certain provisions of the Education Code from being waived by the State Board of
Education. The bill, except for the provisions (A) relating to prohibition of the approval of a petition for the
establishment of certain new charter schools between January 1, 2020, and January 1, 2022, as described above,
and (B) relating to the reimbursement of state-mandated costs, would become operative on July 1, 2020. The bill
would also make conforming and nonsubstantive changes.

To the extent the bill would impose additional requirements on local educational agencies and charter schools, the
bill would impose a state-mandated local program.

(4) This bill would incorporate additional changes to Section 47605 of the Education Code proposed by AB 1507
and AB 1595, to be operative only if this bill and AB 1507 or AB 1595, or both, are enacted and this bill is enacted
last.

(5) This bill would incorporate additional changes to Section 47605.6 of the Education Code proposed by AB 1595,
to be operative only if this bill and AB 1595 are enacted and this bill is enacted last.

(6) The California Constitution requires the state to reimburse local agencies and school districts for certain costs
mandated by the state. Statutory provisions establish procedures for making that reimbursement.

This bill would provide that, if the Commission on State Mandates determines that the bill contains costs
mandated by the state, reimbursement for those costs shall be made pursuant to the statutory provisions noted
above.
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Vote: majority Appropriation: no Fiscal Committee: yes Local Program: yes

THE PEOPLE OF THE STATE OF CALIFORNIA DO ENACT AS FOLLOWS:
SECTION 1. Section 47604.5 of the Education Code is amended to read:

47604.5. The state board may, based upon the recommendation of the Superintendent, take appropriate action,
including, but not limited to, revocation of the charter school’s charter, when the state board finds any of the
following:

(a) Gross financial mismanagement that jeopardizes the financial stability of the charter school.

(b) Illegal or substantially improper use of charter school funds for the personal benefit of any officer, director, or
fiduciary of the charter school.

(c) Substantial and sustained departure from measurably successful practices such that continued departure
would jeopardize the educational development of the charter school’s pupils.

(d) Failure to improve pupil outcomes across multiple state and school priorities identified in the charter pursuant
to subparagraph (A) of paragraph (5) of subdivision (c) of Section 47605 or subparagraph (A) of paragraph (5) of
subdivision (b) of Section 47605.6.

(e) The requirements of this section shall not be waived by the state board pursuant to Section 33050 or any
other law.

SEC. 2. Section 47605 of the Education Code is amended to read:

47605. (a) (1) Except as set forth in paragraph (2), a petition for the establishment of a charter school within a
school district may be circulated by one or more persons seeking to establish the charter school. A petition for the
establishment of a charter school shall identify a single charter school that will operate within the geographic
boundaries of that school district. A charter school may propose to operate at multiple sites within the school
district if each location is identified in the charter school petition. The petition may be submitted to the governing
board of the school district for review after either of the following conditions is met:

(A) The petition is signed by a number of parents or legal guardians of pupils that is equivalent to at least one-
half of the number of pupils that the charter school estimates will enroll in the charter school for its first year of
operation.

(B) The petition is signed by a number of teachers that is equivalent to at least one-half of the number of
teachers that the charter school estimates will be employed at the charter school during its first year of operation.

(2) A petition that proposes to convert an existing public school to a charter school that would not be eligible for a
loan pursuant to subdivision (c) of Section 41365 may be circulated by one or more persons seeking to establish
the charter school. The petition may be submitted to the governing board of the school district for review after
the petition is signed by not less than 50 percent of the permanent status teachers currently employed at the
public school to be converted.

(3) A petition shall include a prominent statement that a signature on the petition means that the parent or legal
guardian is meaningfully interested in having their child or ward attend the charter school, or in the case of a
teacher’s signature, means that the teacher is meaningfully interested in teaching at the charter school. The
proposed charter shall be attached to the petition.

(4) After receiving approval of its petition, a charter school that proposes to expand operations to one or more
additional sites or grade levels shall request a material revision to its charter and shall notify the chartering
authority of those additional locations or grade levels. The chartering authority shall consider whether to approve
those additional locations or grade levels at an open, public meeting. If the additional locations or grade levels are
approved pursuant to the standards and criteria described in subdivision (c), there shall be a material revision to
the charter school’s charter.

(5) A charter school that is unable to locate within the jurisdiction of the chartering school district may establish
one site outside the boundaries of the school district, but within the county in which that school district is located,
if the school district within the jurisdiction of which the charter school proposes to operate is notified in advance
of the charter petition approval, the county superintendent of schools and the Superintendent are notified of the
location of the charter school before it commences operations, and either of the following circumstances exists:
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(A) The school has attempted to locate a single site or facility to house the entire program, but a site or facility is
unavailable in the area in which the school chooses to locate.

(B) The site is needed for temporary use during a construction or expansion project.

(6) Commencing January 1, 2003, a petition to establish a charter school shall not be approved to serve pupils in
a grade level that is not served by the school district of the governing board considering the petition, unless the
petition proposes to serve pupils in all of the grade levels served by that school district.

(b) No later than 60 days after receiving a petition, in accordance with subdivision (a), the governing board of the
school district shall hold a public hearing on the provisions of the charter, at which time the governing board of
the school district shall consider the level of support for the petition by teachers employed by the school district,
other employees of the school district, and parents. Following review of the petition and the public hearing, the
governing board of the school district shall either grant or deny the charter within 90 days of receipt of the
petition, provided, however, that the date may be extended by an additional 30 days if both parties agree to the
extension. A petition is deemed received by the governing board of the school district for purposes of
commencing the timelines described in this subdivision on the day the petitioner submits a petition to the district
office, along with a signed certification that the petitioner deems the petition to be complete. The governing board
of the school district shall publish all staff recommendations, including the recommended findings and, if
applicable, the certification from the county superintendent of schools prepared pursuant to paragraph (8) of
subdivision (c), regarding the petition at least 15 days before the public hearing at which the governing board of
the school district will either grant or deny the charter. At the public hearing at which the governing board of the
school district will either grant or deny the charter, petitioners shall have equivalent time and procedures to
present evidence and testimony to respond to the staff recommendations and findings.

(¢) In reviewing petitions for the establishment of charter schools pursuant to this section, the chartering
authority shall be guided by the intent of the Legislature that charter schools are and should become an integral
part of the California educational system and that the establishment of charter schools should be encouraged. The
governing board of the school district shall grant a charter for the operation of a school under this part if it is
satisfied that granting the charter is consistent with sound educational practice and with the interests of the
community in which the school is proposing to locate. The governing board of the school district shall consider the
academic needs of the pupils the school proposes to serve. The governing board of the school district shall not
deny a petition for the establishment of a charter school unless it makes written factual findings, specific to the
particular petition, setting forth specific facts to support one or more of the following findings:

(1) The charter school presents an unsound educational program for the pupils to be enrolled in the charter
school.

(2) The petitioners are demonstrably unlikely to successfully implement the program set forth in the petition.
(3) The petition does not contain the number of signatures required by subdivision (a).

(4) The petition does not contain an affirmation of each of the conditions described in subdivision (e).

(5) The petition does not contain reasonably comprehensive descriptions of all of the following:

(A) (i) The educational program of the charter school, designed, among other things, to identify those whom the
charter school is attempting to educate, what it means to be an “educated person” in the 21st century, and how
learning best occurs. The goals identified in that program shall include the objective of enabling pupils to become
self-motivated, competent, and lifelong learners.

(ii) The annual goals for the charter school for all pupils and for each subgroup of pupils identified pursuant to
Section 52052, to be achieved in the state priorities, as described in subdivision (d) of Section 52060, that apply
for the grade levels served, and specific annual actions to achieve those goals. A charter petition may identify
additional school priorities, the goals for the school priorities, and the specific annual actions to achieve those
goals.

(iii) If the proposed charter school will serve high school pupils, the manner in which the charter school will
inform parents about the transferability of courses to other public high schools and the eligibility of courses to
meet college entrance requirements. Courses offered by the charter school that are accredited by the Western
Association of Schools and Colleges may be considered transferable and courses approved by the University of
California or the California State University as creditable under the “A to G” admissions criteria may be considered
to meet college entrance requirements.
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(B) The measurable pupil outcomes identified for use by the charter school. “Pupil outcomes,” for purposes of this
part, means the extent to which all pupils of the charter school demonstrate that they have attained the skills,
knowledge, and attitudes specified as goals in the charter school’s educational program. Pupil outcomes shall
include outcomes that address increases in pupil academic achievement both schoolwide and for all pupil
subgroups served by the charter school, as that term is defined in subdivision (a) of Section 52052. The pupil
outcomes shall align with the state priorities, as described in subdivision (d) of Section 52060, that apply for the
grade levels served by the charter school.

(C) The method by which pupil progress in meeting those pupil outcomes is to be measured. To the extent
practicable, the method for measuring pupil outcomes for state priorities shall be consistent with the way
information is reported on a school accountability report card.

(D) The governance structure of the charter school, including, but not limited to, the process to be followed by
the charter school to ensure parental involvement.

(E) The qualifications to be met by individuals to be employed by the charter school.

(F) The procedures that the charter school will follow to ensure the health and safety of pupils and staff. These
procedures shall require all of the following:

(i) That each employee of the charter school furnish the charter school with a criminal record summary as
described in Section 44237.

(ii) The development of a school safety plan, which shall include the safety topics listed in subparagraphs (A) to
(H), inclusive, of paragraph (2) of subdivision (a) of Section 32282 and procedures for conducting tactical
responses to criminal incidents.

(iii) That the school safety plan be reviewed and updated by March 1 of every year by the charter school.

(G) The means by which the charter school will achieve a balance of racial and ethnic pupils, special education
pupils, and English learner pupils, including redesignated fluent English proficient pupils, as defined by the
evaluation rubrics in Section 52064.5, that is reflective of the general population residing within the territorial
jurisdiction of the school district to which the charter petition is submitted. Upon renewal, for a charter school not
deemed to be a local educational agency for purposes of special education pursuant to Section 47641, the
chartering authority may consider the effect of school placements made by the chartering authority in providing a
free and appropriate public education as required by the federal Individuals with Disabilities Education Act (Public
Law 101-476), on the balance of pupils with disabilities at the charter school.

(H) Admission policies and procedures, consistent with subdivision (e).

(I) The manner in which annual, independent financial audits shall be conducted, which shall employ generally
accepted accounting principles, and the manner in which audit exceptions and deficiencies shall be resolved to the
satisfaction of the chartering authority.

(3) The procedures by which pupils can be suspended or expelled from the charter school for disciplinary reasons
or otherwise involuntarily removed from the charter school for any reason. These procedures, at a minimum, shall
include an explanation of how the charter school will comply with federal and state constitutional procedural and
substantive due process requirements that is consistent with all of the following:

(i) For suspensions of fewer than 10 days, provide oral or written notice of the charges against the pupil and, if
the pupil denies the charges, an explanation of the evidence that supports the charges and an opportunity for the
pupil to present the pupil’s side of the story.

(ii) For suspensions of 10 days or more and all other expulsions for disciplinary reasons, both of the following:
(I) Provide timely, written notice of the charges against the pupil and an explanation of the pupil’s basic rights.

(II) Provide a hearing adjudicated by a neutral officer within a reasonable number of days at which the pupil has
a fair opportunity to present testimony, evidence, and witnesses and confront and cross-examine adverse
witnesses, and at which the pupil has the right to bring legal counsel or an advocate.

(iii) Contain a clear statement that no pupil shall be involuntarily removed by the charter school for any reason
unless the parent or guardian of the pupil has been provided written notice of intent to remove the pupil no less
than five schooldays before the effective date of the action. The written notice shall be in the native language of
the pupil or the pupil’s parent or guardian or, if the pupil is a foster child or youth or a homeless child or youth,
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the pupil’s educational rights holder, and shall inform the pupil, the pupil’s parent or guardian, or the pupil’s
educational rights holder of the right to initiate the procedures specified in clause (ii) before the effective date of
the action. If the pupil’s parent, guardian, or educational rights holder initiates the procedures specified in clause
(i), the pupil shall remain enrolled and shall not be removed until the charter school issues a final decision. For
purposes of this clause, “involuntarily removed” includes disenrolled, dismissed, transferred, or terminated, but
does not include suspensions specified in clauses (i) and (ii).

(K) The manner by which staff members of the charter schools will be covered by the State Teachers’ Retirement
System, the Public Employees’ Retirement System, or federal social security.

(L) The public school attendance alternatives for pupils residing within the school district who choose not to
attend charter schools.

(M) The rights of an employee of the school district upon leaving the employment of the school district to work in
a charter school, and of any rights of return to the school district after employment at a charter school.

(N) The procedures to be followed by the charter school and the chartering authority to resolve disputes relating
to provisions of the charter.

(O) The procedures to be used if the charter school closes. The procedures shall ensure a final audit of the charter
school to determine the disposition of all assets and liabilities of the charter school, including plans for disposing
of any net assets and for the maintenance and transfer of pupil records.

(6) The petition does not contain a declaration of whether or not the charter school shall be deemed the exclusive
public employer of the employees of the charter school for purposes of Chapter 10.7 (commencing with Section
3540) of Division 4 of Title 1 of the Government Code.

(7) The charter school is demonstrably unlikely to serve the interests of the entire community in which the school
is proposing to locate. Analysis of this finding shall include consideration of the fiscal impact of the proposed
charter school. A written factual finding under this paragraph shall detail specific facts and circumstances that
analyze and consider the following factors:

(A) The extent to which the proposed charter school would substantially undermine existing services, academic
offerings, or programmatic offerings.

(B) Whether the proposed charter school would duplicate a program currently offered within the school district
and the existing program has sufficient capacity for the pupils proposed to be served within reasonable proximity
to where the charter school intends to locate.

(8) The school district is not positioned to absorb the fiscal impact of the proposed charter school. A school
district satisfies this paragraph if it has a qualified interim certification pursuant to Section 1240 and the county
superintendent of schools, in consultation with the County Office Fiscal Crisis and Management Assistance Team,
certifies that approving the charter school would result in the school district having a negative interim certification
pursuant to Section 1240, has a negative interim certification pursuant to Section 1240, or is under state
receivership. Charter schools proposed in a school district satisfying one of these conditions shall be subject to a
rebuttable presumption of denial.

(d) (1) Charter schools shall meet all statewide standards and conduct the pupil assessments required pursuant
to Section 60605 and any other statewide standards authorized in statute or pupil assessments applicable to
pupils in noncharter public schools.

(2) Charter schools shall, on a regular basis, consult with their parents, legal guardians, and teachers regarding
the charter school’s educational programs.

(e) (1) In addition to any other requirement imposed under this part, a charter school shall be nonsectarian in its
programs, admission policies, employment practices, and all other operations, shall not charge tuition, and shall
not discriminate against a pupil on the basis of the characteristics listed in Section 220. Except as provided in
paragraph (2), admission to a charter school shall not be determined according to the place of residence of the
pupil, or of the pupil’s parent or legal guardian, within this state, except that an existing public school converting
partially or entirely to a charter school under this part shall adopt and maintain a policy giving admission
preference to pupils who reside within the former attendance area of that public school.

(2) (A) A charter school shall admit all pupils who wish to attend the charter school.

(B) If the number of pupils who wish to attend the charter school exceeds the charter school’s capacity,
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attendance, except for existing pupils of the charter school, shall be determined by a public random drawing.
Preference shall be extended to pupils currently attending the charter school and pupils who reside in the school
district except as provided for in Section 47614.5. Preferences, including, but not limited to, siblings of pupils
admitted or attending the charter school and children of the charter school’s teachers, staff, and founders
identified in the initial charter, may also be permitted by the chartering authority on an individual charter school
basis. Priority order for any preference shall be determined in the charter petition in accordance with all of the
following:

(i) Each type of preference shall be approved by the chartering authority at a public hearing.
(ii) Preferences shall be consistent with federal law, the California Constitution, and Section 200.

(iii) Preferences shall not result in limiting enrollment access for pupils with disabilities, academically low-
achieving pupils, English learners, neglected or delinquent pupils, homeless pupils, or pupils who are economically
disadvantaged, as determined by eligibility for any free or reduced-price meal program, foster youth, or pupils
based on nationality, race, ethnicity, or sexual orientation.

(iv) In accordance with Section 49011, preferences shall not require mandatory parental volunteer hours as a
criterion for admission or continued enrollment.

(C) In the event of a drawing, the chartering authority shall make reasonable efforts to accommodate the growth
of the charter school and shall not take any action to impede the charter school from expanding enroliment to
meet pupil demand.

(3) If a pupil is expelled or leaves the charter school without graduating or completing the school year for any
reason, the charter school shall notify the superintendent of the school district of the pupil’s last known address
within 30 days, and shall, upon request, provide that school district with a copy of the cumulative record of the
pupil, including report cards or a transcript of grades, and health information. If the pupil is subsequently expelled
or leaves the school district without graduating or completing the school year for any reason, the school district
shall provide this information to the charter school within 30 days if the charter school demonstrates that the
pupil had been enrolled in the charter school. This paragraph applies only to pupils subject to compulsory full-
time education pursuant to Section 48200.

(4) (A) A charter school shall not discourage a pupil from enrolling or seeking to enroll in the charter school for
any reason, including, but not limited to, academic performance of the pupil or because the pupil exhibits any of
the characteristics described in clause (iii) of subparagraph (B) of paragraph (2).

(B) A charter school shall not request a pupil’s records or require a parent, guardian, or pupil to submit the pupil’s
records to the charter school before enroliment.

(C) A charter school shall not encourage a pupil currently attending the charter school to disenroll from the
charter school or transfer to another school for any reason, including, but not limited to, academic performance of
the pupil or because the pupil exhibits any of the characteristics described in clause (iii) of subparagraph (B) of
paragraph (2). This subparagraph shall not apply to actions taken by a charter school pursuant to the procedures
described in subparagraph (J) of paragraph (5) of subdivision (c).

(D) The department shall develop a notice of the requirements of this paragraph. This notice shall be posted on a
charter school’s internet website. A charter school shall provide a parent or guardian, or a pupil if the pupil is 18
years of age or older, a copy of this notice at all of the following times:

(i) When a parent, guardian, or pupil inquires about enroliment.
(ii) Before conducting an enrollment lottery.
(iii) Before disenrollment of a pupil.

(E) (i) A person who suspects that a charter school has violated this paragraph may file a complaint with the
chartering authority.

(ii) The department shall develop a template to be used for filing complaints pursuant to clause (i).

(5) Notwithstanding any other law, a charter school in operation as of July 1, 2019, that operates in partnership
with the California National Guard may dismiss a pupil from the charter school for failing to maintain the
minimum standards of conduct required by the Military Department.

(f) The governing board of a school district shall not require an employee of the school district to be employed in
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a charter school.

(g) The governing board of a school district shall not require a pupil enrolled in the school district to attend a
charter school.

(h) The governing board of a school district shall require that the petitioner or petitioners provide information
regarding the proposed operation and potential effects of the charter school, including, but not limited to, the
facilities to be used by the charter school, the manner in which administrative services of the charter school are
to be provided, and potential civil liability effects, if any, upon the charter school and upon the school district. The
description of the facilities to be used by the charter school shall specify where the charter school intends to
locate. The petitioner or petitioners also shall be required to provide financial statements that include a proposed
first-year operational budget, including startup costs, and cashflow and financial projections for the first three
years of operation. If the school is to be operated by, or as, a nonprofit public benefit corporation, the petitioner
shall provide the names and relevant qualifications of all persons whom the petitioner nominates to serve on the
governing body of the charter school.

(i) In reviewing petitions for the establishment of charter schools within the school district, the governing board of
the school district shall give preference to petitions that demonstrate the capability to provide comprehensive
learning experiences to pupils identified by the petitioner or petitioners as academically low achieving pursuant to
the standards established by the department under Section 54032, as that section read before July 19, 2006.

(j) Upon the approval of the petition by the governing board of the school district, the petitioner or petitioners
shall provide written notice of that approval, including a copy of the petition, to the applicable county
superintendent of schools, the department, and the state board.

(k) (1) (A) (i) If the governing board of a school district denies a petition, the petitioner may elect to submit the
petition for the establishment of a charter school to the county board of education. The petitioner shall submit the
petition to the county board of education within 30 days of a denial by the governing board of the school district.
At the same time the petition is submitted to the county board of education, the petitioner shall also provide a
copy of the petition to the school district. The county board of education shall review the petition pursuant to
subdivisions (b) and (c). If the petition submitted on appeal contains new or different material terms, the county
board of education shall immediately remand the petition to the governing board of the school district for
reconsideration, which shall grant or deny the petition within 30 days. If the governing board of the school district
denies a petition after reconsideration, the petitioner may elect to resubmit the petition for the establishment of a
charter school to the county board of education.

(ii) The county board of education shall review the appeal petition pursuant to subdivision (c). If the denial of the
petition was made pursuant to paragraph (8) of subdivision (c), the county board of education shall also review
the school district’s findings pursuant to paragraph (8) of subdivision (c).

(iii) As used in this subdivision, “material terms” of the petition means the signatures, affirmations, disclosures,
documents, and descriptions described in subdivisions (a), (b), (c), and (h), but shall not include minor
administrative updates to the petition or related documents due to changes in circumstances based on the
passage of time related to fiscal affairs, facilities arrangements, or state law, or to reflect the county board of
education as the chartering authority.

(B) If the governing board of a school district denies a petition and the county lacks an independent county board
of education, the petitioner may elect to submit the petition for the establishment of a charter school to the state
board. The state board shall review the petition pursuant to this paragraph. If the denial of a charter petition is
reversed by the state board, the state board shall designate the governing board of the school district in which
the charter school is located as the chartering authority.

(2) If the county board of education denies a petition, the petitioner may appeal that denial to the state board.

(A) The petitioner shall submit the petition to the state board within 30 days of a denial by the county board of
education. The petitioner shall include the findings and documentary record from the governing board of the
school district and the county board of education and a written submission detailing, with specific citations to the
documentary record, how the governing board of the school district or the county board of education, or both,
abused their discretion. The governing board of the school district and county board of education shall prepare
the documentary record, including transcripts of the public hearing at which the governing board of the school
district and county board of education denied the charter, at the request of the petitioner. The documentary
record shall be prepared by the governing board of the school district and county board of education no later than
10 business days after the request of the petitioner is made. At the same time the petition and supporting
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documentation is submitted to the state board, the petitioner shall also provide a copy of the petition and
supporting documentation to the school district and the county board of education.

(B) If the appeal contains new or different material terms, as defined in clause (iii) of subparagraph (A) of
paragraph (1), the state board shall immediately remand the petition to the governing board of the school district
to which the petition was submitted for reconsideration. The governing board of the school district shall grant or
deny the petition within 30 days. If the governing board of the school district denies a petition after
reconsideration, the petitioner may elect to resubmit the petition to the state board.

(C) Within 30 days of receipt of the appeal submitted to the state board, the governing board of the school
district or county board of education may submit a written opposition to the state board detailing, with specific
citations to the documentary record, how the governing board of the school district or the county board of
education did not abuse its discretion in denying the petition. The governing board of the school district or the
county board of education may submit supporting documentation or evidence from the documentary record that
was considered by the governing board of the school district or the county board of education.

(D) The state board’s Advisory Commission on Charter Schools shall hold a public hearing to review the appeal
and documentary record. Based on its review, the Advisory Commission on Charter Schools shall submit a
recommendation to the state board whether there is sufficient evidence to hear the appeal or to summarily deny
review of the appeal based on the documentary record. If the Advisory Commission on Charter Schools does not
submit a recommendation to the state board, the state board shall consider the appeal, and shall either hear the
appeal or summarily deny review of the appeal based on the documentary record at a regular public meeting of
the state board.

(E) The state board shall either hear the appeal or summarily deny review of the appeal based on the
documentary record. If the state board hears the appeal, the state board may affirm the determination of the
governing board of the school district or the county board of education, or both of those determinations, or may
reverse only upon a determination that there was an abuse of discretion. If the denial of a charter petition is
reversed by the state board, the state board shall designate, in consultation with the petitioner, either the
governing board of the school district or the county board of education in which the charter school is located as
the chartering authority.

(3) A charter school for which a charter is granted by either the county board of education or the state board
based on an appeal pursuant to this subdivision shall qualify fully as a charter school for all funding and other
purposes of this part.

(4) A charter school that receives approval of its petition from a county board of education or from the state
board on appeal shall be subject to the same requirements concerning geographic location to which it would
otherwise be subject if it received approval from the chartering authority to which it originally submitted its
petition. A charter petition that is submitted to either a county board of education or to the state board shall meet
all otherwise applicable petition requirements, including the identification of the proposed site or sites where the
charter school will operate.

(5) Upon the approval of the petition by the county board of education, the petition or petitioners shall provide
written notice of that approval, including a copy of the petition, to the governing board of the school district in
which the charter school is located, the department, and the state board.

(6) If either the county board of education or the state board fails to act on a petition within 180 days of receipt,
the decision of the governing board of the school district to deny the petition shall be subject to judicial review.

(1) (1) Teachers in charter schools shall hold the Commission on Teacher Credentialing certificate, permit, or other
document required for the teacher’s certificated assignment. These documents shall be maintained on file at the
charter school and are subject to periodic inspection by the chartering authority. A governing body of a direct-
funded charter school may use local assignment options authorized in statute and regulations for the purpose of
legally assigning certificated teachers, in accordance with all of the requirements of the applicable statutes or
regulations in the same manner as a governing board of a school district. A charter school shall have authority to
request an emergency permit or a waiver from the Commission on Teacher Credentialing for individuals in the
same manner as a school district.

(2) By July 1, 2020, all teachers in charter schools shall obtain a certificate of clearance and satisfy the
requirements for professional fitness pursuant to Sections 44339, 44340, and 44341.

(3) The Commission on Teacher Credentialing shall include in the bulletins it issues pursuant to subdivision (k) of
Section 44237 to provide notification to local educational agencies of any adverse actions taken against the
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holders of any commission documents, notice of any adverse actions taken against teachers employed by charter
schools and shall make this bulletin available to all chartering authorities and charter schools in the same manner
in which it is made available to local educational agencies.

(m) A charter school shall transmit a copy of its annual, independent financial audit report for the preceding fiscal
year, as described in subparagraph (I) of paragraph (5) of subdivision (c), to its chartering authority, the
Controller, the county superintendent of schools of the county in which the charter school is sited, unless the
county board of education of the county in which the charter school is sited is the chartering authority, and the
department by December 15 of each year. This subdivision does not apply if the audit of the charter school is
encompassed in the audit of the chartering authority pursuant to Section 41020.

(n) A charter school may encourage parental involvement, but shall notify the parents and guardians of applicant
pupils and currently enrolled pupils that parental involvement is not a requirement for acceptance to, or continued
enrollment at, the charter school.

(o) The requirements of this section shall not be waived by the state board pursuant to Section 33050 or any
other law.

SEC. 2.1. Section 47605 of the Education Code is amended to read:

47605. (a) (1) Except as set forth in paragraph (2), a petition for the establishment of a charter school within a
school district may be circulated by one or more persons seeking to establish the charter school. A petition for the
establishment of a charter school shall identify a single charter school that will operate within the geographic
boundaries of that school district. A charter school may propose to operate at multiple sites within the school
district if each location is identified in the charter school petition. The petition may be submitted to the governing
board of the school district for review after either of the following conditions is met:

(A) The petition is signed by a number of parents or legal guardians of pupils that is equivalent to at least one-
half of the number of pupils that the charter school estimates will enroll in the charter school for its first year of
operation.

(B) The petition is signed by a number of teachers that is equivalent to at least one-half of the number of
teachers that the charter school estimates will be employed at the charter school during its first year of operation.

(2) A petition that proposes to convert an existing public school to a charter school that would not be eligible for a
loan pursuant to subdivision (c) of Section 41365 may be circulated by one or more persons seeking to establish
the charter school. The petition may be submitted to the governing board of the school district for review after
the petition is signed by not less than 50 percent of the permanent status teachers currently employed at the
public school to be converted.

(3) A petition shall include a prominent statement that a signature on the petition means that the parent or legal
guardian is meaningfully interested in having their child or ward attend the charter school, or in the case of a
teacher’s signature, means that the teacher is meaningfully interested in teaching at the charter school. The
proposed charter shall be attached to the petition.

(4) After receiving approval of its petition, a charter school that proposes to expand operations to one or more
additional sites or grade levels shall request a material revision to its charter and shall notify the chartering
authority of those additional locations or grade levels. The chartering authority shall consider whether to approve
those additional locations or grade levels at an open, public meeting. If the additional locations or grade levels are
approved pursuant to the standards and criteria described in subdivision (c), there shall be a material revision to
the charter school’s charter.

(5) (A) A charter school that established one site outside the boundaries of the school district, but within the
county in which that school district is located before January 1, 2020, may continue to operate that site until the
charter school submits a request for the renewal of its charter petition. To continue operating the site, the charter
school shall do either of the following:

(i) First, before submitting the request for the renewal of the charter petition, obtain approval in writing from the
school district where the site is operating.

(ii) Submit a request for the renewal of the charter petition pursuant to Section 47607 to the school district in
which the charter school is located.

(B) If a Presidential declaration of a major disaster or emergency is issued in accordance with the federal Robert
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T. Stafford Disaster Relief and Emergency Assistance Act (42 U.S.C. Sec. 5121 et seq.) for an area in which a
charter schoolsite is located and operating, the charter school, for not more than five years, may relocate that
site outside the area subject to the Presidential declaration if the charter school first obtains the written approval
of the school district where the site is being relocated to.

(C) Notwithstanding subparagraph (A), if a charter school was relocated from December 31, 2016, to December
31, 2019, inclusive, due to a Presidential declaration of a major disaster or emergency in accordance with the
federal Robert T. Stafford Disaster Relief and Emergency Assistance Act (42 U.S.C. Sec. 5121 et seq.), that
charter school shall be allowed to return to its original campus location in perpetuity.

(D) A charter school located on a federally recognized California Indian reservation or rancheria or operated by a
federally recognized California Indian tribe shall be exempt from the provisions of this paragraph.

(E) The department shall regard as a continuing charter school for all purposes a charter school that was granted
approval of its petition, that was providing educational services to pupils prior to October 1, 2019, and is
authorized by a different chartering authority due to changes to this paragraph that took effect January 1, 2020.

(6) Commencing January 1, 2003, a petition to establish a charter school shall not be approved to serve pupils in
a grade level that is not served by the school district of the governing board considering the petition, unless the
petition proposes to serve pupils in all of the grade levels served by that school district.

(b) No later than 60 days after receiving a petition, in accordance with subdivision (a), the governing board of the
school district shall hold a public hearing on the provisions of the charter, at which time the governing board of
the school district shall consider the level of support for the petition by teachers employed by the school district,
other employees of the school district, and parents. Following review of the petition and the public hearing, the
governing board of the school district shall either grant or deny the charter within 90 days of receipt of the
petition, provided, however, that the date may be extended by an additional 30 days if both parties agree to the
extension. A petition is deemed received by the governing board of the school district for purposes of
commencing the timelines described in this subdivision on the day the petitioner submits a petition to the district
office, along with a signed certification that the petitioner deems the petition to be complete. The governing board
of the school district shall publish all staff recommendations, including the recommended findings and, if
applicable, the certification from the county superintendent of schools prepared pursuant to paragraph (8) of
subdivision (c), regarding the petition at least 15 days before the public hearing at which the governing board of
the school district will either grant or deny the charter. At the public hearing at which the governing board of the
school district will either grant or deny the charter, petitioners shall have equivalent time and procedures to
present evidence and testimony to respond to the staff recommendations and findings.

(c) In reviewing petitions for the establishment of charter schools pursuant to this section, the chartering
authority shall be guided by the intent of the Legislature that charter schools are and should become an integral
part of the California educational system and that the establishment of charter schools should be encouraged. The
governing board of the school district shall grant a charter for the operation of a school under this part if it is
satisfied that granting the charter is consistent with sound educational practice and with the interests of the
community in which the school is proposing to locate. The governing board of the school district shall consider the
academic needs of the pupils the school proposes to serve. The governing board of the school district shall not
deny a petition for the establishment of a charter school unless it makes written factual findings, specific to the
particular petition, setting forth specific facts to support one or more of the following findings:

(1) The charter school presents an unsound educational program for the pupils to be enrolled in the charter
school.

(2) The petitioners are demonstrably unlikely to successfully implement the program set forth in the petition.
(3) The petition does not contain the number of signatures required by subdivision (a).

(4) The petition does not contain an affirmation of each of the conditions described in subdivision (e).

(5) The petition does not contain reasonably comprehensive descriptions of all of the following:

(A) (i) The educational program of the charter school, designed, among other things, to identify those whom the
charter school is attempting to educate, what it means to be an “educated person” in the 21st century, and how
learning best occurs. The goals identified in that program shall include the objective of enabling pupils to become
self-motivated, competent, and lifelong learners.

(ii) The annual goals for the charter school for all pupils and for each subgroup of pupils identified pursuant to
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Section 52052, to be achieved in the state priorities, as described in subdivision (d) of Section 52060, that apply
for the grade levels served, and specific annual actions to achieve those goals. A charter petition may identify
additional school priorities, the goals for the school priorities, and the specific annual actions to achieve those
goals.

(iii) If the proposed charter school will serve high school pupils, the manner in which the charter school will
inform parents about the transferability of courses to other public high schools and the eligibility of courses to
meet college entrance requirements. Courses offered by the charter school that are accredited by the Western
Association of Schools and Colleges may be considered transferable and courses approved by the University of
California or the California State University as creditable under the “A to G” admissions criteria may be considered
to meet college entrance requirements.

(B) The measurable pupil outcomes identified for use by the charter school. “Pupil outcomes,” for purposes of this
part, means the extent to which all pupils of the charter school demonstrate that they have attained the skills,
knowledge, and attitudes specified as goals in the charter school’s educational program. Pupil outcomes shall
include outcomes that address increases in pupil academic achievement both schoolwide and for all pupil
subgroups served by the charter school, as that term is defined in subdivision (@) of Section 52052. The pupil
outcomes shall align with the state priorities, as described in subdivision (d) of Section 52060, that apply for the
grade levels served by the charter school.

(C) The method by which pupil progress in meeting those pupil outcomes is to be measured. To the extent
practicable, the method for measuring pupil outcomes for state priorities shall be consistent with the way
information is reported on a school accountability report card.

(D) The governance structure of the charter school, including, but not limited to, the process to be followed by
the charter school to ensure parental involvement.

(E) The qualifications to be met by individuals to be employed by the charter school.

(F) The procedures that the charter school will follow to ensure the health and safety of pupils and staff. These
procedures shall require all of the following:

(i) That each employee of the charter school furnish the charter school with a criminal record summary as
described in Section 44237.

(ii) The development of a school safety plan, which shall include the safety topics listed in subparagraphs (A) to
(H), inclusive, of paragraph (2) of subdivision (a) of Section 32282 and procedures for conducting tactical
responses to criminal incidents.

(iii) That the school safety plan be reviewed and updated by March 1 of every year by the charter school.

(G) The means by which the charter school will achieve a balance of racial and ethnic pupils, special education
pupils, and English learner pupils, including redesignated fluent English proficient pupils, as defined by the
evaluation rubrics in Section 52064.5, that is reflective of the general population residing within the territorial
jurisdiction of the school district to which the charter petition is submitted. Upon renewal, for a charter school not
deemed to be a local educational agency for purposes of special education pursuant to Section 47641, the
chartering authority may consider the effect of school placements made by the chartering authority in providing a
free and appropriate public education as required by the federal Individuals with Disabilities Education Act (Public
Law 101-476), on the balance of pupils with disabilities at the charter school.

(H) Admission policies and procedures, consistent with subdivision (e).

(I) The manner in which annual, independent financial audits shall be conducted, which shall employ generally
accepted accounting principles, and the manner in which audit exceptions and deficiencies shall be resolved to the
satisfaction of the chartering authority.

(3) The procedures by which pupils can be suspended or expelled from the charter school for disciplinary reasons
or otherwise involuntarily removed from the charter school for any reason. These procedures, at a minimum, shall
include an explanation of how the charter school will comply with federal and state constitutional procedural and
substantive due process requirements that is consistent with all of the following:

(i) For suspensions of fewer than 10 days, provide oral or written notice of the charges against the pupil and, if
the pupil denies the charges, an explanation of the evidence that supports the charges and an opportunity for the
pupil to present the pupil’s side of the story.
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(ii) For suspensions of 10 days or more and all other expulsions for disciplinary reasons, both of the following:
(I) Provide timely, written notice of the charges against the pupil and an explanation of the pupil’s basic rights.

(II) Provide a hearing adjudicated by a neutral officer within a reasonable number of days at which the pupil has
a fair opportunity to present testimony, evidence, and witnesses and confront and cross-examine adverse
witnesses, and at which the pupil has the right to bring legal counsel or an advocate.

(iii) Contain a clear statement that no pupil shall be involuntarily removed by the charter school for any reason
unless the parent or guardian of the pupil has been provided written notice of intent to remove the pupil no less
than five schooldays before the effective date of the action. The written notice shall be in the native language of
the pupil or the pupil’s parent or guardian or, if the pupil is a foster child or youth or a homeless child or youth,
the pupil’s educational rights holder, and shall inform the pupil, the pupil’'s parent or guardian, or the pupil's
educational rights holder of the right to initiate the procedures specified in clause (ii) before the effective date of
the action. If the pupil’s parent, guardian, or educational rights holder initiates the procedures specified in clause
(i), the pupil shall remain enrolled and shall not be removed until the charter school issues a final decision. For
purposes of this clause, “involuntarily removed” includes disenrolled, dismissed, transferred, or terminated, but
does not include suspensions specified in clauses (i) and (ii).

(K) The manner by which staff members of the charter schools will be covered by the State Teachers’ Retirement
System, the Public Employees’ Retirement System, or federal social security.

(L) The public school attendance alternatives for pupils residing within the school district who choose not to
attend charter schools.

(M) The rights of an employee of the school district upon leaving the employment of the school district to work in
a charter school, and of any rights of return to the school district after employment at a charter school.

(N) The procedures to be followed by the charter school and the chartering authority to resolve disputes relating
to provisions of the charter.

(O) The procedures to be used if the charter school closes. The procedures shall ensure a final audit of the charter
school to determine the disposition of all assets and liabilities of the charter school, including plans for disposing
of any net assets and for the maintenance and transfer of pupil records.

(6) The petition does not contain a declaration of whether or not the charter school shall be deemed the exclusive
public employer of the employees of the charter school for purposes of Chapter 10.7 (commencing with Section
3540) of Division 4 of Title 1 of the Government Code.

(7) The charter school is demonstrably unlikely to serve the interests of the entire community in which the school
is proposing to locate. Analysis of this finding shall include consideration of the fiscal impact of the proposed
charter school. A written factual finding under this paragraph shall detail specific facts and circumstances that
analyze and consider the following factors:

(A) The extent to which the proposed charter school would substantially undermine existing services, academic
offerings, or programmatic offerings.

(B) Whether the proposed charter school would duplicate a program currently offered within the school district
and the existing program has sufficient capacity for the pupils proposed to be served within reasonable proximity
to where the charter school intends to locate.

(8) The school district is not positioned to absorb the fiscal impact of the proposed charter school. A school
district satisfies this paragraph if it has a qualified interim certification pursuant to Section 1240 and the county
superintendent of schools, in consultation with the County Office Fiscal Crisis and Management Assistance Team,
certifies that approving the charter school would result in the school district having a negative interim certification
pursuant to Section 1240, has a negative interim certification pursuant to Section 1240, or is under state
receivership. Charter schools proposed in a school district satisfying one of these conditions shall be subject to a
rebuttable presumption of denial.

(d) (1) Charter schools shall meet all statewide standards and conduct the pupil assessments required pursuant
to Section 60605 and any other statewide standards authorized in statute or pupil assessments applicable to
pupils in noncharter public schools.

(2) Charter schools shall, on a regular basis, consult with their parents, legal guardians, and teachers regarding
the charter school’s educational programs.
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(e) (1) In addition to any other requirement imposed under this part, a charter school shall be nonsectarian in its
programs, admission policies, employment practices, and all other operations, shall not charge tuition, and shall
not discriminate against a pupil on the basis of the characteristics listed in Section 220. Except as provided in
paragraph (2), admission to a charter school shall not be determined according to the place of residence of the
pupil, or of that pupil’s parent or legal guardian, within this state, except that an existing public school converting
partially or entirely to a charter school under this part shall adopt and maintain a policy giving admission
preference to pupils who reside within the former attendance area of that public school.

(2) (A) A charter school shall admit all pupils who wish to attend the charter school.

(B) If the number of pupils who wish to attend the charter school exceeds the charter school’s capacity,
attendance, except for existing pupils of the charter school, shall be determined by a public random drawing.
Preference shall be extended to pupils currently attending the charter school and pupils who reside in the school
district except as provided for in Section 47614.5. Preferences, including, but not limited to, siblings of pupils
admitted or attending the charter school and children of the charter school’s teachers, staff, and founders
identified in the initial charter, may also be permitted by the chartering authority on an individual charter school
basis. Priority order for any preference shall be determined in the charter petition in accordance with all of the
following:

(i) Each type of preference shall be approved by the chartering authority at a public hearing.
(ii) Preferences shall be consistent with federal law, the California Constitution, and Section 200.

(iii) Preferences shall not result in limiting enrollment access for pupils with disabilities, academically low-
achieving pupils, English learners, neglected or delinquent pupils, homeless pupils, or pupils who are economically
disadvantaged, as determined by eligibility for any free or reduced-price meal program, foster youth, or pupils
based on nationality, race, ethnicity, or sexual orientation.

(iv) In accordance with Section 49011, preferences shall not require mandatory parental volunteer hours as a
criterion for admission or continued enrollment.

(C) In the event of a drawing, the chartering authority shall make reasonable efforts to accommodate the growth
of the charter school and shall not take any action to impede the charter school from expanding enroliment to
meet pupil demand.

(3) If a pupil is expelled or leaves the charter school without graduating or completing the school year for any
reason, the charter school shall notify the superintendent of the school district of the pupil’s last known address
within 30 days, and shall, upon request, provide that school district with a copy of the cumulative record of the
pupil, including report cards or a transcript of grades, and health information. If the pupil is subsequently expelled
or leaves the school district without graduating or completing the school year for any reason, the school district
shall provide this information to the charter school within 30 days if the charter school demonstrates that the
pupil had been enrolled in the charter school. This paragraph applies only to pupils subject to compulsory full-
time education pursuant to Section 48200.

(4) (A) A charter school shall not discourage a pupil from enrolling or seeking to enroll in the charter school for
any reason, including, but not limited to, academic performance of the pupil or because the pupil exhibits any of
the characteristics described in clause (iii) of subparagraph (B) of paragraph (2).

(B) A charter school shall not request a pupil’s records or require a parent, guardian, or pupil to submit the pupil’s
records to the charter school before enroliment.

(C) A charter school shall not encourage a pupil currently attending the charter school to disenroll from the
charter school or transfer to another school for any reason, including, but not limited to, academic performance of
the pupil or because the pupil exhibits any of the characteristics described in clause (iii) of subparagraph (B) of
paragraph (2). This subparagraph shall not apply to actions taken by a charter school pursuant to the procedures
described in subparagraph (J) of paragraph (5) of subdivision (c).

(D) The department shall develop a notice of the requirements of this paragraph. This notice shall be posted on a
charter school’s internet website. A charter school shall provide a parent or guardian, or a pupil if the pupil is 18
years of age or older, a copy of this notice at all of the following times:

(i) When a parent, guardian, or pupil inquires about enroliment.

(ii) Before conducting an enrollment lottery.
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(iii) Before disenrollment of a pupil.

(E) (i) A person who suspects that a charter school has violated this paragraph may file a complaint with the
chartering authority.

(ii) The department shall develop a template to be used for filing complaints pursuant to clause (i).

(5) Notwithstanding any other law, a charter school in operation as of July 1, 2019, that operates in partnership
with the California National Guard may dismiss a pupil from the charter school for failing to maintain the
minimum standards of conduct required by the Military Department.

(f) The governing board of a school district shall not require an employee of the school district to be employed in
a charter school.

(g) The governing board of a school district shall not require a pupil enrolled in the school district to attend a
charter school.

(h) The governing board of a school district shall require that the petitioner or petitioners provide information
regarding the proposed operation and potential effects of the charter school, including, but not limited to, the
facilities to be used by the charter school, the manner in which administrative services of the charter school are
to be provided, and potential civil liability effects, if any, upon the charter school and upon the school district. The
description of the facilities to be used by the charter school shall specify where the charter school intends to
locate. The petitioner or petitioners also shall be required to provide financial statements that include a proposed
first-year operational budget, including startup costs, and cashflow and financial projections for the first three
years of operation. If the school is to be operated by, or as, a nonprofit public benefit corporation, the petitioner
shall provide the names and relevant qualifications of all persons whom the petitioner nominates to serve on the
governing body of the charter school.

(i) In reviewing petitions for the establishment of charter schools within the school district, the governing board of
the school district shall give preference to petitions that demonstrate the capability to provide comprehensive
learning experiences to pupils identified by the petitioner or petitioners as academically low achieving pursuant to
the standards established by the department under Section 54032, as that section read before July 19, 2006.

(j) Upon the approval of the petition by the governing board of the school district, the petitioner or petitioners
shall provide written notice of that approval, including a copy of the petition, to the applicable county
superintendent of schools, the department, and the state board.

(k) (1) (A) (i) If the governing board of a school district denies a petition, the petitioner may elect to submit the
petition for the establishment of a charter school to the county board of education. The petitioner shall submit the
petition to the county board of education within 30 days of a denial by the governing board of the school district.
At the same time the petition is submitted to the county board of education, the petitioner shall also provide a
copy of the petition to the school district. The county board of education shall review the petition pursuant to
subdivisions (b) and (c). If the petition submitted on appeal contains new or different material terms, the county
board of education shall immediately remand the petition to the governing board of the school district for
reconsideration, which shall grant or deny the petition within 30 days. If the governing board of the school district
denies a petition after reconsideration, the petitioner may elect to resubmit the petition for the establishment of a
charter school to the county board of education.

(ii) The county board of education shall review the appeal petition pursuant to subdivision (c). If the denial of the
petition was made pursuant to paragraph (8) of subdivision (c), the county board of education shall also review
the school district’s findings pursuant to paragraph (8) of subdivision (c).

(iii) As used in this subdivision, “material terms” of the petition means the signatures, affirmations, disclosures,
documents, and descriptions described in subdivisions (a), (b), (c), and (h), but shall not include minor
administrative updates to the petition or related documents due to changes in circumstances based on the
passage of time related to fiscal affairs, facilities arrangements, or state law, or to reflect the county board of
education as the chartering authority.

(B) If the governing board of a school district denies a petition and the county lacks an independent county board
of education, the petitioner may elect to submit the petition for the establishment of a charter school to the state
board. The state board shall review the petition pursuant to this paragraph. If the denial of a charter petition is
reversed by the state board, the state board shall designate the governing board of the school district in which
the charter school is located as the chartering authority.
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(2) If the county board of education denies a petition, the petitioner may appeal that denial to the state board.

(A) The petitioner shall submit the petition to the state board within 30 days of a denial by the county board of
education. The petitioner shall include the findings and documentary record from the governing board of the
school district and the county board of education and a written submission detailing, with specific citations to the
documentary record, how the governing board of the school district or the county board of education, or both,
abused their discretion. The governing board of the school district and county board of education shall prepare
the documentary record, including transcripts of the public hearing at which the governing board of the school
district and county board of education denied the charter, at the request of the petitioner. The documentary
record shall be prepared by the governing board of the school district and county board of education no later than
10 business days after the request of the petitioner is made. At the same time the petition and supporting
documentation is submitted to the state board, the petitioner shall also provide a copy of the petition and
supporting documentation to the school district and the county board of education.

(B) If the appeal contains new or different material terms, as defined in clause (iii) of subparagraph (A) of
paragraph (1), the state board shall immediately remand the petition to the governing board of the school district
to which the petition was submitted for reconsideration. The governing board of the school district shall grant or
deny the petition within 30 days. If the governing board of the school district denies a petition after
reconsideration, the petitioner may elect to resubmit the petition to the state board.

(C) Within 30 days of receipt of the appeal submitted to the state board, the governing board of the school
district or county board of education may submit a written opposition to the state board detailing, with specific
citations to the documentary record, how the governing board of the school district or the county board of
education did not abuse its discretion in denying the petition. The governing board of the school district or the
county board of education may submit supporting documentation or evidence from the documentary record that
was considered by the governing board of the school district or the county board of education.

(D) The state board’s Advisory Commission on Charter Schools shall hold a public hearing to review the appeal
and documentary record. Based on its review, the Advisory Commission on Charter Schools shall submit a
recommendation to the state board whether there is sufficient evidence to hear the appeal or to summarily deny
review of the appeal based on the documentary record. If the Advisory Commission on Charter Schools does not
submit a recommendation to the state board, the state board shall consider the appeal, and shall either hear the
appeal or summarily deny review of the appeal based on the documentary record at a regular public meeting of
the state board.

(E) The state board shall either hear the appeal or summarily deny review of the appeal based on the
documentary record. If the state board hears the appeal, the state board may affirm the determination of the
governing board of the school district or the county board of education, or both of those determinations, or may
reverse only upon a determination that there was an abuse of discretion. If the denial of a charter petition is
reversed by the state board, the state board shall designate, in consultation with the petitioner, either the
governing board of the school district or the county board of education in which the charter school is located as
the chartering authority.

(3) A charter school for which a charter is granted by either the county board of education or the state board
based on an appeal pursuant to this subdivision shall qualify fully as a charter school for all funding and other
purposes of this part.

(4) A charter school that receives approval of its petition from a county board of education or from the state
board on appeal shall be subject to the same requirements concerning geographic location to which it would
otherwise be subject if it received approval from the chartering authority to which it originally submitted its
petition. A charter petition that is submitted to either a county board of education or to the state board shall meet
all otherwise applicable petition requirements, including the identification of the proposed site or sites where the
charter school will operate.

(5) Upon the approval of the petition by the county board of education, the petition or petitioners shall provide
written notice of that approval, including a copy of the petition, to the governing board of the school district in
which the charter school is located, the department, and the state board.

(6) If either the county board of education or the state board fails to act on a petition within 180 days of receipt,
the decision of the governing board of the school district to deny the petition shall be subject to judicial review.

(1) (1) Teachers in charter schools shall hold the Commission on Teacher Credentialing certificate, permit, or other
document required for the teacher’s certificated assignment. These documents shall be maintained on file at the
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charter school and are subject to periodic inspection by the chartering authority. A governing body of a direct-
funded charter school may use local assignment options authorized in statute and regulations for the purpose of
legally assigning certificated teachers, in accordance with all of the requirements of the applicable statutes or
regulations in the same manner as a governing board of a school district. A charter school shall have authority to
request an emergency permit or a waiver from the Commission on Teacher Credentialing for individuals in the
same manner as a school district.

(2) By July 1, 2020, all teachers in charter schools shall obtain a certificate of clearance and satisfy the
requirements for professional fitness pursuant to Sections 44339, 44340, and 44341.

(3) The Commission on Teacher Credentialing shall include in the bulletins it issues pursuant to subdivision (k) of
Section 44237 to provide notification to local educational agencies of any adverse actions taken against the
holders of any commission documents, notice of any adverse actions taken against teachers employed by charter
schools and shall make this bulletin available to all chartering authorities and charter schools in the same manner
in which it is made available to local educational agencies.

(m) A charter school shall transmit a copy of its annual, independent financial audit report for the preceding fiscal
year, as described in subparagraph (I) of paragraph (5) of subdivision (c), to its chartering authority, the
Controller, the county superintendent of schools of the county in which the charter school is sited, unless the
county board of education of the county in which the charter school is sited is the chartering authority, and the
department by December 15 of each year. This subdivision does not apply if the audit of the charter school is
encompassed in the audit of the chartering authority pursuant to Section 41020.

(n) A charter school may encourage parental involvement, but shall notify the parents and guardians of applicant
pupils and currently enrolled pupils that parental involvement is not a requirement for acceptance to, or continued
enrollment at, the charter school.

(o) The requirements of this section shall not be waived by the state board pursuant to Section 33050 or any
other law.

SEC. 2.2. Section 47605 of the Education Code is amended to read:

47605. (a) (1) Except as set forth in paragraph (2), a petition for the establishment of a charter school within a
school district may be circulated by one or more persons seeking to establish the charter school. A petition for the
establishment of a charter school shall identify a single charter school that will operate within the geographic
boundaries of that school district. A charter school may propose to operate at multiple sites within the school
district if each location is identified in the charter school petition. The petition may be submitted to the governing
board of the school district for review after either of the following conditions is met:

(A) The petition is signed by a number of parents or legal guardians of pupils that is equivalent to at least one-
half of the number of pupils that the charter school estimates will enroll in the charter school for its first year of
operation.

(B) The petition is signed by a number of teachers that is equivalent to at least one-half of the number of
teachers that the charter school estimates will be employed at the charter school during its first year of operation.

(2) A petition that proposes to convert an existing public school to a charter school that would not be eligible for a
loan pursuant to subdivision (c) of Section 41365 may be circulated by one or more persons seeking to establish
the charter school. The petition may be submitted to the governing board of the school district for review after
the petition is signed by not less than 50 percent of the permanent status teachers currently employed at the
public school to be converted.

(3) A petition shall include a prominent statement that a signature on the petition means that the parent or legal
guardian is meaningfully interested in having their child or ward attend the charter school, or in the case of a
teacher’s signature, means that the teacher is meaningfully interested in teaching at the charter school. The
proposed charter shall be attached to the petition.

(4) After receiving approval of its petition, a charter school that proposes to expand operations to one or more
additional sites or grade levels shall request a material revision to its charter and shall notify the chartering
authority of those additional locations or grade levels. The chartering authority shall consider whether to approve
those additional locations or grade levels at an open, public meeting. If the additional locations or grade levels are
approved pursuant to the standards and criteria described in subdivision (c), there shall be a material revision to
the charter school’s charter.
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(5) A charter school that is unable to locate within the jurisdiction of the chartering school district may establish
one site outside the boundaries of the school district, but within the county in which that school district is located,
if the school district within the jurisdiction of which the charter school proposes to operate is notified in advance
of the charter petition approval, the county superintendent of schools and the Superintendent are notified of the
location of the charter school before it commences operations, and either of the following circumstances exists:

(A) The school has attempted to locate a single site or facility to house the entire program, but a site or facility is
unavailable in the area in which the school chooses to locate.

(B) The site is needed for temporary use during a construction or expansion project.

(6) Commencing January 1, 2003, a petition to establish a charter school shall not be approved to serve pupils in
a grade level that is not served by the school district of the governing board considering the petition, unless the
petition proposes to serve pupils in all of the grade levels served by that school district.

(b) No later than 60 days after receiving a petition, in accordance with subdivision (a), the governing board of the
school district shall hold a public hearing on the provisions of the charter, at which time the governing board of
the school district shall consider the level of support for the petition by teachers employed by the school district,
other employees of the school district, and parents. Following review of the petition and the public hearing, the
governing board of the school district shall either grant or deny the charter within 90 days of receipt of the
petition, provided, however, that the date may be extended by an additional 30 days if both parties agree to the
extension. A petition is deemed received by the governing board of the school district for purposes of
commencing the timelines described in this subdivision on the day the petitioner submits a petition to the district
office, along with a signed certification that the petitioner deems the petition to be complete. The governing board
of the school district shall publish all staff recommendations, including the recommended findings and, if
applicable, the certification from the county superintendent of schools prepared pursuant to paragraph (8) of
subdivision (c), regarding the petition at least 15 days before the public hearing at which the governing board of
the school district will either grant or deny the charter. At the public hearing at which the governing board of the
school district will either grant or deny the charter, petitioners shall have equivalent time and procedures to
present evidence and testimony to respond to the staff recommendations and findings.

(c) In reviewing petitions for the establishment of charter schools pursuant to this section, the chartering
authority shall be guided by the intent of the Legislature that charter schools are and should become an integral
part of the California educational system and that the establishment of charter schools should be encouraged. The
governing board of the school district shall grant a charter for the operation of a school under this part if it is
satisfied that granting the charter is consistent with sound educational practice and with the interests of the
community in which the school is proposing to locate. The governing board of the school district shall consider the
academic needs of the pupils the school proposes to serve. The governing board of the school district shall not
deny a petition for the establishment of a charter school unless it makes written factual findings, specific to the
particular petition, setting forth specific facts to support one or more of the following findings:

(1) The charter school presents an unsound educational program for the pupils to be enrolled in the charter
school.

(2) The petitioners are demonstrably unlikely to successfully implement the program set forth in the petition.
(3) The petition does not contain the number of signatures required by subdivision (a).

(4) The petition does not contain an affirmation of each of the conditions described in subdivision (e).

(5) The petition does not contain reasonably comprehensive descriptions of all of the following:

(A) (i) The educational program of the charter school, designed, among other things, to identify those whom the
charter school is attempting to educate, what it means to be an “educated person” in the 21st century, and how
learning best occurs. The goals identified in that program shall include the objective of enabling pupils to become
self-motivated, competent, and lifelong learners.

(ii) The annual goals for the charter school for all pupils and for each subgroup of pupils identified pursuant to
Section 52052, to be achieved in the state priorities, as described in subdivision (d) of Section 52060, that apply
for the grade levels served, and specific annual actions to achieve those goals. A charter petition may identify
additional school priorities, the goals for the school priorities, and the specific annual actions to achieve those
goals.

(iii) If the proposed charter school will serve high school pupils, the manner in which the charter school will
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inform parents about the transferability of courses to other public high schools and the eligibility of courses to
meet college entrance requirements. Courses offered by the charter school that are accredited by the Western
Association of Schools and Colleges may be considered transferable and courses approved by the University of
California or the California State University as creditable under the “A to G” admissions criteria may be considered
to meet college entrance requirements.

(B) The measurable pupil outcomes identified for use by the charter school. “Pupil outcomes,” for purposes of this
part, means the extent to which all pupils of the charter school demonstrate that they have attained the skills,
knowledge, and attitudes specified as goals in the charter school’s educational program. Pupil outcomes shall
include outcomes that address increases in pupil academic achievement both schoolwide and for all pupil
subgroups served by the charter school, as that term is defined in subdivision (a) of Section 52052. The pupil
outcomes shall align with the state priorities, as described in subdivision (d) of Section 52060, that apply for the
grade levels served by the charter school.

(C) The method by which pupil progress in meeting those pupil outcomes is to be measured. To the extent
practicable, the method for measuring pupil outcomes for state priorities shall be consistent with the way
information is reported on a school accountability report card.

(D) The governance structure of the charter school, including, but not limited to, the process to be followed by
the charter school to ensure parental involvement.

(E) The qualifications to be met by individuals to be employed by the charter school.

(F) The procedures that the charter school will follow to ensure the health and safety of pupils and staff. These
procedures shall require all of the following:

(i) That each employee of the charter school furnish the charter school with a criminal record summary as
described in Section 44237.

(ii) The development of a school safety plan, which shall include the safety topics listed in subparagraphs (A) to
(3), inclusive, of paragraph (2) of subdivision (a) of Section 32282.

(iii) That the school safety plan be reviewed and updated by March 1 of every year by the charter school.

(G) The means by which the charter school will achieve a balance of racial and ethnic pupils, special education
pupils, and English learner pupils, including redesignated fluent English proficient pupils, as defined by the
evaluation rubrics in Section 52064.5, that is reflective of the general population residing within the territorial
jurisdiction of the school district to which the charter petition is submitted. Upon renewal, for a charter school not
deemed to be a local educational agency for purposes of special education pursuant to Section 47641, the
chartering authority may consider the effect of school placements made by the chartering authority in providing a
free and appropriate public education as required by the federal Individuals with Disabilities Education Act (Public
Law 101-476), on the balance of pupils with disabilities at the charter school.

(H) Admission policies and procedures, consistent with subdivision (e).

(I) The manner in which annual, independent financial audits shall be conducted, which shall employ generally
accepted accounting principles, and the manner in which audit exceptions and deficiencies shall be resolved to the
satisfaction of the chartering authority.

(J) The procedures by which pupils can be suspended or expelled from the charter school for disciplinary reasons
or otherwise involuntarily removed from the charter school for any reason. These procedures, at a minimum, shall
include an explanation of how the charter school will comply with federal and state constitutional procedural and
substantive due process requirements that is consistent with all of the following:

(i) For suspensions of fewer than 10 days, provide oral or written notice of the charges against the pupil and, if
the pupil denies the charges, an explanation of the evidence that supports the charges and an opportunity for the
pupil to present the pupil’s side of the story.

(ii) For suspensions of 10 days or more and all other expulsions for disciplinary reasons, both of the following:
(I) Provide timely, written notice of the charges against the pupil and an explanation of the pupil’s basic rights.

(II) Provide a hearing adjudicated by a neutral officer within a reasonable number of days at which the pupil has
a fair opportunity to present testimony, evidence, and witnesses and confront and cross-examine adverse
witnesses, and at which the pupil has the right to bring legal counsel or an advocate.
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(iii) Contain a clear statement that no pupil shall be involuntarily removed by the charter school for any reason
unless the parent or guardian of the pupil has been provided written notice of intent to remove the pupil no less
than five schooldays before the effective date of the action. The written notice shall be in the native language of
the pupil or the pupil’s parent or guardian or, if the pupil is a foster child or youth or a homeless child or youth,
the pupil’s educational rights holder, and shall inform the pupil, the pupil’'s parent or guardian, or the pupil's
educational rights holder of the right to initiate the procedures specified in clause (ii) before the effective date of
the action. If the pupil’s parent, guardian, or educational rights holder initiates the procedures specified in clause
(i), the pupil shall remain enrolled and shall not be removed until the charter school issues a final decision. For
purposes of this clause, “involuntarily removed” includes disenrolled, dismissed, transferred, or terminated, but
does not include suspensions specified in clauses (i) and (ii).

(K) The manner by which staff members of the charter schools will be covered by the State Teachers’ Retirement
System, the Public Employees’ Retirement System, or federal social security.

(L) The public school attendance alternatives for pupils residing within the school district who choose not to
attend charter schools.

(M) The rights of an employee of the school district upon leaving the employment of the school district to work in
a charter school, and of any rights of return to the school district after employment at a charter school.

(N) The procedures to be followed by the charter school and the chartering authority to resolve disputes relating
to provisions of the charter.

(O) The procedures to be used if the charter school closes. The procedures shall ensure a final audit of the charter
school to determine the disposition of all assets and liabilities of the charter school, including plans for disposing
of any net assets and for the maintenance and transfer of pupil records.

(6) The petition does not contain a declaration of whether or not the charter school shall be deemed the exclusive
public employer of the employees of the charter school for purposes of Chapter 10.7 (commencing with Section
3540) of Division 4 of Title 1 of the Government Code.

(7) The charter school is demonstrably unlikely to serve the interests of the entire community in which the school
is proposing to locate. Analysis of this finding shall include consideration of the fiscal impact of the proposed
charter school. A written factual finding under this paragraph shall detail specific facts and circumstances that
analyze and consider the following factors:

(A) The extent to which the proposed charter school would substantially undermine existing services, academic
offerings, or programmatic offerings.

(B) Whether the proposed charter school would duplicate a program currently offered within the school district
and the existing program has sufficient capacity for the pupils proposed to be served within reasonable proximity
to where the charter school intends to locate.

(8) The school district is not positioned to absorb the fiscal impact of the proposed charter school. A school
district satisfies this paragraph if it has a qualified interim certification pursuant to Section 1240 and the county
superintendent of schools, in consultation with the County Office Fiscal Crisis and Management Assistance Team,
certifies that approving the charter school would result in the school district having a negative interim certification
pursuant to Section 1240, has a negative interim certification pursuant to Section 1240, or is under state
receivership. Charter schools proposed in a school district satisfying one of these conditions shall be subject to a
rebuttable presumption of denial.

(d) (1) Charter schools shall meet all statewide standards and conduct the pupil assessments required pursuant
to Section 60605 and any other statewide standards authorized in statute or pupil assessments applicable to
pupils in noncharter public schools.

(2) Charter schools shall, on a regular basis, consult with their parents, legal guardians, and teachers regarding
the charter school’s educational programs.

(e) (1) In addition to any other requirement imposed under this part, a charter school shall be nonsectarian in its
programs, admission policies, employment practices, and all other operations, shall not charge tuition, and shall
not discriminate against a pupil on the basis of the characteristics listed in Section 220. Except as provided in
paragraph (2), admission to a charter school shall not be determined according to the place of residence of that
pupil, or of the pupil’s parent or legal guardian, within this state, except that an existing public school converting
partially or entirely to a charter school under this part shall adopt and maintain a policy giving admission
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preference to pupils who reside within the former attendance area of that public school.
(2) (A) A charter school shall admit all pupils who wish to attend the charter school.

(B) If the number of pupils who wish to attend the charter school exceeds the charter school’s capacity,
attendance, except for existing pupils of the charter school, shall be determined by a public random drawing.
Preference shall be extended to pupils currently attending the charter school and pupils who reside in the school
district except as provided for in Section 47614.5. Preferences, including, but not limited to, siblings of pupils
admitted or attending the charter school and children of the charter school’s teachers, staff, and founders
identified in the initial charter, may also be permitted by the chartering authority on an individual charter school
basis. Priority order for any preference shall be determined in the charter petition in accordance with all of the
following:

(i) Each type of preference shall be approved by the chartering authority at a public hearing.
(ii) Preferences shall be consistent with federal law, the California Constitution, and Section 200.

(iii) Preferences shall not result in limiting enrollment access for pupils with disabilities, academically low-
achieving pupils, English learners, neglected or delinquent pupils, homeless pupils, or pupils who are economically
disadvantaged, as determined by eligibility for any free or reduced-price meal program, foster youth, or pupils
based on nationality, race, ethnicity, or sexual orientation.

(iv) In accordance with Section 49011, preferences shall not require mandatory parental volunteer hours as a
criterion for admission or continued enrollment.

(C) In the event of a drawing, the chartering authority shall make reasonable efforts to accommodate the growth
of the charter school and shall not take any action to impede the charter school from expanding enrollment to
meet pupil demand.

(3) If a pupil is expelled or leaves the charter school without graduating or completing the school year for any
reason, the charter school shall notify the superintendent of the school district of the pupil’s last known address
within 30 days, and shall, upon request, provide that school district with a copy of the cumulative record of the
pupil, including report cards or a transcript of grades, and health information. If the pupil is subsequently expelled
or leaves the school district without graduating or completing the school year for any reason, the school district
shall provide this information to the charter school within 30 days if the charter school demonstrates that the
pupil had been enrolled in the charter school. This paragraph applies only to pupils subject to compulsory full-
time education pursuant to Section 48200.

(4) (A) A charter school shall not discourage a pupil from enrolling or seeking to enroll in the charter school for
any reason, including, but not limited to, academic performance of the pupil or because the pupil exhibits any of
the characteristics described in clause (iii) of subparagraph (B) of paragraph (2).

(B) A charter school shall not request a pupil’s records or require a parent, guardian, or pupil to submit the pupil’s
records to the charter school before enroliment.

(C) A charter school shall not encourage a pupil currently attending the charter school to disenroll from the
charter school or transfer to another school for any reason, including, but not limited to, academic performance of
the pupil or because the pupil exhibits any of the characteristics described in clause (iii) of subparagraph (B) of
paragraph (2). This subparagraph shall not apply to actions taken by a charter school pursuant to the procedures
described in subparagraph (J) of paragraph (5) of subdivision (c).

(D) The department shall develop a notice of the requirements of this paragraph. This notice shall be posted on a
charter school’s internet website. A charter school shall provide a parent or guardian, or a pupil if the pupil is 18
years of age or older, a copy of this notice at all of the following times:

(i) When a parent, guardian, or pupil inquires about enroliment.
(ii) Before conducting an enrollment lottery.
(iii) Before disenrollment of a pupil.

(E) (i) A person who suspects that a charter school has violated this paragraph may file a complaint with the
chartering authority.

(ii) The department shall develop a template to be used for filing complaints pursuant to clause (i).
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(5) Notwithstanding any other law, a charter school in operation as of July 1, 2019, that operates in partnership
with the California National Guard may dismiss a pupil from the charter school for failing to maintain the
minimum standards of conduct required by the Military Department.

(f) The governing board of a school district shall not require an employee of the school district to be employed in
a charter school.

(g) The governing board of a school district shall not require a pupil enrolled in the school district to attend a
charter school.

(h) The governing board of a school district shall require that the petitioner or petitioners provide information
regarding the proposed operation and potential effects of the charter school, including, but not limited to, the
facilities to be used by the charter school, the manner in which administrative services of the charter school are
to be provided, and potential civil liability effects, if any, upon the charter school and upon the school district. The
description of the facilities to be used by the charter school shall specify where the charter school intends to
locate. The petitioner or petitioners also shall be required to provide financial statements that include a proposed
first-year operational budget, including startup costs, and cashflow and financial projections for the first three
years of operation. If the school is to be operated by, or as, a nonprofit public benefit corporation, the petitioner
shall provide the names and relevant qualifications of all persons whom the petitioner nominates to serve on the
governing body of the charter school.

(i) In reviewing petitions for the establishment of charter schools within the school district, the governing board of
the school district shall give preference to petitions that demonstrate the capability to provide comprehensive
learning experiences to pupils identified by the petitioner or petitioners as academically low achieving pursuant to
the standards established by the department under Section 54032, as that section read before July 19, 2006.

(j) Upon the approval of the petition by the governing board of the school district, the petitioner or petitioners
shall provide written notice of that approval, including a copy of the petition, to the applicable county
superintendent of schools, the department, and the state board.

(k) (1) (A) (i) If the governing board of a school district denies a petition, the petitioner may elect to submit the
petition for the establishment of a charter school to the county board of education. The petitioner shall submit the
petition to the county board of education within 30 days of a denial by the governing board of the school district.
At the same time the petition is submitted to the county board of education, the petitioner shall also provide a
copy of the petition to the school district. The county board of education shall review the petition pursuant to
subdivisions (b) and (c). If the petition submitted on appeal contains new or different material terms, the county
board of education shall immediately remand the petition to the governing board of the school district for
reconsideration, which shall grant or deny the petition within 30 days. If the governing board of the school district
denies a petition after reconsideration, the petitioner may elect to resubmit the petition for the establishment of a
charter school to the county board of education.

(ii) The county board of education shall review the appeal petition pursuant to subdivision (c). If the denial of the
petition was made pursuant to paragraph (8) of subdivision (c), the county board of education shall also review
the school district’s findings pursuant to paragraph (8) of subdivision (c).

(iii) As used in this subdivision, “material terms” of the petition means the signatures, affirmations, disclosures,
documents, and descriptions described in subdivisions (a), (b), (c), and (h), but shall not include minor
administrative updates to the petition or related documents due to changes in circumstances based on the
passage of time related to fiscal affairs, facilities arrangements, or state law, or to reflect the county board of
education as the chartering authority.

(B) If the governing board of a school district denies a petition and the county lacks an independent county board
of education, the petitioner may elect to submit the petition for the establishment of a charter school to the state
board. The state board shall review the petition pursuant to this paragraph. If the denial of a charter petition is
reversed by the state board, the state board shall designate the governing board of the school district in which
the charter school is located as the chartering authority.

(2) If the county board of education denies a petition, the petitioner may appeal that denial to the state board.

(A) The petitioner shall submit the petition to the state board within 30 days of a denial by the county board of
education. The petitioner shall include the findings and documentary record from the governing board of the
school district and the county board of education and a written submission detailing, with specific citations to the
documentary record, how the governing board of the school district or the county board of education, or both,
abused their discretion. The governing board of the school district and county board of education shall prepare
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the documentary record, including transcripts of the public hearing at which the governing board of the school
district and county board of education denied the charter, at the request of the petitioner. The documentary
record shall be prepared by the governing board of the school district and county board of education no later than
10 business days after the request of the petitioner is made. At the same time the petition and supporting
documentation is submitted to the state board, the petitioner shall also provide a copy of the petition and
supporting documentation to the school district and the county board of education.

(B) If the appeal contains new or different material terms, as defined in clause (iii) of subparagraph (A) of
paragraph (1), the state board shall immediately remand the petition to the governing board of the school district
to which the petition was submitted for reconsideration. The governing board of the school district shall grant or
deny the petition within 30 days. If the governing board of the school district denies a petition after
reconsideration, the petitioner may elect to resubmit the petition to the state board.

(C) Within 30 days of receipt of the appeal submitted to the state board, the governing board of the school
district or county board of education may submit a written opposition to the state board detailing, with specific
citations to the documentary record, how the governing board of the school district or the county board of
education did not abuse its discretion in denying the petition. The governing board of the school district or the
county board of education may submit supporting documentation or evidence from the documentary record that
was considered by the governing board of the school district or the county board of education.

(D) The state board’s Advisory Commission on Charter Schools shall hold a public hearing to review the appeal
and documentary record. Based on its review, the Advisory Commission on Charter Schools shall submit a
recommendation to the state board whether there is sufficient evidence to hear the appeal or to summarily deny
review of the appeal based on the documentary record. If the Advisory Commission on Charter Schools does not
submit a recommendation to the state board, the state board shall consider the appeal, and shall either hear the
appeal or summarily deny review of the appeal based on the documentary record at a regular public meeting of
the state board.

(E) The state board shall either hear the appeal or summarily deny review of the appeal based on the
documentary record. If the state board hears the appeal, the state board may affirm the determination of the
governing board of the school district or the county board of education, or both of those determinations, or may
reverse only upon a determination that there was an abuse of discretion. If the denial of a charter petition is
reversed by the state board, the state board shall designate, in consultation with the petitioner, either the
governing board of the school district or the county board of education in which the charter school is located as
the chartering authority.

(3) A charter school for which a charter is granted by either the county board of education or the state board
based on an appeal pursuant to this subdivision shall qualify fully as a charter school for all funding and other
purposes of this part.

(4) A charter school that receives approval of its petition from a county board of education or from the state
board on appeal shall be subject to the same requirements concerning geographic location to which it would
otherwise be subject if it received approval from the chartering authority to which it originally submitted its
petition. A charter petition that is submitted to either a county board of education or to the state board shall meet
all otherwise applicable petition requirements, including the identification of the proposed site or sites where the
charter school will operate.

(5) Upon the approval of the petition by the county board of education, the petition or petitioners shall provide
written notice of that approval, including a copy of the petition, to the governing board of the school district in
which the charter school is located, the department, and the state board.

(6) If either the county board of education or the state board fails to act on a petition within 180 days of receipt,
the decision of the governing board of the school district to deny the petition shall be subject to judicial review.

() (1) Teachers in charter schools shall hold the Commission on Teacher Credentialing certificate, permit, or other
document required for the teacher’s certificated assignment. These documents shall be maintained on file at the
charter school and are subject to periodic inspection by the chartering authority. A governing body of a direct-
funded charter school may use local assignment options authorized in statute and regulations for the purpose of
legally assigning certificated teachers, in accordance with all of the requirements of the applicable statutes or
regulations in the same manner as a governing board of a school district. A charter school shall have authority to
request an emergency permit or a waiver from the Commission on Teacher Credentialing for individuals in the
same manner as a school district.

23 of 51 10/3/2019, 11:37 AM


http://leginfo.legislature.ca.gov/faces/billTextClient.xhtml?bill_id=2019

Bill Text - AB-1505 Charter schools: petitions and renewals. http://leginfo.legislature.ca.gov/faces/bill TextClient.xhtml?bill id=2019...

(2) By July 1, 2020, all teachers in charter schools shall obtain a certificate of clearance and satisfy the
requirements for professional fitness pursuant to Sections 44339, 44340, and 44341.

(3) The Commission on Teacher Credentialing shall include in the bulletins it issues pursuant to subdivision (k) of
Section 44237 to provide notification to local educational agencies of any adverse actions taken against the
holders of any commission documents, notice of any adverse actions taken against teachers employed by charter
schools and shall make this bulletin available to all chartering authorities and charter schools in the same manner
in which it is made available to local educational agencies.

(m) A charter school shall transmit a copy of its annual, independent financial audit report for the preceding fiscal
year, as described in subparagraph (I) of paragraph (5) of subdivision (c), to its chartering authority, the
Controller, the county superintendent of schools of the county in which the charter school is sited, unless the
county board of education of the county in which the charter school is sited is the chartering authority, and the
department by December 15 of each year. This subdivision does not apply if the audit of the charter school is
encompassed in the audit of the chartering authority pursuant to Section 41020.

(n) A charter school may encourage parental involvement, but shall notify the parents and guardians of applicant
pupils and currently enrolled pupils that parental involvement is not a requirement for acceptance to, or continued
enrollment at, the charter school.

(0) The requirements of this section shall not be waived by the state board pursuant to Section 33050 or any
other law.

SEC. 2.3. Section 47605 of the Education Code is amended to read:

47605. (a) (1) Except as set forth in paragraph (2), a petition for the establishment of a charter school within a
school district may be circulated by one or more persons seeking to establish the charter school. A petition for the
establishment of a charter school shall identify a single charter school that will operate within the geographic
boundaries of that school district. A charter school may propose to operate at multiple sites within the school
district if each location is identified in the charter school petition. The petition may be submitted to the governing
board of the school district for review after either of the following conditions is met:

(A) The petition is signed by a number of parents or legal guardians of pupils that is equivalent to at least one-
half of the number of pupils that the charter school estimates will enroll in the charter school for its first year of
operation.

(B) The petition is signed by a number of teachers that is equivalent to at least one-half of the number of
teachers that the charter school estimates will be employed at the charter school during its first year of operation.

(2) A petition that proposes to convert an existing public school to a charter school that would not be eligible for a
loan pursuant to subdivision (c) of Section 41365 may be circulated by one or more persons seeking to establish
the charter school. The petition may be submitted to the governing board of the school district for review after
the petition is signed by not less than 50 percent of the permanent status teachers currently employed at the
public school to be converted.

(3) A petition shall include a prominent statement that a signature on the petition means that the parent or legal
guardian is meaningfully interested in having their child or ward attend the charter school, or in the case of a
teacher’s signature, means that the teacher is meaningfully interested in teaching at the charter school. The
proposed charter shall be attached to the petition.

(4) After receiving approval of its petition, a charter school that proposes to expand operations to one or more
additional sites or grade levels shall request a material revision to its charter and shall notify the chartering
authority of those additional locations or grade levels. The chartering authority shall consider whether to approve
those additional locations or grade levels at an open, public meeting. If the additional locations or grade levels are
approved pursuant to the standards and criteria described in subdivision (c), they shall be a material revision to
the charter school’s charter.

(5) (A) A charter school that established one site outside the boundaries of the school district, but within the
county in which that school district is located before January 1, 2020, may continue to operate that site until the
charter school submits a request for the renewal of its charter petition. To continue operating the site, the charter
school shall do either of the following:

(i) First, before submitting the request for the renewal of the charter petition, obtain approval in writing from the
school district where the site is operating.
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(ii) Submit a request for the renewal of the charter petition pursuant to Section 47607 to the school district in
which the charter school is located.

(B) If a Presidential declaration of a major disaster or emergency is issued in accordance with the federal Robert
T. Stafford Disaster Relief and Emergency Assistance Act (42 U.S.C. Sec. 5121 et seq.) for an area in which a
charter schoolsite is located and operating, the charter school, for not more than five years, may relocate that
site outside the area subject to the Presidential declaration if the charter school first obtains the written approval
of the school district where the site is being relocated to.

(C) Notwithstanding subparagraph (A), if a charter school was relocated from December 31, 2016, to December
31, 2019, inclusive, due to a Presidential declaration of a major disaster or emergency in accordance with the
federal Robert T. Stafford Disaster Relief and Emergency Assistance Act (42 U.S.C. Sec. 5121 et seq.), that
charter school shall be allowed to return to its original campus location in perpetuity.

(D) A charter school located on a federally recognized California Indian reservation or rancheria or operated by a
federally recognized California Indian tribe shall be exempt from the provisions of this paragraph.

(E) The department shall regard as a continuing charter school for all purposes a charter school that was granted
approval of its petition, that was providing educational services to pupils prior to October 1, 2019, and is
authorized by a different chartering authority due to changes to this paragraph that took effect January 1, 2020.

(6) Commencing January 1, 2003, a petition to establish a charter school shall not be approved to serve pupils in
a grade level that is not served by the school district of the governing board considering the petition, unless the
petition proposes to serve pupils in all of the grade levels served by that school district.

(b) No later than 60 days after receiving a petition, in accordance with subdivision (a), the governing board of the
school district shall hold a public hearing on the provisions of the charter, at which time the governing board of
the school district shall consider the level of support for the petition by teachers employed by the school district,
other employees of the school district, and parents. Following review of the petition and the public hearing, the
governing board of the school district shall either grant or deny the charter within 90 days of receipt of the
petition, provided, however, that the date may be extended by an additional 30 days if both parties agree to the
extension. A petition is deemed received by the governing board of the school district for purposes of
commencing the timelines described in this subdivision on the day the petitioner submits a petition to the district
office, along with a signed certification that the petitioner deems the petition to be complete. The governing board
of the school district shall publish all staff recommendations, including the recommended findings and, if
applicable, the certification from the county superintendent of schools prepared pursuant to paragraph (8) of
subdivision (c), regarding the petition at least 15 days before the public hearing at which the governing board of
the school district will either grant or deny the charter. At the public hearing at which the governing board of the
school district will either grant or deny the charter, petitioners shall have equivalent time and procedures to
present evidence and testimony to respond to the staff recommendations and findings.

(c) In reviewing petitions for the establishment of charter schools pursuant to this section, the chartering
authority shall be guided by the intent of the Legislature that charter schools are and should become an integral
part of the California educational system and that the establishment of charter schools should be encouraged. The
governing board of the school district shall grant a charter for the operation of a school under this part if it is
satisfied that granting the charter is consistent with sound educational practice and with the interests of the
community in which the school is proposing to locate. The governing board of the school district shall consider the
academic needs of the pupils the school proposes to serve. The governing board of the school district shall not
deny a petition for the establishment of a charter school unless it makes written factual findings, specific to the
particular petition, setting forth specific facts to support one or more of the following findings:

(1) The charter school presents an unsound educational program for the pupils to be enrolled in the charter
school.

(2) The petitioners are demonstrably unlikely to successfully implement the program set forth in the petition.
(3) The petition does not contain the number of signatures required by subdivision (a).

(4) The petition does not contain an affirmation of each of the conditions described in subdivision (e).

(5) The petition does not contain reasonably comprehensive descriptions of all of the following:

(A) (i) The educational program of the charter school, designed, among other things, to identify those whom the
charter school is attempting to educate, what it means to be an “educated person” in the 21st century, and how
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learning best occurs. The goals identified in that program shall include the objective of enabling pupils to become
self-motivated, competent, and lifelong learners.

(ii) The annual goals for the charter school for all pupils and for each subgroup of pupils identified pursuant to
Section 52052, to be achieved in the state priorities, as described in subdivision (d) of Section 52060, that apply
for the grade levels served, and specific annual actions to achieve those goals. A charter petition may identify
additional school priorities, the goals for the school priorities, and the specific annual actions to achieve those
goals.

(iii) If the proposed charter school will serve high school pupils, the manner in which the charter school will
inform parents about the transferability of courses to other public high schools and the eligibility of courses to
meet college entrance requirements. Courses offered by the charter school that are accredited by the Western
Association of Schools and Colleges may be considered transferable and courses approved by the University of
California or the California State University as creditable under the “A to G” admissions criteria may be considered
to meet college entrance requirements.

(B) The measurable pupil outcomes identified for use by the charter school. “Pupil outcomes,” for purposes of this
part, means the extent to which all pupils of the charter school demonstrate that they have attained the skills,
knowledge, and attitudes specified as goals in the charter school’s educational program. Pupil outcomes shall
include outcomes that address increases in pupil academic achievement both schoolwide and for all pupil
subgroups served by the charter school, as that term is defined in subdivision (@) of Section 52052. The pupil
outcomes shall align with the state priorities, as described in subdivision (d) of Section 52060, that apply for the
grade levels served by the charter school.

(C) The method by which pupil progress in meeting those pupil outcomes is to be measured. To the extent
practicable, the method for measuring pupil outcomes for state priorities shall be consistent with the way
information is reported on a school accountability report card.

(D) The governance structure of the charter school, including, but not limited to, the process to be followed by
the charter school to ensure parental involvement.

(E) The qualifications to be met by individuals to be employed by the charter school.

(F) The procedures that the charter school will follow to ensure the health and safety of pupils and staff. These
procedures shall require all of the following:

(i) That each employee of the charter school furnish the charter school with a criminal record summary as
described in Section 44237.

(ii) The development of a school safety plan, which shall include the safety topics listed in subparagraphs (A) to
(3), inclusive, of paragraph (2) of subdivision (a) of Section 32282.

(iii) That the school safety plan be reviewed and updated by March 1 of every year by the charter school.

(G) The means by which the charter school will achieve a balance of racial and ethnic pupils, special education
pupils, and English learner pupils, including redesignated fluent English proficient pupils, as defined by the
evaluation rubrics in Section 52064.5, that is reflective of the general population residing within the territorial
jurisdiction of the school district to which the charter petition is submitted. Upon renewal, for a charter school not
deemed to be a local educational agency for purposes of special education pursuant to Section 47641, the
chartering authority may consider the effect of school placements made by the chartering authority in providing a
free and appropriate public education as required by the federal Individuals with Disabilities Education Act (Public
Law 101-476), on the balance of pupils with disabilities at the charter school.

(H) Admission policies and procedures, consistent with subdivision (e).

(I) The manner in which annual, independent financial audits shall be conducted, which shall employ generally
accepted accounting principles, and the manner in which audit exceptions and deficiencies shall be resolved to the
satisfaction of the chartering authority.

(3) The procedures by which pupils can be suspended or expelled from the charter school for disciplinary reasons
or otherwise involuntarily removed from the charter school for any reason. These procedures, at a minimum, shall
include an explanation of how the charter school will comply with federal and state constitutional procedural and
substantive due process requirements that is consistent with all of the following:

(i) For suspensions of fewer than 10 days, provide oral or written notice of the charges against the pupil and, if
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the pupil denies the charges, an explanation of the evidence that supports the charges and an opportunity for the
pupil to present the pupil’s side of the story.

(ii) For suspensions of 10 days or more and all other expulsions for disciplinary reasons, both of the following:
(I) Provide timely, written notice of the charges against the pupil and an explanation of the pupil’s basic rights.

(II) Provide a hearing adjudicated by a neutral officer within a reasonable number of days at which the pupil has
a fair opportunity to present testimony, evidence, and witnesses and confront and cross-examine adverse
witnesses, and at which the pupil has the right to bring legal counsel or an advocate.

(iii) Contain a clear statement that no pupil shall be involuntarily removed by the charter school for any reason
unless the parent or guardian of the pupil has been provided written notice of intent to remove the pupil no less
than five schooldays before the effective date of the action. The written notice shall be in the native language of
the pupil or the pupil’s parent or guardian or, if the pupil is a foster child or youth or a homeless child or youth,
the pupil’s educational rights holder, and shall inform the pupil, the pupil’'s parent or guardian, or the pupil's
educational rights holder of the right to initiate the procedures specified in clause (ii) before the effective date of
the action. If the pupil’s parent, guardian, or educational rights holder initiates the procedures specified in clause
(ii), the pupil shall remain enrolled and shall not be removed until the charter school issues a final decision. For
purposes of this clause, “involuntarily removed” includes disenrolled, dismissed, transferred, or terminated, but
does not include suspensions specified in clauses (i) and (ii).

(K) The manner by which staff members of the charter schools will be covered by the State Teachers’ Retirement
System, the Public Employees’ Retirement System, or federal social security.

(L) The public school attendance alternatives for pupils residing within the school district who choose not to
attend charter schools.

(M) The rights of an employee of the school district upon leaving the employment of the school district to work in
a charter school, and of any rights of return to the school district after employment at a charter school.

(N) The procedures to be followed by the charter school and the chartering authority to resolve disputes relating
to provisions of the charter.

(O) The procedures to be used if the charter school closes. The procedures shall ensure a final audit of the charter
school to determine the disposition of all assets and liabilities of the charter school, including plans for disposing
of any net assets and for the maintenance and transfer of pupil records.

(6) The petition does not contain a declaration of whether or not the charter school shall be deemed the exclusive
public employer of the employees of the charter school for purposes of Chapter 10.7 (commencing with Section
3540) of Division 4 of Title 1 of the Government Code.

(7) The charter school is demonstrably unlikely to serve the interests of the entire community in which the school
is proposing to locate. Analysis of this finding shall include consideration of the fiscal impact of the proposed
charter school. A written factual finding under this paragraph shall detail specific facts and circumstances that
analyze and consider the following factors:

(A) The extent to which the proposed charter school would substantially undermine existing services, academic
offerings, or programmatic offerings.

(B) Whether the proposed charter school would duplicate a program currently offered within the school district
and the existing program has sufficient capacity for the pupils proposed to be served within reasonable proximity
to where the charter school intends to locate.

(8) The school district is not positioned to absorb the fiscal impact of the proposed charter school. A school
district satisfies this paragraph if it has a qualified interim certification pursuant to Section 1240 and the county
superintendent of schools, in consultation with the County Office Fiscal Crisis and Management Assistance Team,
certifies that approving the charter school would result in the school district having a negative interim certification
pursuant to Section 1240, has a negative interim certification pursuant to Section 1240, or is under state
receivership. Charter schools proposed in a school district satisfying one of these conditions shall be subject to a
rebuttable presumption of denial.

(d) (1) Charter schools shall meet all statewide standards and conduct the pupil assessments required pursuant
to Section 60605 and any other statewide standards authorized in statute or pupil assessments applicable to
pupils in noncharter public schools.
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(2) Charter schools shall, on a regular basis, consult with their parents, legal guardians, and teachers regarding
the charter school’s educational programs.

(e) (1) In addition to any other requirement imposed under this part, a charter school shall be nonsectarian in its
programs, admission policies, employment practices, and all other operations, shall not charge tuition, and shall
not discriminate against a pupil on the basis of the characteristics listed in Section 220. Except as provided in
paragraph (2), admission to a charter school shall not be determined according to the place of residence of the
pupil, or of that pupil’s parent or legal guardian, within this state, except that an existing public school converting
partially or entirely to a charter school under this part shall adopt and maintain a policy giving admission
preference to pupils who reside within the former attendance area of that public school.

(2) (A) A charter school shall admit all pupils who wish to attend the charter school.

(B) If the number of pupils who wish to attend the charter school exceeds the charter school’s capacity,
attendance, except for existing pupils of the charter school, shall be determined by a public random drawing.
Preference shall be extended to pupils currently attending the charter school and pupils who reside in the school
district except as provided for in Section 47614.5. Preferences, including, but not limited to, siblings of pupils
admitted or attending the charter school and children of the charter school’s teachers, staff, and founders
identified in the initial charter, may also be permitted by the chartering authority on an individual charter school
basis. Priority order for any preference shall be determined in the charter petition in accordance with all of the
following:

(i) Each type of preference shall be approved by the chartering authority at a public hearing.
(ii) Preferences shall be consistent with federal law, the California Constitution, and Section 200.

(iii) Preferences shall not result in limiting enrollment access for pupils with disabilities, academically low-
achieving pupils, English learners, neglected or delinquent pupils, homeless pupils, or pupils who are economically
disadvantaged, as determined by eligibility for any free or reduced-price meal program, foster youth, or pupils
based on nationality, race, ethnicity, or sexual orientation.

(iv) In accordance with Section 49011, preferences shall not require mandatory parental volunteer hours as a
criterion for admission or continued enrollment.

(C) In the event of a drawing, the chartering authority shall make reasonable efforts to accommodate the growth
of the charter school and shall not take any action to impede the charter school from expanding enrollment to
meet pupil demand.

(3) If a pupil is expelled or leaves the charter school without graduating or completing the school year for any
reason, the charter school shall notify the superintendent of the school district of the pupil’s last known address
within 30 days, and shall, upon request, provide that school district with a copy of the cumulative record of the
pupil, including report cards or a transcript of grades, and health information. If the pupil is subsequently expelled
or leaves the school district without graduating or completing the school year for any reason, the school district
shall provide this information to the charter school within 30 days if the charter school demonstrates that the
pupil had been enrolled in the charter school. This paragraph applies only to pupils subject to compulsory full-
time education pursuant to Section 48200.

(4) (A) A charter school shall not discourage a pupil from enrolling or seeking to enroll in the charter school for
any reason, including, but not limited to, academic performance of the pupil or because the pupil exhibits any of
the characteristics described in clause (iii) of subparagraph (B) of paragraph (2).

(B) A charter school shall not request a pupil’s records or require a parent, guardian, or pupil to submit the pupil’s
records to the charter school before enroliment.

(C) A charter school shall not encourage a pupil currently attending the charter school to disenroll from the
charter school or transfer to another school for any reason, including, but not limited to, academic performance of
the pupil or because the pupil exhibits any of the characteristics described in clause (iii) of subparagraph (B) of
paragraph (2). This subparagraph shall not apply to actions taken by a charter school pursuant to the procedures
described in subparagraph (J) of paragraph (5) of subdivision (c).

(D) The department shall develop a notice of the requirements of this paragraph. This notice shall be posted on a
charter school’s internet website. A charter school shall provide a parent or guardian, or a pupil if the pupil is 18
years of age or older, a copy of this notice at all of the following times:

(i) When a parent, guardian, or pupil inquires about enroliment.
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(ii) Before conducting an enrollment lottery.
(iii) Before disenrollment of a pupil.

(E) (i) A person who suspects that a charter school has violated this paragraph may file a complaint with the
chartering authority.

(i) The department shall develop a template to be used for filing complaints pursuant to clause (i).

(5) Notwithstanding any other law, a charter school in operation as of July 1, 2019, that operates in partnership
with the California National Guard may dismiss a pupil from the charter school for failing to maintain the
minimum standards of conduct required by the Military Department.

(f) The governing board of a school district shall not require an employee of the school district to be employed in
a charter school.

(g) The governing board of a school district shall not require a pupil enrolled in the school district to attend a
charter school.

(h) The governing board of a school district shall require that the petitioner or petitioners provide information
regarding the proposed operation and potential effects of the charter school, including, but not limited to, the
facilities to be used by the charter school, the manner in which administrative services of the charter school are
to be provided, and potential civil liability effects, if any, upon the charter school and upon the school district. The
description of the facilities to be used by the charter school shall specify where the charter school intends to
locate. The petitioner or petitioners also shall be required to provide financial statements that include a proposed
first-year operational budget, including startup costs, and cashflow and financial projections for the first three
years of operation. If the school is to be operated by, or as, a nonprofit public benefit corporation, the petitioner
shall provide the names and relevant qualifications of all persons whom the petitioner nominates to serve on the
governing body of the charter school.

(i) In reviewing petitions for the establishment of charter schools within the school district, the governing board of
the school district shall give preference to petitions that demonstrate the capability to provide comprehensive
learning experiences to pupils identified by the petitioner or petitioners as academically low achieving pursuant to
the standards established by the department under Section 54032, as that section read before July 19, 2006.

(j) Upon the approval of the petition by the governing board of the school district, the petitioner or petitioners
shall provide written notice of that approval, including a copy of the petition, to the applicable county
superintendent of schools, the department, and the state board.

(k) (1) (A) (i) If the governing board of a school district denies a petition, the petitioner may elect to submit the
petition for the establishment of a charter school to the county board of education. The petitioner shall submit the
petition to the county board of education within 30 days of a denial by the governing board of the school district.
At the same time the petition is submitted to the county board of education, the petitioner shall also provide a
copy of the petition to the school district. The county board of education shall review the petition pursuant to
subdivisions (b) and (c). If the petition submitted on appeal contains new or different material terms, the county
board of education shall immediately remand the petition to the governing board of the school district for
reconsideration, which shall grant or deny the petition within 30 days. If the governing board of the school district
denies a petition after reconsideration, the petitioner may elect to resubmit the petition for the establishment of a
charter school to the county board of education.

(ii) The county board of education shall review the appeal petition pursuant to subdivision (c). If the denial of the
petition was made pursuant to paragraph (8) of subdivision (c), the county board of education shall also review
the school district’s findings pursuant to paragraph (8) of subdivision (c).

(iii) As used in this subdivision, “material terms” of the petition means the signatures, affirmations, disclosures,
documents, and descriptions described in subdivisions (a), (b), (c), and (h), but shall not include minor
administrative updates to the petition or related documents due to changes in circumstances based on the
passage of time related to fiscal affairs, facilities arrangements, or state law, or to reflect the county board of
education as the chartering authority.

(B) If the governing board of a school district denies a petition and the county lacks an independent county board
of education, the petitioner may elect to submit the petition for the establishment of a charter school to the state
board. The state board shall review the petition pursuant to this paragraph. If the denial of a charter petition is
reversed by the state board, the state board shall designate the governing board of the school district in which
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the charter school is located as the chartering authority.
(2) If the county board of education denies a petition, the petitioner may appeal that denial to the state board.

(A) The petitioner shall submit the petition to the state board within 30 days of a denial by the county board of
education. The petitioner shall include the findings and documentary record from the governing board of the
school district and the county board of education and a written submission detailing, with specific citations to the
documentary record, how the governing board of the school district or the county board of education, or both,
abused their discretion. The governing board of the school district and county board of education shall prepare
the documentary record, including transcripts of the public hearing at which the governing board of the school
district and county board of education denied the charter, at the request of the petitioner. The documentary
record shall be prepared by the governing board of the school district and county board of education no later than
10 business days after the request of the petitioner is made. At the same time the petition and supporting
documentation is submitted to the state board, the petitioner shall also provide a copy of the petition and
supporting documentation to the school district and the county board of education.

(B) If the appeal contains new or different material terms, as defined in clause (iii) of subparagraph (A) of
paragraph (1), the state board shall immediately remand the petition to the governing board of the school district
to which the petition was submitted for reconsideration. The governing board of the school district shall grant or
deny the petition within 30 days. If the governing board of the school district denies a petition after
reconsideration, the petitioner may elect to resubmit the petition to the state board.

(C) Within 30 days of receipt of the appeal submitted to the state board, the governing board of the school
district or county board of education may submit a written opposition to the state board detailing, with specific
citations to the documentary record, how the governing board of the school district or the county board of
education did not abuse its discretion in denying the petition. The governing board of the school district or the
county board of education may submit supporting documentation or evidence from the documentary record that
was considered by the governing board of the school district or the county board of education.

(D) The state board’s Advisory Commission on Charter Schools shall hold a public hearing to review the appeal
and documentary record. Based on its review, the Advisory Commission on Charter Schools shall submit a
recommendation to the state board whether there is sufficient evidence to hear the appeal or to summarily deny
review of the appeal based on the documentary record. If the Advisory Commission on Charter Schools does not
submit a recommendation to the state board, the state board shall consider the appeal, and shall either hear the
appeal or summarily deny review of the appeal based on the documentary record at a regular public meeting of
the state board.

(E) The state board shall either hear the appeal or summarily deny review of the appeal based on the
documentary record. If the state board hears the appeal, the state board may affirm the determination of the
governing board of the school district or the county board of education, or both of those determinations, or may
reverse only upon a determination that there was an abuse of discretion. If the denial of a charter petition is
reversed by the state board, the state board shall designate, in consultation with the petitioner, either the
governing board of the school district or the county board of education in which the charter school is located as
the chartering authority.

(3) A charter school for which a charter is granted by either the county board of education or the state board
based on an appeal pursuant to this subdivision shall qualify fully as a charter school for all funding and other
purposes of this part.

(4) A charter school that receives approval of its petition from a county board of education or from the state
board on appeal shall be subject to the same requirements concerning geographic location to which it would
otherwise be subject if it received approval from the chartering authority to which it originally submitted its
petition. A charter petition that is submitted to either a county board of education or to the state board shall meet
all otherwise applicable petition requirements, including the identification of the proposed site or sites where the
charter school will operate.

(5) Upon the approval of the petition by the county board of education, the petition or petitioners shall provide
written notice of that approval, including a copy of the petition, to the governing board of the school district in
which the charter school is located, the department, and the state board.

(6) If either the county board of education or the state board fails to act on a petition within 180 days of receipt,
the decision of the governing board of the school district to deny the petition shall be subject to judicial review.

() (1) Teachers in charter schools shall hold the Commission on Teacher Credentialing certificate, permit, or other
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document required for the teacher’s certificated assignment. These documents shall be maintained on file at the
charter school and are subject to periodic inspection by the chartering authority. A governing body of a direct-
funded charter school may use local assignment options authorized in statute and regulations for the purpose of
legally assigning certificated teachers, in accordance with all of the requirements of the applicable statutes or
regulations in the same manner as a governing board of a school district. A charter school shall have authority to
request an emergency permit or a waiver from the Commission on Teacher Credentialing for individuals in the
same manner as a school district.

(2) By July 1, 2020, all teachers in charter schools shall obtain a certificate of clearance and satisfy the
requirements for professional fitness pursuant to Sections 44339, 44340, and 44341.

(3) The Commission on Teacher Credentialing shall include in the bulletins it issues pursuant to subdivision (k) of
Section 44237 to provide notification to local educational agencies of any adverse actions taken against the
holders of any commission documents, notice of any adverse actions taken against teachers employed by charter
schools and shall make this bulletin available to all chartering authorities and charter schools in the same manner
in which it is made available to local educational agencies.

(m) A charter school shall transmit a copy of its annual, independent financial audit report for the preceding fiscal
year, as described in subparagraph (I) of paragraph (5) of subdivision (c), to its chartering authority, the
Controller, the county superintendent of schools of the county in which the charter school is sited, unless the
county board of education of the county in which the charter school is sited is the chartering authority, and the
department by December 15 of each year. This subdivision does not apply if the audit of the charter school is
encompassed in the audit of the chartering authority pursuant to Section 41020.

(n) A charter school may encourage parental involvement, but shall notify the parents and guardians of applicant
pupils and currently enrolled pupils that parental involvement is not a requirement for acceptance to, or continued
enrollment at, the charter school.

(0) The requirements of this section shall not be waived by the state board pursuant to Section 33050 or any
other law.

SEC. 3. Section 47605.4 is added to the Education Code, to read:

47605.4. (a) Notwithstanding subdivision (I) of Section 47605, teachers employed by charter schools during the
2019-20 school year shall have until July 1, 2025, to obtain the certificate required for the teacher’s certificated
assignment.

(b) By June 30, 2022, the Commission on Teacher Credentialing shall conduct a comprehensive study to examine
whether existing certificates, permits, or other documents adequately address the needs for noncore, noncollege
preparatory courses in all schools. Based on the findings, the commission shall consider establishing new or
modifying existing certificates, permits, or other documents and, if necessary, shall make recommendations to
the appropriate policy committees of the Legislature.

(c) Subdivision (a) does not lessen the requirements on charter schools regarding allegations of misconduct
pursuant to Sections 44030.5, 44420, and 44940 of this code and Section 80303 of Title 5 of the California Code
of Regulations.

(d) This section shall remain in effect only until January 1, 2026, and as of that date is repealed.
SEC. 4. Section 47605.6 of the Education Code is amended to read:

47605.6. (a) (1) In addition to the authority provided by Section 47605.5, a county board of education may also
approve a petition for the operation of a charter school that operates at one or more sites within the geographic
boundaries of the county and that provides instructional services that are not generally provided by a county
office of education. A county board of education may approve a countywide charter only if it finds, in addition to
the other requirements of this section, that the educational services to be provided by the charter school will offer
services to a pupil population that will benefit from those services and that cannot be served as well by a charter
school that operates in only one school district in the county. A petition for the establishment of a countywide
charter school pursuant to this subdivision may be circulated throughout the county by any one or more persons
seeking to establish the charter school. The petition may be submitted to the county board of education for
review after either of the following conditions is met:

(A) The petition is signed by a number of parents or guardians of pupils residing within the county that is

31 of 51 10/3/2019, 11:37 AM


http://leginfo.legislature.ca.gov/faces/billTextClient.xhtml?bill_id=2019

Bill Text - AB-1505 Charter schools: petitions and renewals. http://leginfo.legislature.ca.gov/faces/bill TextClient.xhtml?bill id=2019...

equivalent to at least one-half of the number of pupils that the charter school estimates will enroll in the school
for its first year of operation and each of the school districts where the charter school petitioner proposes to
operate a facility has received at least 30 days’ notice of the petitioner’s intent to operate a charter school
pursuant to this section.

(B) The petition is signed by a number of teachers that is equivalent to at least one-half of the number of
teachers that the charter school estimates will be employed at the school during its first year of operation and
each of the school districts where the charter school petitioner proposes to operate a facility has received at least
30 days’ notice of the petitioner’s intent to operate a charter school pursuant to this section.

(2) An existing public school shall not be converted to a charter school in accordance with this section.

(3) After receiving approval of its petition, a charter school that proposes to establish operations at additional
sites within the geographic boundaries of the county board of education shall notify the school districts where
those sites will be located. The charter school shall also request a material revision of its charter by the county
board of education that approved its charter and the county board of education shall consider whether to approve
those additional locations at an open, public meeting, held no sooner than 30 days following notification of the
school districts where the sites will be located. If approved, the location of the approved sites shall be a material
revision of the charter school’s approved charter.

(4) A petition shall include a prominent statement indicating that a signature on the petition means that the
parent or guardian is meaningfully interested in having their child or ward attend the charter school, or in the
case of a teacher’s signature, means that the teacher is meaningfully interested in teaching at the charter school.
The proposed charter shall be attached to the petition.

(b) No later than 60 days after receiving a petition, in accordance with subdivision (a), the county board of
education shall hold a public hearing on the provisions of the charter, at which time the county board of education
shall consider the level of support for the petition by teachers, parents or guardians, and the school districts
where the charter school petitioner proposes to place school facilities. Following review of the petition and the
public hearing, the county board of education shall either grant or deny the charter within 90 days of receipt of
the petition. However, this date may be extended by an additional 30 days if both parties agree to the extension.
A petition is deemed received by the county board of education for purposes of commencing the timelines
described in this subdivision when the petitioner submits a petition, in accordance with subparagraph (A) or (B) of
paragraph (1) of subdivision (a), to the county office of education. The county board of education shall publish all
staff recommendations, including the recommended findings, regarding the petition at least 15 days before the
public hearing at which the county board of education will either grant or deny the charter. At the public hearing
at which the county board of education will either grant or deny the charter, petitioners shall have equivalent time
and procedures to present evidence and testimony to respond to the staff recommendations and findings. A
county board of education may impose any additional requirements beyond those required by this section that it
considers necessary for the sound operation of a countywide charter school. A county board of education may
grant a charter for the operation of a charter school under this part only if it is satisfied that granting the charter
is consistent with sound educational practice and that the charter school has reasonable justification for why it
could not be established by petition to a school district pursuant to Section 47605. The county board of education
shall deny a petition for the establishment of a charter school if it finds one or more of the following:

(1) The charter school presents an unsound educational program for the pupils to be enrolled in the charter
school.

(2) The petitioners are demonstrably unlikely to successfully implement the program set forth in the petition.
(3) The petition does not contain the number of signatures required by subdivision (a).

(4) The petition does not contain an affirmation of each of the conditions described in subdivision (e).

(5) The petition does not contain reasonably comprehensive descriptions of all of the following:

(A) (i) The educational program of the charter school, designed, among other things, to identify those pupils
whom the charter school is attempting to educate, what it means to be an “educated person” in the 21st century,
and how learning best occurs. The goals identified in that program shall include the objective of enabling pupils to
become self-motivated, competent, and lifelong learners.

(ii) The annual goals for the charter school for all pupils and for each subgroup of pupils identified pursuant to
Section 52052, to be achieved in the state priorities, as described in subdivision (d) of Section 52060, that apply
for the grade levels served by the charter school, and specific annual actions to achieve those goals. A charter
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petition may identify additional school priorities, the goals for the school priorities, and the specific annual actions
to achieve those goals.

(iii) If the proposed charter school will enroll high school pupils, the manner in which the charter school will
inform parents regarding the transferability of courses to other public high schools. Courses offered by the charter
school that are accredited by the Western Association of Schools and Colleges may be considered to be
transferable to other public high schools.

(iv) If the proposed charter school will enroll high school pupils, information as to the manner in which the charter
school will inform parents as to whether each individual course offered by the charter school meets college
entrance requirements. Courses approved by the University of California or the California State University as
satisfying their prerequisites for admission may be considered as meeting college entrance requirements for
purposes of this clause.

(B) The measurable pupil outcomes identified for use by the charter school. “Pupil outcomes,” for purposes of this
part, means the extent to which all pupils of the charter school demonstrate that they have attained the skills,
knowledge, and aptitudes specified as goals in the charter school’s educational program. Pupil outcomes shall
include outcomes that address increases in pupil academic achievement both schoolwide and for all pupil
subgroups served by the charter school, as that term is defined in subdivision (@) of Section 52052. The pupil
outcomes shall align with the state priorities, as described in subdivision (d) of Section 52060, that apply for the
grade levels served by the charter school.

(C) The method by which pupil progress in meeting those pupil outcomes is to be measured. To the extent
practicable, the method for measuring pupil outcomes for state priorities shall be consistent with the way
information is reported on a school accountability report card.

(D) The location of each charter school facility that the petitioner proposes to operate.

(E) The governance structure of the charter school, including, but not limited to, the process to be followed by the
charter school to ensure parental involvement.

(F) The qualifications to be met by individuals to be employed by the charter school.

(G) The procedures that the charter school will follow to ensure the health and safety of pupils and staff. These
procedures shall require all of the following:

(i) That each employee of the charter school furnish the charter school with a criminal record summary as
described in Section 44237.

(ii) The development of a school safety plan, which shall include the safety topics listed in subparagraphs (A) to
(H), inclusive, of paragraph (2) of subdivision (a) of Section 32282 and procedures for conducting tactical
responses to criminal incidents.

(iii) That the school safety plan be reviewed and updated by March 1 of every year by the charter school.

(H) The means by which the charter school will achieve a balance of racial and ethnic pupils, special education
pupils, and English learner pupils, including redesignated fluent English proficient pupils as defined by the
evaluation rubrics in Section 52064.5, that is reflective of the general population residing within the territorial
jurisdiction of the county board of education to which the charter petition is submitted. Upon renewal, for a
charter school not deemed to be a local educational agency for purposes of special education pursuant to Section
47641, the chartering authority may consider the effect of school placements made by the chartering authority in
providing a free and appropriate public education as required by the federal Individuals with Disabilities Education
Act (Public Law 101-476), on the balance of pupils with disabilities at the charter school.

(I) The manner in which annual, independent financial audits shall be conducted, in accordance with regulations
established by the state board, and the manner in which audit exceptions and deficiencies shall be resolved.

(3) The procedures by which pupils can be suspended or expelled from the charter school for disciplinary reasons
or otherwise involuntarily removed from the charter school for any reason. These procedures, at a minimum, shall
include an explanation of how the charter school will comply with federal and state constitutional procedural and
substantive due process requirements that is consistent with all of the following:

(i) For suspensions of fewer than 10 days, provide oral or written notice of the charges against the pupil and, if
the pupil denies the charges, an explanation of the evidence that supports the charges and an opportunity for the
pupil to present the pupil’s side of the story.
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(ii) For suspensions of 10 days or more and all other expulsions for disciplinary reasons, both of the following:
(I) Provide timely, written notice of the charges against the pupil and an explanation of the pupil’s basic rights.

(II) Provide a hearing adjudicated by a neutral officer within a reasonable number of days at which the pupil has
a fair opportunity to present testimony, evidence, and witnesses and confront and cross-examine adverse
witnesses, and at which the pupil has the right to bring legal counsel or an advocate.

(iii) Contain a clear statement that no pupil shall be involuntarily removed by the charter school for any reason
unless the parent or guardian of the pupil has been provided written notice of intent to remove the pupil no less
than five schooldays before the effective date of the action. The written notice shall be in the native language of
the pupil or the pupil’s parent or guardian or, if the pupil is a foster child or youth or a homeless child or youth,
the pupil’s educational rights holder, and shall inform the pupil, the pupil’'s parent or guardian, or the pupil's
educational rights holder of the right to initiate the procedures specified in clause (ii) before the effective date of
the action. If the pupil’s parent, guardian, or educational rights holder initiates the procedures specified in clause
(i), the pupil shall remain enrolled and shall not be removed until the charter school issues a final decision. For
purposes of this clause, “involuntarily removed” includes disenrolled, dismissed, transferred, or terminated, but
does not include suspensions specified in clauses (i) and (ii).

(K) The manner by which staff members of the charter school will be covered by the State Teachers’ Retirement
System, the Public Employees’ Retirement System, or federal social security.

(L) The procedures to be followed by the charter school and the county board of education to resolve disputes
relating to provisions of the charter.

(M) Admission policy and procedures, consistent with subdivision (e).

(N) The public school attendance alternatives for pupils residing within the county who choose not to attend the
charter school.

(O) The rights of an employee of the county office of education, upon leaving the employment of the county office
of education, to be employed by the charter school, and any rights of return to the county office of education that
an employee may have upon leaving the employment of the charter school.

(P) The procedures to be used if the charter school closes. The procedures shall ensure a final audit of the charter
school to determine the disposition of all assets and liabilities of the charter school, including plans for disposing
of any net assets and for the maintenance and transfer of public records.

(6) A declaration of whether or not the charter school shall be deemed the exclusive public school employer of the
employees of the charter school for purposes of the Educational Employment Relations Act (Chapter 10.7
(commencing with Section 3540) of Division 4 of Title 1 of the Government Code).

(7) Any other basis that the county board of education finds justifies the denial of the petition.

(c) A county board of education that approves a petition for the operation of a countywide charter may, as a
condition of charter approval, enter into an agreement with a third party, at the expense of the charter school, to
oversee, monitor, and report to the county board of education on the operations of the charter school. The county
board of education may prescribe the aspects of the charter school’s operations to be monitored by the third
party and may prescribe appropriate requirements regarding the reporting of information concerning the
operations of the charter school to the county board of education.

(d) (1) Charter schools shall meet all statewide standards and conduct the pupil assessments required pursuant
to Section 60605 and any other statewide standards authorized in statute or pupil assessments applicable to
pupils in noncharter public schools.

(2) Charter schools shall on a regular basis consult with their parents and teachers regarding the charter school’s
educational programs.

(e) (1) In addition to any other requirement imposed under this part, a charter school shall be nonsectarian in its
programs, admission policies, employment practices, and all other operations, shall not charge tuition, and shall
not discriminate against any pupil on the basis of ethnicity, national origin, gender, gender identity, gender
expression, or disability. Except as provided in paragraph (2), admission to a charter school shall not be
determined according to the place of residence of the pupil, or of the pupil’s parent or guardian, within this state.

(2) (A) A charter school shall admit all pupils who wish to attend the charter school.

34 of 51 10/3/2019, 11:37 AM


http://leginfo.legislature.ca.gov/faces/billTextClient.xhtml?bill_id=2019

Bill Text - AB-1505 Charter schools: petitions and renewals. http://leginfo.legislature.ca.gov/faces/bill TextClient.xhtml?bill id=2019...

(B) If the number of pupils who wish to attend the charter school exceeds the charter school’s capacity,
attendance, except for existing pupils of the charter school, shall be determined by a public random drawing.
Preference shall be extended to pupils currently attending the charter school and pupils who reside in the county
except as provided for in Section 47614.5. Preferences, including, but not limited to, siblings of pupils admitted or
attending the charter school and children of the charter school’s teachers, staff, and founders identified in the
initial charter, may also be permitted by the chartering authority on an individual charter school basis. Priority
order for any preference shall be determined in the charter petition in accordance with all of the following:

(i) Each type of preference shall be approved by the chartering authority at a public hearing.
(ii) Preferences shall be consistent with federal law, the California Constitution, and Section 200.

(iii) Preferences shall not result in limiting enrollment access for pupils with disabilities, academically low-
achieving pupils, English learners, neglected or delinquent pupils, homeless pupils, or pupils who are economically
disadvantaged, as determined by eligibility for any free or reduced-price meal program, foster youth, or pupils
based on nationality, race, ethnicity, or sexual orientation.

(iv) In accordance with Section 49011, preferences shall not require mandatory parental volunteer hours as a
criterion for admission or continued enrollment.

(C) In the event of a drawing, the county board of education shall make reasonable efforts to accommodate the
growth of the charter school and in no event shall take any action to impede the charter school from expanding
enrollment to meet pupil demand.

(3) If a pupil is expelled or leaves the charter school without graduating or completing the school year for any
reason, the charter school shall notify the superintendent of the school district of the pupil’s last known address
within 30 days and shall, upon request, provide that school district with a copy of the cumulative record of the
pupil, including report cards or a transcript of grades, and health information. If the pupil is subsequently expelled
or leaves the school district without graduating or completing the school year for any reason, the school district
shall provide this information to the charter school within 30 days if the charter school demonstrates that the
pupil had been enrolled in the charter school. This paragraph applies only to pupils subject to compulsory full-
time education pursuant to Section 48200.

(4) (A) A charter school shall not discourage a pupil from enrolling or seeking to enroll in the charter school for
any reason, including, but not limited to, academic performance of the pupil or because the pupil exhibits any of
the characteristics described in clause (iii) of subparagraph (B) of paragraph (2).

(B) A charter school shall not request a pupil’s records or require a parent, guardian, or pupil to submit the pupil’s
records to the charter school before enroliment.

(C) A charter school shall not encourage a pupil currently attending the charter school to disenroll from the
charter school or transfer to another school for any reason, including, but not limited to, academic performance of
the pupil or because the pupil exhibits any of the characteristics described in clause (iii) of subparagraph (B) of
paragraph (2). This subparagraph shall not apply to actions taken by a charter school pursuant to the procedures
described in subparagraph (J) of paragraph (5) of subdivision (b).

(D) The department shall develop a notice of the requirements of this paragraph. This notice shall be posted on a
charter school’s internet website. A charter school shall provide a parent or guardian, or a pupil if the pupil is 18
years of age or older, a copy of this notice at all of the following times:

(i) When a parent, guardian, or pupil inquires about enroliment.
(ii) Before conducting an enrollment lottery.
(iii) Before disenrollment of a pupil.

(E) (i) A person who suspects that a charter school has violated this paragraph may file a complaint with the
chartering authority.

(ii) The department shall develop a template to be used for filing complaints pursuant to clause (i).

(5) Notwithstanding any other law, a charter school in operation as of July 1, 2019, that operates in partnership
with the California National Guard may dismiss a pupil from the charter school for failing to maintain the
minimum standards of conduct required by the Military Department.

(f) The county board of education shall not require an employee of the county or a school district to be employed
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in a charter school.

(g) The county board of education shall not require a pupil enrolled in a county program to attend a charter
school.

(h) The county board of education shall require that the petitioner or petitioners provide information regarding
the proposed operation and potential effects of the charter school, including, but not limited to, the facilities to be
used by the charter school, the manner in which administrative services of the charter school are to be provided,
and potential civil liability effects, if any, upon the charter school, any school district where the charter school
may operate, and upon the county board of education. The petitioner or petitioners shall also be required to
provide financial statements that include a proposed first-year operational budget, including startup costs, and
cashflow and financial projections for the first three years of operation. If the charter school is to be operated by,
or as, a nonprofit public benefit corporation, the petitioner shall provide the names and relevant qualifications of
all persons whom the petitioner nominates to serve on the governing body of the charter school.

(i) In reviewing petitions for the establishment of charter schools within the county, the county board of education
shall give preference to petitions that demonstrate the capability to provide comprehensive learning experiences
to pupils identified by the petitioner or petitioners as academically low achieving pursuant to the standards
established by the department under Section 54032, as that section read before July 19, 2006.

(j) Upon the approval of the petition by the county board of education, the petitioner or petitioners shall provide
written notice of that approval, including a copy of the petition, to the school districts within the county, the
Superintendent, and the state board.

(k) If a county board of education denies a petition, the petitioner shall not elect to submit the petition for the
establishment of the charter school to the state board.

() (1) Teachers in charter schools shall be required to hold the Commission on Teacher Credentialing certificate,
permit, or other document required for the teacher’s certificated assignment. These documents shall be
maintained on file at the charter school and shall be subject to periodic inspection by the chartering authority. A
governing body of a direct-funded charter school may use local assignment options authorized in statute and
regulations for the purpose of legally assigning certificated teachers, in accordance with all of the requirements of
the applicable statutes or regulations in the same manner as a governing board of a school district. A charter
school shall have authority to request an emergency permit or a waiver from the Commission on Teacher
Credentialing for individuals in the same manner as a school district.

(2) The Commission on Teacher Credentialing shall include in the bulletins it issues pursuant to subdivision (k) of
Section 44237 to provide notification to local educational agencies of any adverse actions taken against the
holders of any commission documents, notice of any adverse actions taken against teachers employed by charter
schools. The Commission on Teacher Credentialing shall make this bulletin available to all chartering authorities
and charter schools in the same manner in which it is made available to local educational agencies.

(m) A charter school shall transmit a copy of its annual, independent, financial audit report for the preceding
fiscal year, as described in subparagraph (I) of paragraph (5) of subdivision (b), to the county office of education,
the Controller, and the department by December 15 of each year. This subdivision does not apply if the audit of
the charter school is encompassed in the audit of the chartering entity pursuant to Section 41020.

(n) A charter school may encourage parental involvement but shall notify the parents and guardians of applicant
pupils and currently enrolled pupils that parental involvement is not a requirement for acceptance to, or continued
enrollment at, the charter school.

(o) The requirements of this section shall not be waived by the state board pursuant to Section 33050 or any
other law.

SEC. 4.5. Section 47605.6 of the Education Code is amended to read:

47605.6. (a) (1) In addition to the authority provided by Section 47605.5, a county board of education may also
approve a petition for the operation of a charter school that operates at one or more sites within the geographic
boundaries of the county and that provides instructional services that are not generally provided by a county
office of education. A county board of education may approve a countywide charter only if it finds, in addition to
the other requirements of this section, that the educational services to be provided by the charter school will offer
services to a pupil population that will benefit from those services and that cannot be served as well by a charter
school that operates in only one school district in the county. A petition for the establishment of a countywide
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charter school pursuant to this subdivision may be circulated throughout the county by any one or more persons
seeking to establish the charter school. The petition may be submitted to the county board of education for
review after either of the following conditions is met:

(A) The petition is signed by a number of parents or guardians of pupils residing within the county that is
equivalent to at least one-half of the number of pupils that the charter school estimates will enroll in the school
for its first year of operation and each of the school districts where the charter school petitioner proposes to
operate a facility has received at least 30 days’ notice of the petitioner’s intent to operate a charter school
pursuant to this section.

(B) The petition is signed by a number of teachers that is equivalent to at least one-half of the number of
teachers that the charter school estimates will be employed at the school during its first year of operation and
each of the school districts where the charter school petitioner proposes to operate a facility has received at least
30 days’ notice of the petitioner’s intent to operate a charter school pursuant to this section.

(2) An existing public school shall not be converted to a charter school in accordance with this section.

(3) After receiving approval of its petition, a charter school that proposes to establish operations at additional
sites within the geographic boundaries of the county board of education shall notify the school districts where
those sites will be located. The charter school shall also request a material revision of its charter by the county
board of education that approved its charter and the county board of education shall consider whether to approve
those additional locations at an open, public meeting, held no sooner than 30 days following notification of the
school districts where the sites will be located. If approved, the location of the approved sites shall be a material
revision of the charter school’s approved charter.

(4) A petition shall include a prominent statement indicating that a signature on the petition means that the
parent or guardian is meaningfully interested in having their child or ward attend the charter school, or in the
case of a teacher’s signature, means that the teacher is meaningfully interested in teaching at the charter school.
The proposed charter shall be attached to the petition.

(b) No later than 60 days after receiving a petition, in accordance with subdivision (a), the county board of
education shall hold a public hearing on the provisions of the charter, at which time the county board of education
shall consider the level of support for the petition by teachers, parents or guardians, and the school districts
where the charter school petitioner proposes to place school facilities. Following review of the petition and the
public hearing, the county board of education shall either grant or deny the charter within 90 days of receipt of
the petition. However, this date may be extended by an additional 30 days if both parties agree to the extension.
A petition is deemed received by the county board of education for purposes of commencing the timelines
described in this subdivision when the petitioner submits a petition, in accordance with subparagraph (A) or (B) of
paragraph (1) of subdivision (a), to the county office of education. The county board of education shall publish all
staff recommendations, including the recommended findings, regarding the petition at least 15 days before the
public hearing at which the county board of education will either grant or deny the charter. At the public hearing
at which the county board of education will either grant or deny the charter, petitioners shall have equivalent time
and procedures to present evidence and testimony to respond to the staff recommendations and findings. A
county board of education may impose any additional requirements beyond those required by this section that it
considers necessary for the sound operation of a countywide charter school. A county board of education may
grant a charter for the operation of a charter school under this part only if it is satisfied that granting the charter
is consistent with sound educational practice and that the charter school has reasonable justification for why it
could not be established by petition to a school district pursuant to Section 47605. The county board of education
shall deny a petition for the establishment of a charter school if it finds one or more of the following:

(1) The charter school presents an unsound educational program for the pupils to be enrolled in the charter
school.

(2) The petitioners are demonstrably unlikely to successfully implement the program set forth in the petition.
(3) The petition does not contain the number of signatures required by subdivision (a).

(4) The petition does not contain an affirmation of each of the conditions described in subdivision (e).

(5) The petition does not contain reasonably comprehensive descriptions of all of the following:

(A) (i) The educational program of the charter school, designed, among other things, to identify those pupils
whom the charter school is attempting to educate, what it means to be an “educated person” in the 21st century,
and how learning best occurs. The goals identified in that program shall include the objective of enabling pupils to
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become self-motivated, competent, and lifelong learners.

(ii) The annual goals for the charter school for all pupils and for each subgroup of pupils identified pursuant to
Section 52052, to be achieved in the state priorities, as described in subdivision (d) of Section 52060, that apply
for the grade levels served by the charter school, and specific annual actions to achieve those goals. A charter
petition may identify additional school priorities, the goals for the school priorities, and the specific annual actions
to achieve those goals.

(iii) If the proposed charter school will enroll high school pupils, the manner in which the charter school will
inform parents regarding the transferability of courses to other public high schools. Courses offered by the charter
school that are accredited by the Western Association of Schools and Colleges may be considered to be
transferable to other public high schools.

(iv) If the proposed charter school will enroll high school pupils, information as to the manner in which the charter
school will inform parents as to whether each individual course offered by the charter school meets college
entrance requirements. Courses approved by the University of California or the California State University as
satisfying their prerequisites for admission may be considered as meeting college entrance requirements for
purposes of this clause.

(B) The measurable pupil outcomes identified for use by the charter school. “Pupil outcomes,” for purposes of this
part, means the extent to which all pupils of the charter school demonstrate that they have attained the skills,
knowledge, and aptitudes specified as goals in the charter school’s educational program. Pupil outcomes shall
include outcomes that address increases in pupil academic achievement both schoolwide and for all pupil
subgroups served by the charter school, as that term is defined in subdivision (@) of Section 52052. The pupil
outcomes shall align with the state priorities, as described in subdivision (d) of Section 52060, that apply for the
grade levels served by the charter school.

(C) The method by which pupil progress in meeting those pupil outcomes is to be measured. To the extent
practicable, the method for measuring pupil outcomes for state priorities shall be consistent with the way
information is reported on a school accountability report card.

(D) The location of each charter school facility that the petitioner proposes to operate.

(E) The governance structure of the charter school, including, but not limited to, the process to be followed by the
charter school to ensure parental involvement.

(F) The qualifications to be met by individuals to be employed by the charter school.

(G) The procedures that the charter school will follow to ensure the health and safety of pupils and staff. These
procedures shall require all of the following:

(i) That each employee of the charter school furnish the charter school with a criminal record summary as
described in Section 44237.

(ii) The development of a school safety plan, which shall include the safety topics listed in subparagraphs (A) to
(3), inclusive, of paragraph (2) of subdivision (a) of Section 32282.

(iii) That the school safety plan be reviewed and updated by March 1 of every year by the charter school.

(H) The means by which the charter school will achieve a balance of racial and ethnic pupils, special education
pupils, and English learner pupils, including redesignated fluent English proficient pupils as defined by the
evaluation rubrics in Section 52064.5, that is reflective of the general population residing within the territorial
jurisdiction of the county board of education to which the charter petition is submitted. Upon renewal, for a
charter school not deemed to be a local educational agency for purposes of special education pursuant to Section
47641, the chartering authority may consider the effect of school placements made by the chartering authority in
providing a free and appropriate public education as required by the federal Individuals with Disabilities Education
Act (Public Law 101-476), on the balance of pupils with disabilities at the charter school.

(I) The manner in which annual, independent financial audits shall be conducted, in accordance with regulations
established by the state board, and the manner in which audit exceptions and deficiencies shall be resolved.

(J) The procedures by which pupils can be suspended or expelled from the charter school for disciplinary reasons
or otherwise involuntarily removed from the charter school for any reason. These procedures, at a minimum, shall
include an explanation of how the charter school will comply with federal and state constitutional procedural and
substantive due process requirements that is consistent with all of the following:
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(i) For suspensions of fewer than 10 days, provide oral or written notice of the charges against the pupil and, if
the pupil denies the charges, an explanation of the evidence that supports the charges and an opportunity for the
pupil to present the pupil’s side of the story.

(ii) For suspensions of 10 days or more and all other expulsions for disciplinary reasons, both of the following:
(I) Provide timely, written notice of the charges against the pupil and an explanation of the pupil’s basic rights.

(II) Provide a hearing adjudicated by a neutral officer within a reasonable number of days at which the pupil has
a fair opportunity to present testimony, evidence, and witnesses and confront and cross-examine adverse
witnesses, and at which the pupil has the right to bring legal counsel or an advocate.

(iii) Contain a clear statement that no pupil shall be involuntarily removed by the charter school for any reason
unless the parent or guardian of the pupil has been provided written notice of intent to remove the pupil no less
than five schooldays before the effective date of the action. The written notice shall be in the native language of
the pupil or the pupil’s parent or guardian or, if the pupil is a foster child or youth or a homeless child or youth,
the pupil’s educational rights holder, and shall inform the pupil, the pupil’s parent or guardian, or the pupil’s
educational rights holder of the right to initiate the procedures specified in clause (ii) before the effective date of
the action. If the pupil’s parent, guardian, or educational rights holder initiates the procedures specified in clause
(i), the pupil shall remain enrolled and shall not be removed until the charter school issues a final decision. For
purposes of this clause, “involuntarily removed” includes disenrolled, dismissed, transferred, or terminated, but
does not include suspensions specified in clauses (i) and (ii).

(K) The manner by which staff members of the charter school will be covered by the State Teachers’ Retirement
System, the Public Employees’ Retirement System, or federal social security.

(L) The procedures to be followed by the charter school and the county board of education to resolve disputes
relating to provisions of the charter.

(M) Admission policy and procedures, consistent with subdivision (e).

(N) The public school attendance alternatives for pupils residing within the county who choose not to attend the
charter school.

(O) The rights of an employee of the county office of education, upon leaving the employment of the county office
of education, to be employed by the charter school, and any rights of return to the county office of education that
an employee may have upon leaving the employment of the charter school.

(P) The procedures to be used if the charter school closes. The procedures shall ensure a final audit of the charter
school to determine the disposition of all assets and liabilities of the charter school, including plans for disposing
of any net assets and for the maintenance and transfer of public records.

(6) A declaration of whether or not the charter school shall be deemed the exclusive public school employer of the
employees of the charter school for purposes of the Educational Employment Relations Act (Chapter 10.7
(commencing with Section 3540) of Division 4 of Title 1 of the Government Code).

(7) Any other basis that the county board of education finds justifies the denial of the petition.

(c) A county board of education that approves a petition for the operation of a countywide charter may, as a
condition of charter approval, enter into an agreement with a third party, at the expense of the charter school, to
oversee, monitor, and report to the county board of education on the operations of the charter school. The county
board of education may prescribe the aspects of the charter school’s operations to be monitored by the third
party and may prescribe appropriate requirements regarding the reporting of information concerning the
operations of the charter school to the county board of education.

(d) (1) Charter schools shall meet all statewide standards and conduct the pupil assessments required pursuant
to Section 60605 and any other statewide standards authorized in statute or pupil assessments applicable to
pupils in noncharter public schools.

(2) Charter schools shall on a regular basis consult with their parents and teachers regarding the charter school’s
educational programs.

(e) (1) In addition to any other requirement imposed under this part, a charter school shall be nonsectarian in its
programs, admission policies, employment practices, and all other operations, shall not charge tuition, and shall
not discriminate against any pupil on the basis of ethnicity, national origin, gender, gender identity, gender
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expression, or disability. Except as provided in paragraph (2), admission to a charter school shall not be
determined according to the place of residence of the pupil, or of the pupil’s parent or guardian, within this state.

(2) (A) A charter school shall admit all pupils who wish to attend the charter school.

(B) If the number of pupils who wish to attend the charter school exceeds the charter school’s capacity,
attendance, except for existing pupils of the charter school, shall be determined by a public random drawing.
Preference shall be extended to pupils currently attending the charter school and pupils who reside in the county
except as provided for in Section 47614.5. Preferences, including, but not limited to, siblings of pupils admitted or
attending the charter school and children of the charter school’s teachers, staff, and founders identified in the
initial charter, may also be permitted by the chartering authority on an individual charter school basis. Priority
order for any preference shall be determined in the charter petition in accordance with all of the following:

(i) Each type of preference shall be approved by the chartering authority at a public hearing.
(ii) Preferences shall be consistent with federal law, the California Constitution, and Section 200.

(iii) Preferences shall not result in limiting enrollment access for pupils with disabilities, academically low-
achieving pupils, English learners, neglected or delinquent pupils, homeless pupils, or pupils who are economically
disadvantaged, as determined by eligibility for any free or reduced-price meal program, foster youth, or pupils
based on nationality, race, ethnicity, or sexual orientation.

(iv) In accordance with Section 49011, preferences shall not require mandatory parental volunteer hours as a
criterion for admission or continued enrollment.

(C) In the event of a drawing, the county board of education shall make reasonable efforts to accommodate the
growth of the charter school and in no event shall take any action to impede the charter school from expanding
enrollment to meet pupil demand.

(3) If a pupil is expelled or leaves the charter school without graduating or completing the school year for any
reason, the charter school shall notify the superintendent of the school district of the pupil’s last known address
within 30 days and shall, upon request, provide that school district with a copy of the cumulative record of the
pupil, including report cards or a transcript of grades, and health information. If the pupil is subsequently expelled
or leaves the school district without graduating or completing the school year for any reason, the school district
shall provide this information to the charter school within 30 days if the charter school demonstrates that the
pupil had been enrolled in the charter school. This paragraph applies only to pupils subject to compulsory full-
time education pursuant to Section 48200.

(4) (A) A charter school shall not discourage a pupil from enrolling or seeking to enroll in the charter school for
any reason, including, but not limited to, academic performance of the pupil or because the pupil exhibits any of
the characteristics described in clause (iii) of subparagraph (B) of paragraph (2).

(B) A charter school shall not request a pupil’s records or require a parent, guardian, or pupil to submit the pupil’s
records to the charter school before enroliment.

(C) A charter school shall not encourage a pupil currently attending the charter school to disenroll from the
charter school or transfer to another school for any reason, including, but not limited to, academic performance of
the pupil or because the pupil exhibits any of the characteristics described in clause (iii) of subparagraph (B) of
paragraph (2). This subparagraph shall not apply to actions taken by a charter school pursuant to the procedures
described in subparagraph (J) of paragraph (5) of subdivision (b).

(D) The department shall develop a notice of the requirements of this paragraph. This notice shall be posted on a
charter school’s internet website. A charter school shall provide a parent or guardian, or a pupil if the pupil is 18
years of age or older, a copy of this notice at all of the following times:

(i) When a parent, guardian, or pupil inquires about enroliment.
(ii) Before conducting an enrollment lottery.
(iii) Before disenrollment of a pupil.

(E) (i) A person who suspects that a charter school has violated this paragraph may file a complaint with the
chartering authority.

(ii) The department shall develop a template to be used for filing complaints pursuant to clause (i).
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(5) Notwithstanding any other law, a charter school in operation as of July 1, 2019, that operates in partnership
with the California National Guard may dismiss a pupil from the charter school for failing to maintain the
minimum standards of conduct required by the Military Department.

(f) The county board of education shall not require an employee of the county or a school district to be employed
in a charter school.

(g) The county board of education shall not require a pupil enrolled in a county program to attend a charter
school.

(h) The county board of education shall require that the petitioner or petitioners provide information regarding
the proposed operation and potential effects of the charter school, including, but not limited to, the facilities to be
used by the charter school, the manner in which administrative services of the charter school are to be provided,
and potential civil liability effects, if any, upon the charter school, any school district where the charter school
may operate, and upon the county board of education. The petitioner or petitioners shall also be required to
provide financial statements that include a proposed first-year operational budget, including startup costs, and
cashflow and financial projections for the first three years of operation. If the charter school is to be operated by,
or as, a nonprofit public benefit corporation, the petitioner shall provide the names and relevant qualifications of
all persons whom the petitioner nominates to serve on the governing body of the charter school.

(i) In reviewing petitions for the establishment of charter schools within the county, the county board of education
shall give preference to petitions that demonstrate the capability to provide comprehensive learning experiences
to pupils identified by the petitioner or petitioners as academically low achieving pursuant to the standards
established by the department under Section 54032, as that section read before July 19, 2006.

(j) Upon the approval of the petition by the county board of education, the petitioner or petitioners shall provide
written notice of that approval, including a copy of the petition, to the school districts within the county, the
Superintendent, and the state board.

(k) If a county board of education denies a petition, the petitioner shall not elect to submit the petition for the
establishment of the charter school to the state board.

() (1) Teachers in charter schools shall be required to hold the Commission on Teacher Credentialing certificate,
permit, or other document required for the teacher’s certificated assignment. These documents shall be
maintained on file at the charter school and shall be subject to periodic inspection by the chartering authority. A
governing body of a direct-funded charter school may use local assignment options authorized in statute and
regulations for the purpose of legally assigning certificated teachers, in accordance with all of the requirements of
the applicable statutes or regulations in the same manner as a governing board of a school district. A charter
school shall have authority to request an emergency permit or a waiver from the Commission on Teacher
Credentialing for individuals in the same manner as a school district.

(2) The Commission on Teacher Credentialing shall include in the bulletins it issues pursuant to subdivision (k) of
Section 44237 to provide notification to local educational agencies of any adverse actions taken against the
holders of any commission documents, notice of any adverse actions taken against teachers employed by charter
schools. The Commission on Teacher Credentialing shall make this bulletin available to all chartering authorities
and charter schools in the same manner in which it is made available to local educational agencies.

(m) A charter school shall transmit a copy of its annual, independent, financial audit report for the preceding
fiscal year, as described in subparagraph (I) of paragraph (5) of subdivision (b), to the county office of education,
the Controller, and the department by December 15 of each year. This subdivision does not apply if the audit of
the charter school is encompassed in the audit of the chartering authority pursuant to Section 41020.

(n) A charter school may encourage parental involvement but shall notify the parents and guardians of applicant
pupils and currently enrolled pupils that parental involvement is not a requirement for acceptance to, or continued
enrollment at, the charter school.

(0) The requirements of this section shall not be waived by the state board pursuant to Section 33050 or any
other law.

SEC. 5. Section 47605.8 of the Education Code is repealed.

SEC. 6. Section 47605.9 is added to the Education Code, to read:

47605.9. (a) A petition to establish a charter school under this part may be submitted only to the governing board
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of the school district or county office of education within the boundaries of which the charter school proposes to
locate.

(b) A charter school operating under a charter approved by the state board pursuant to Section 47605, as that
section read on January 1, 2019, may continue to operate under the authority of that chartering authority only
until the date on which the charter is up for renewal, at which point the charter school shall submit a petition for
renewal to the governing board of the school district within the boundaries of which the charter school is located.
If the governing board of the school district denies the renewal petition, the charter school may submit the
petition for renewal directly to the state board, which shall review the petition in accordance with subparagraph
(B) of paragraph (1) of subdivision (k) of Section 47605. If the state board grants renewal pursuant to Section
47607, the state board shall designate, in consultation with the petitioner, either the governing board of the
school district or the county board of education in which the charter school is located as the chartering authority.
Subsequent renewals shall be subject to the same requirements as other charter schools authorized by the
designated chartering authority, including review by the state board in accordance with Section 47607 and
paragraph (2) of subdivision (k) of Section 47605.

(c) A charter school operating under a charter approved by the state board pursuant to Section 47605.8, as that
section read on January 1, 2019, may continue to operate under the authority of that chartering authority only
until the date on which the charter is up for renewal. The charter school shall submit a petition for renewal to the
state board. If the state board grants renewal pursuant to Section 47607, the state board shall designate, in
consultation with the petitioner, the governing board of the school district or county board of education in which
the charter school is located as the chartering authority. A charter school assigned to a county board of education
under this subdivision shall qualify as a charter school pursuant to Section 47605.6. Subsequent renewals shall be
subject to the same requirements as other charter schools authorized by the same chartering authorities,
including review by the state board in accordance with Section 47607 and paragraph (2) of subdivision (k) of
Section 47605.

(d) A charter school designated to a new chartering authority pursuant to this section shall be regarded by the
department as a continuing charter school for all purposes.

(e) The requirements of this section shall not be waived by the state board pursuant to Section 33050 or any
other law.

SEC. 7. Section 47607 of the Education Code is amended to read:

47607. (a) (1) A charter may be granted pursuant to Sections 47605, 47605.5, 47605.6, and 47606 for a period
not to exceed five years.

(2) A chartering authority may grant one or more subsequent renewals pursuant to subdivisions (b) and (c) and
Section 47607.2. Notwithstanding subdivisions (b) and (c) and Section 47607.2, a chartering authority may deny
renewal pursuant to subdivision (e).

(3) A charter school that, concurrently with its renewal, proposes to expand operations to one or more additional
sites or grade levels shall request a material revision to its charter. A material revision of the provisions of a
charter petition may be made only with the approval of the chartering authority. A material revision of a charter is
governed by the standards and criteria described in Section 47605.

(4) The findings of paragraphs (7) and (8) of subdivision (c) of Section 47605 shall not be used to deny a renewal
of an existing charter school, but may be used to deny a proposed expansion constituting a material revision.

(5) The chartering authority may inspect or observe any part of the charter school at any time.

(b) Renewals and material revisions of charters are governed by the standards and criteria described in Section
47605, and shall include, but not be limited to, a reasonably comprehensive description of any new requirement
of charter schools enacted into law after the charter was originally granted or last renewed.

(c) (1) As an additional criterion for determining whether to grant a charter renewal, the chartering authority shall
consider the performance of the charter school on the state and local indicators included in the evaluation rubrics
adopted pursuant to Section 52064.5.

(2) (A) The chartering authority shall not deny renewal for a charter school pursuant to this subdivision if either
of the following apply for two consecutive years immediately preceding the renewal decision:

(i) The charter school has received the two highest performance levels schoolwide on all the state indicators
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included in the evaluation rubrics adopted pursuant to Section 52064.5 for which it receives performance levels.

(ii) For all measurements of academic performance, the charter school has received performance levels
schoolwide that are the same or higher than the state average and, for a majority of subgroups performing
statewide below the state average in each respective year, received performance levels that are higher than the
state average.

(i) Notwithstanding clauses (i) and (ii), a charter school eligible for technical assistance pursuant to Section
47607.3 shall not qualify for renewal under this paragraph.

(iv) A charter school that meets the criteria established by this paragraph and subdivision (a) of Section 47607.2
shall not qualify for treatment under this paragraph.

(B) The chartering authority that granted the charter may renew a charter pursuant to this paragraph for a period
of between five and seven years.

(C) A charter that satisfies the criteria in subparagraph (A) shall only be required to update the petition to include
a reasonably comprehensive description of any new requirement of charter schools enacted into law after the
charter was originally granted or last renewed and as necessary to reflect the current program offered by the
charter.

(3) For purposes of this section and Section 47607.2, “measurements of academic performance” means indicators
included in the evaluation rubrics adopted pursuant to Section 52064.5 that are based on statewide assessments
in the California Assessment of Student Performance and Progress system, or any successor system, the English
Language Proficiency Assessments for California, or any successor system, and the college and career readiness
indicator.

(4) For purposes of this section and Section 47607.2, “subgroup” means numerically significant pupil subgroups
as defined in paragraph (1) of subdivision (a) of Section 52052.

(5) To qualify for renewal under clause (i) of subparagraph (A) of paragraph (2), subparagraph (A) of paragraph
(1) of subdivision (a) of Section 47607.2, or paragraph (2) of subdivision (a) of Section 47607.2, the charter
school shall have schoolwide performance levels on at least two measurements of academic performance per year
in each of the two consecutive years immediately preceding the renewal decision. To qualify for renewal under
clause (ii) of subparagraph (A) of paragraph (2), subparagraph (B) of paragraph (1) of subdivision (a) of Section
47607.2, or paragraph (2) of subdivision (a) of Section 47607.2, the charter school shall have performance levels
on at least two measurements of academic performance for at least two subgroups. A charter school without
sufficient performance levels to meet these criteria shall be considered under subdivision (b) of Section 47607.2.

(6) For purposes of this section and Section 47607.2, if the dashboard indicators are not yet available for the
most recently completed academic year before renewal, the chartering authority shall consider verifiable data
provided by the charter school related to the dashboard indicators, such as data from the California Assessment
of Student Performance and Progress, or any successor system, for the most recent academic year.

(7) Paragraph (2) and subdivisions (a) and (b) of Section 47607.2 shall not apply to a charter school that is
eligible for alternate methods for calculating the state and local indicators pursuant to subdivision (d) of Section
52064.5. In determining whether to grant a charter renewal for such a charter school, the chartering authority
shall consider, in addition to the charter school’s performance on the state and local indicators included in the
evaluation rubrics adopted pursuant to subdivision (c) of Section 52064.5, the charter school’s performance on
alternative metrics applicable to the charter school based on the pupil population served. The chartering authority
shall meet with the charter school during the first year of the charter school’s term to mutually agree to discuss
alternative metrics to be considered pursuant to this paragraph and shall notify the charter school of the
alternative metrics to be used within 30 days of this meeting. The chartering authority may deny a charter
renewal pursuant to this paragraph only upon making written findings, setting forth specific facts to support the
findings, that the closure of the charter school is in the best interest of pupils.

(d) (1) At the conclusion of the year immediately preceding the final year of the charter school’s term, the charter
school authorizer may request, and the department shall provide, the following aggregate data reflecting pupil
enrollment patterns at the charter school:

(A) The cumulative enrollment for each school year of the charter school’s term. For purposes of this chapter,
cumulative enroliment is defined as the total number of pupils, disaggregated by race, ethnicity, and pupil
subgroups, who enrolled in school at any time during the school year.
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(B) For each school year of the charter school’s term, the percentage of pupils enrolled at any point between the
beginning of the school year and census day who were not enrolled at the conclusion of that year, and the
average results on the statewide assessments in the California Assessment of Student Performance and Progress
system, or any successor system, for any such pupils who were enrolled in the charter school the prior school
year.

(C) For each school year of the charter school’s term, the percentage of pupils enrolled the prior school year who
were not enrolled as of census day for the school year, except for pupils who completed the grade that is the
highest grade served by the charter school, and the average results on the statewide assessments in the
California Assessment of Student Performance and Progress system, or any successor system, for any such

pupils.

(2) When determining whether to grant a charter renewal, the chartering authority shall review data provided
pursuant to paragraph (1), any data that may be provided to chartering authorities by the department, and any
substantiated complaints that the charter school has not complied with subparagraph (J) of paragraph (5) of
subdivision (c) of Section 47605 or with subparagraph (J) of paragraph (5) of subdivision (b) of Section 47605.6.

(3) As part of its determination of whether to grant a charter renewal based on the criterion established pursuant
to subdivision (c) and subdivisions (a) and (b) of Section 47607.2, the chartering authority may make a finding
that the charter school is not serving all pupils who wish to attend and, upon making such a finding, specifically
identify the evidence supporting the finding.

(e) Notwithstanding subdivision (c) and subdivisions (a) and (b) of Section 47607.2, the chartering authority may
deny renewal of a charter school upon a finding that the school is demonstrably unlikely to successfully
implement the program set forth in the petition due to substantial fiscal or governance factors, or is not serving
all pupils who wish to attend, as documented pursuant to subdivision (d). The chartering authority may deny
renewal of a charter school under this subdivision only after it has provided at least 30 days’ notice to the charter
school of the alleged violation and provided the charter school with a reasonable opportunity to cure the violation,
including a corrective action plan proposed by the charter school. The chartering authority may deny renewal only
by making either of the following findings:

(1) The corrective action proposed by the charter school has been unsuccessful.
(2) The violations are sufficiently severe and pervasive as to render a corrective action plan unviable.

(f) A charter may be revoked by the chartering authority if the chartering authority finds, through a showing of
substantial evidence, that the charter school did any of the following:

(1) Committed a material violation of any of the conditions, standards, or procedures set forth in the charter.
(2) Failed to meet or pursue any of the pupil outcomes identified in the charter.

(3) Failed to meet generally accepted accounting principles, or engaged in fiscal mismanagement.

(4) Violated any law.

(g) Before revocation, the chartering authority shall notify the charter school of any violation of this section and
give the school a reasonable opportunity to remedy the violation, unless the chartering authority determines, in
writing, that the violation constitutes a severe and imminent threat to the health or safety of the pupils.

(h) Before revoking a charter for failure to remedy a violation pursuant to subdivision (f), and after expiration of
the school’s reasonable opportunity to remedy without successfully remedying the violation, the chartering
authority shall provide a written notice of intent to revoke and notice of facts in support of revocation to the
charter school. No later than 30 days after providing the notice of intent to revoke a charter, the chartering
authority shall hold a public hearing, in the normal course of business, on the issue of whether evidence exists to
revoke the charter. No later than 30 days after the public hearing, the chartering authority shall issue a final
decision to revoke or decline to revoke the charter, unless the chartering authority and the charter school agree to
extend the issuance of the decision by an additional 30 days. The chartering authority shall not revoke a charter,
unless it makes written factual findings supported by substantial evidence, specific to the charter school, that
support its findings.

(i) (1) If a school district is the chartering authority and it revokes a charter pursuant to this section, the charter
school may appeal the revocation to the county board of education within 30 days following the final decision of
the chartering authority.
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(2) The county board of education may reverse the revocation decision if the county board of education
determines that the findings made by the chartering authority under subdivision (h) are not supported by
substantial evidence. The school district may appeal the reversal to the state board.

(3) If the county board of education does not issue a decision on the appeal within 90 days of receipt, or the
county board of education upholds the revocation, the charter school may appeal the revocation to the state
board.

(4) The state board may reverse the revocation decision if the state board determines that the findings made by
the chartering authority under subdivision (h) are not supported by substantial evidence. The state board may
uphold the revocation decision of the school district if the state board determines that the findings made by the
chartering authority under subdivision (h) are supported by substantial evidence.

(j) (1) If a county board of education is the chartering authority and the county board of education revokes a
charter pursuant to this section, the charter school may appeal the revocation to the state board within 30 days
following the decision of the chartering authority.

(2) The state board may reverse the revocation decision if the state board determines that the findings made by
the chartering authority under subdivision (h) are not supported by substantial evidence.

(k) If the revocation decision of the chartering authority is reversed on appeal, the agency that granted the
charter shall continue to be regarded as the chartering authority.

(1) During the pendency of an appeal filed under this section, a charter school whose revocation proceedings are
based on paragraph (1) or (2) of subdivision (f) shall continue to qualify as a charter school for funding and for all
other purposes of this part, and may continue to hold all existing grants, resources, and facilities, in order to
ensure that the education of pupils enrolled in the school is not disrupted.

(m) Immediately following the decision of a county board of education to reverse a decision of a school district to
revoke a charter, all of the following shall apply:

(1) The charter school shall qualify as a charter school for funding and for all other purposes of this part.
(2) The charter school may continue to hold all existing grants, resources, and facilities.

(3) Any funding, grants, resources, and facilities that had been withheld from the charter school, or that the
charter school had otherwise been deprived of use, as a result of the revocation of the charter, shall be
immediately reinstated or returned.

(n) A final decision of a revocation or appeal of a revocation pursuant to subdivision (f) shall be reported to the
chartering authority, the county board of education, and the department.

(o) The requirements of this section shall not be waived by the state board pursuant to Section 33050 or any
other law.

SEC. 8. Section 47607.2 is added to the Education Code, to read:

47607.2. (a) (1) The chartering authority shall not renew a charter if either of the following apply for two
consecutive years immediately preceding the renewal decision:

(A) The charter school has received the two lowest performance levels schoolwide on all the state indicators
included in the evaluation rubrics adopted pursuant to Section 52064.5 for which it receives performance levels.

(B) For all measurements of academic performance, the charter school has received performance levels
schoolwide that are the same or lower than the state average and, for a majority of subgroups performing
statewide below the state average in each respective year, received performance levels that are lower than the
state average.

(2) A charter school that meets the criteria established by this subdivision and paragraph (2) of subdivision (c) of
Section 47607 shall only qualify for treatment under this subdivision.

(3) The chartering authority shall consider the following factors, and may renew a charter that meets the criteria
in paragraph (1) only upon making both of the following written factual findings, specific to the particular petition,
setting forth specific facts to support the findings:

(A) The charter school is taking meaningful steps to address the underlying cause or causes of low performance,
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and those steps are reflected, or will be reflected, in a written plan adopted by the governing body of the charter
school.

(B) There is clear and convincing evidence showing either of the following:

(i) The school achieved measurable increases in academic achievement, as defined by at least one year’s progress
for each year in school.

(ii) Strong postsecondary outcomes, as defined by college enroliment, persistence, and completion rates equal to
similar peers.

(C) Clauses (i) and (ii) of subparagraph (B) shall be demonstrated by verified data, as defined in subdivision (c).

(4) Verified data, as defined in subdivision (c), shall be considered by the chartering authority until June 30,
2025, for a charter school pursuant to this subdivision, operating on or before June 30, 2020, only for the charter
school’s next two subsequent renewals.

(5) For a charter renewed pursuant to this subdivision, the chartering authority may grant a renewal for a period
of two years.

(b) (1) For all charter schools for which paragraph (2) of subdivision (c) of Section 47607 and subdivision (a) of
this section do not apply, the chartering authority shall consider the schoolwide performance and performance of
all subgroups of pupils served by the charter school on the state indicators included in the evaluation rubrics
adopted pursuant to Section 52064.5 and the performance of the charter school on the local indicators included in
the evaluation rubrics adopted pursuant to Section 52064.5.

(2) The chartering authority shall provide greater weight to performance on measurements of academic
performance in determining whether to grant a charter renewal.

(3) In addition to the state and local indicators, the chartering authority shall consider clear and convincing
evidence showing either of the following:

(A) The school achieved measurable increases in academic achievement, as defined by at least one year’s
progress for each year in school.

(B) Strong postsecondary outcomes, as defined by college enroliment, persistence, and completion rates equal to
similar peers.

(4) Subparagraphs (A) and (B) of paragraph (3) shall be demonstrated by verified data, as defined in subdivision
(c).

(5) Verified data, as defined in subdivision (c), shall be considered by the chartering authority for the next two
subsequent renewals until January 1, 2026, for a charter school pursuant to this paragraph.

(6) The chartering authority may deny a charter renewal pursuant to this subdivision only upon making written
findings, setting forth specific facts to support the findings, that the charter school has failed to meet or make
sufficient progress toward meeting standards that provide a benefit to the pupils of the school, that closure of the
charter school is in the best interest of pupils and, if applicable pursuant to paragraphs (2) and (3), that its
decision provided greater weight to performance on measurements of academic performance.

(7) For a charter renewed pursuant to this subdivision, the chartering authority shall grant a renewal for a period
of five years.

(c) (1) For purposes of this section, “verified data” means data derived from nationally recognized, valid, peer-
reviewed, and reliable sources that are externally produced. Verified data shall include measures of postsecondary
outcomes.

(2) By January 1, 2021, the state board shall establish criteria to define verified data and identify an approved list
of valid and reliable assessments that shall be used for this purpose.

(3) No data sources other than those adopted by the state board pursuant to paragraph (2) shall be used as
verified data.

(4) Notwithstanding paragraph (3), a charter school under consideration for renewal before the state board’s
adoption pursuant to paragraph (2) may present data consistent with this subdivision.

(5) Adoption of the criteria pursuant to this subdivision shall not be subject to the requirements of the
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Administrative Procedure Act (Chapter 3.5 (commencing with Section 11340) of Part 1 of Division 3 of Title 2 of
the Government Code).

(6) The state board may adopt and make necessary revisions to the criteria in accordance with the requirements
of the Bagley-Keene Open Meeting Act (Article 9 (commencing with Section 11120) of Chapter 1 of Part 1 of
Division 3 of Title 2 of the Government Code).

(7) Upon adoption of a pupil-level academic growth measure for English language arts and mathematics, the
state board may reconsider criteria adopted pursuant to this subdivision.

(d) This section shall remain in effect only until January 1, 2026, and as of that date is repealed.
SEC. 9. Section 47607.2 is added to the Education Code, to read:

47607.2. (a) (1) The chartering authority shall not renew a charter if either of the following apply for two
consecutive years immediately preceding the renewal decision:

(A) The charter school has received the two lowest performance levels schoolwide on all the state indicators
included in the evaluation rubrics adopted pursuant to Section 52064.5 for which it receives performance levels.

(B) For all measurements of academic performance, the charter school has received performance levels
schoolwide that are the same or lower than the state average and, for a majority of subgroups performing
statewide below the state average in each respective year, received performance levels that are lower than the
state average.

(2) A charter school that meets the criteria established by this subdivision and paragraph (2) of subdivision (c) of
Section 47607 shall only qualify for treatment under this subdivision.

(3) The chartering authority shall consider the following factors, and may renew a charter that meets the criteria
in paragraph (1) only upon making a written factual finding, specific to the particular petition, setting forth
specific facts to support the finding that the charter school is taking meaningful steps to address the underlying
cause or causes of low performance, and those steps are reflected, or will be reflected, in a written plan adopted
by the governing body of the charter school.

(4) For a charter renewed pursuant to this subdivision, the chartering authority may grant a renewal for a period
of two years.

(b) (1) For all charter schools for which paragraph (2) of subdivision (c) of Section 47607 and subdivision (a) of
this section do not apply, the chartering authority shall consider the schoolwide performance and performance of
all subgroups of pupils served by the charter school on the state indicators included in the evaluation rubrics
adopted pursuant to Section 52064.5 and the performance of the charter school on the local indicators included in
the evaluation rubrics adopted pursuant to Section 52064.5.

(2) The chartering authority shall provide greater weight to performance on measurements of academic
performance in determining whether to grant a charter renewal.

(3) The chartering authority may deny a charter renewal pursuant to this subdivision only upon making written
findings, setting forth specific facts to support the findings, that the charter school has failed to meet or make
sufficient progress toward meeting standards that provide a benefit to the pupils of the school, that closure of the
charter school is in the best interest of pupils and, if applicable pursuant to paragraph (2), that its decision
provided greater weight to performance on measurements of academic performance.

(4) For a charter renewed pursuant to this subdivision, the chartering authority shall grant a renewal for a period
of five years.

(c) This section shall become operative on January 1, 2026.
SEC. 10. Section 47607.3 of the Education Code is amended to read:

47607.3. (a) Using an evaluation rubric adopted by the state board pursuant to Section 52064.5, and beginning
with the 2020-21 school year, for any charter school for which one or more pupil subgroups identified pursuant to
Section 52052 meet the criteria established pursuant to subdivision (g) of Section 52064.5 in two or more years,
the county superintendent of schools in which the charter school is located shall provide technical assistance
focused on building the charter school’s capacity to develop and implement actions and services responsive to
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pupil and community needs, including, but not limited to, any of the following:

(1) Assisting the charter school to identify its strengths and weaknesses in regard to the state priorities applicable
to the charter school pursuant to subdivision (c) of Section 47605. This shall include working collaboratively with
the charter school to review performance data on the state and local indicators included in the California School
Dashboard authorized by subdivision (f) of Section 52064.5 and other relevant local data, and to identify
effective, evidence-based programs or practices that address any areas of weakness.

(2) Working collaboratively with the charter school to secure assistance from an academic, programmatic, or
fiscal expert or team of experts to identify and implement effective programs and practices that are designed to
improve performance in any areas of weakness identified by the charter school. The county superintendent of
schools in which the charter school is located, in consultation with the charter school, may solicit another service
provider, which may include, but is not limited to, a school district, county office of education, or charter school,
to act as a partner to the charter school in need of technical assistance.

(3) Obtaining from the charter school timely documentation demonstrating that it has completed the activities
described in paragraphs (1) and (2), or substantially similar activities, or has selected another service provider to
work with the charter school to complete the activities described in paragraphs (1) and (2), or substantially
similar activities, and ongoing communication with the chartering authority to assess the charter school’s
progress in improving pupil outcomes.

(b) For purposes of this section, the geographical lead agency, as identified pursuant to Section 52073, or its
designee, as identified in subdivision (d) of Section 52071, shall serve in the role of the county superintendent of
schools for a charter school authorized by the county board of education.

(c) If the charter school meets the criteria set for school districts under paragraph (1) of subdivision (b) of
Section 52072, the county superintendent of schools in the county which the charter school is located may
request assistance from the California Collaborative for Educational Excellence. The California Collaborative for
Educational Excellence may, after consulting with the Superintendent, and with the approval of the state board,
provide advice and assistance to the charter school pursuant to Section 52074.

(d) A chartering authority shall consider for revocation any charter school to which the California Collaborative for
Educational Excellence has provided advice and assistance pursuant to subdivision (c) and about which it has
made either of the following findings, which shall be submitted to the chartering authority:

(1) That the charter school has failed, or is unable, to implement the recommendations of the California
Collaborative for Educational Excellence.

(2) That the inadequate performance of the charter school, based upon an evaluation rubric adopted pursuant to
Section 52064.5, is either so persistent or so acute as to require revocation of the charter.

(e) The chartering authority shall consider increases in pupil academic achievement for all pupil subgroups served
by the charter school in determining whether to revoke the charter.

(f) A chartering authority shall comply with the hearing process described in subdivisions (g) and (h) of Section
47607 in revoking a charter. A charter school may not appeal a revocation of a charter made pursuant to this
section.

(g) If the governing body of a charter school requests technical assistance, the chartering authority shall provide
technical assistance consistent with paragraph (1) or (2) of subdivision (a). If a charter school has not been
identified for technical assistance pursuant to subdivision (a), the chartering authority may assess the charter
school a fee not to exceed the cost of the service.

(h) A charter school shall accept the technical assistance provided pursuant to subdivision (a). For purposes of
accepting technical assistance, a charter school may satisfy this requirement by providing the timely
documentation to the county superintendent of schools of the county in which the charter school is located, and
maintaining regular communication with the chartering authority.

(i) For a charter school that is eligible for alternate methods for calculating the state and local indicators pursuant
to subdivision (d) of Section 52064.5, technical assistance provided pursuant to subdivision (a) shall take into
account the charter school’s performance on alternative metrics applicable to the charter school based on the
pupil population served.

(j) This section shall not preclude a charter school from soliciting technical assistance from other entities at its
own expense.
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(k) For a charter school operating before July 1, 2020, subdivision (a) as it read on January 1, 2019, shall apply
until June 30, 2022.

(I) The requirements of this section shall not be waived by the state board pursuant to Section 33050 or any
other law.

SEC. 11. Section 47607.5 of the Education Code is amended to read:

47607.5. (a) If either a school district governing board or a county board of education, as a chartering authority,
does not grant a renewal to a charter school pursuant to Section 47607, the charter school may appeal the
decision pursuant to the procedures pertaining to a denial of a petition for establishment of a charter school, as
provided in subdivision (k) of Section 47605 for review in accordance with Section 47607.

(b) The requirements of this section shall not be waived by the state board pursuant to Section 33050 or any
other law.

SEC. 12. Section 47607.8 is added to the Education Code, to read:

47607.8. The department, in consultation with the state board, shall collect data to track implementation of the
changes in law made pursuant to the enactment of the act that adds this section.

SEC. 13. Section 47612.7 is added to the Education Code, to read:

47612.7. (a) Notwithstanding any other law and except as provided in subdivision (b), from January 1, 2020, to
January 1, 2022, inclusive, the approval of a petition for the establishment of a new charter school, as defined in
paragraph (2) of subdivision (e) of Section 47612.5, is prohibited.

(b) Subdivision (a) shall not apply to a nonclassroom-based charter school that was granted approval of its
petition and providing educational services to pupils before October 1, 2019, under either of the following
circumstances:

(1) If Assembly Bill 1507 of the 2019-20 Regular Session amends Section 47605.1 and becomes operative on
January 1, 2020, and the charter school is required to submit a petition to the governing board of a school district
or county board of education in an adjacent county in which its existing resource center is located in order to
comply with Section 47605.1, as amended by Assembly Bill 1507 of the 2019-20 Regular Session, or to retain
current program offerings or enrollment.

(2) If a charter school is required to submit a petition to a school district or county board of education in which a
resource center is located in order to comply with the court decision in Anderson Union High School District v.
Shasta Secondary Home School (2016) 4 Cal.App.5th 262, or other relevant court ruling, and the petition is
necessary to retain current program offerings or enrollment.

(3) A charter school authorized by a different chartering authority pursuant to paragraphs (1) and (2) shall be
regarded by the department as a continuing charter school for all purposes.

(c) Notwithstanding Section 33050 or any other law, the state board shall not waive the restrictions described in
this section.

(d) This section shall remain in effect only until January 1, 2023, and as of that date is repealed.
SEC. 14. Section 47632 of the Education Code is amended to read:

47632. For purposes of this chapter, the following terms shall be defined as follows:

(a) “General-purpose entitlement” means an amount computed by the local control funding formula pursuant to
Section 42238.02, as implemented by Section 42238.03.

(b) “Economic impact aid-eligible pupils” means those pupils that are included in the economic impact aid-eligible
pupil count pursuant to Section 54023. For purposes of applying Section 54023 to charter schools, “economically
disadvantaged pupils” means the pupils described in paragraph (2) of subdivision (a) of Section 54026.

(c) “General-purpose funding” means those funds that consist of state aid, local property taxes, and other
revenues applied toward a school district’s local control funding formula, pursuant to Section 42238.02, as
implemented by Section 42238.03.
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(d) “Categorical aid” means aid that consists of state or federally funded programs, or both, that are apportioned
for specific purposes set forth in statute or regulation.

(e) “Educationally disadvantaged pupils” means those pupils who meet federal eligibility criteria for free and
reduced-price meals as specified in Section 49531, as that section read on January 1, 2013, except in regard to
meals in family day care homes.

(f) “Operational funding” means all funding except funding for capital outlay.
(g) “School district of a similar type” means a school district that is serving similar grade levels.

(h) “Similar pupil population” means similar numbers of pupils by grade level, with a similar proportion of
educationally disadvantaged pupils.

(i) “Sponsoring local educational agency” means the following:

(1) If a charter school is granted by a school district, the sponsoring local educational agency is the school
district.

(2) If a charter is granted by a county office of education after having been previously denied by a school district,
the sponsoring local educational agency means the school district that initially denied the charter petition.

(3) If a charter is granted by the state board after having been previously denied by a local educational agency,
the sponsoring local educational agency means the pupils’ school district of residence if the school district is a
basic aid school district. For purposes of this paragraph, “basic aid school district” means a school district that did
not receive an apportionment of state funds in the prior fiscal year as described in subdivision (o) of Section
42238.02. The requirements of this paragraph shall not be waived by the state board pursuant to Section 33050
or any other law.

(4) For pupils attending county-sponsored charter schools pursuant to Section 47605.5 who do not meet the
criteria identified in subdivision (b) of Section 47631, the sponsoring local educational agency means the pupils’
school district of residence.

(5) For pupils attending countywide charter schools pursuant to Section 47605.6 who reside in a basic aid school
district, the sponsoring local educational agency means the pupils’ school district of residence. For purposes of
this paragraph, “basic aid school district” means a school district that did not receive an apportionment of state
funds as described in subdivision (0) of Section 42238.02 in the prior fiscal year.

SEC. 15. (a) Section 2.1 of this bill incorporates amendments to Section 47605 of the Education Code proposed
by both this bill and Assembly Bill 1507. That section of this bill shall only become operative if (1) both bills are
enacted and become effective on or before January 1, 2020, (2) each bill amends Section 47605 of the Education
Code, (3) Assembly Bill 1595 is not enacted or as enacted does not amend that section, and (4) this bill is
enacted after Assembly Bill 1507, in which case Section 47605 of the Education Code, as amended by Assembly
Bill 1507, shall remain operative only until July 1, 2020, at which time Section 2.1 of this bill shall become
operative, and Sections 2, 2.2, and 2.3 of this bill shall not become operative.

(b) Section 2.2 of this bill incorporates amendments to Section 47605 of the Education Code proposed by both
this bill and Assembly Bill 1595. That section of this bill shall only become operative if (1) both bills are enacted
and become effective on or before January 1, 2020, (2) each bill amends Section 47605 of the Education Code,
(3) Assembly Bill 1507 is not enacted or as enacted does not amend that section, and (4) this bill is enacted after
Assembly Bill 1595, in which case Section 47605 of the Education Code, as amended by Assembly Bill 1595, shall
remain operative only until July 1, 2020, at which time Section 2.2 of this bill shall become operative, in which
case Sections 2, 2.1, and 2.3 of this bill shall not become operative.

(c) Section 2.3 of this bill incorporates amendments to Section 47605 of the Education Code proposed by this bill,
Assembly Bill 1507, and Assembly Bill 1595. That section of this bill shall only become operative if (1) all three
bills are enacted and become effective on or before January 1, 2020, (2) all three bills amend Section 47605 of
the Education Code, and (3) this bill is enacted after Assembly Bill 1507 and Assembly Bill 1595, in which case
Section 47605 of the Education Code, as amended by Assembly Bill 1507 or Assembly Bill 1595, whichever is
enacted last, shall remain operative only until July 1, 2020, at which time Section 2.3 of this bill shall become
operative, in which case Sections 2, 2.1, and 2.2 of this bill shall not become operative.

SEC. 16. Section 4.5 of this bill incorporates amendments to Section 47605.6 of the Education Code proposed by
this bill and Assembly Bill 1595. That section of this bill shall only become operative if (1) both bills are enacted
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and become effective on or before January 1, 2020, (2) each bill amends Section 47605.6 of the Education Code,
and (3) this bill is enacted after Assembly Bill 1595, in which case Section 47605.6 of the Education Code, as
amended by Assembly Bill 1595, shall remain operative only until July 1, 2020, at which time Section 4.5 of this
bill shall become operative, and Section 4 of this bill shall not become operative.

SEC. 17. If the Commission on State Mandates determines that this act contains costs mandated by the state,
reimbursement to local agencies and school districts for those costs shall be made pursuant to Part 7
(commencing with Section 17500) of Division 4 of Title 2 of the Government Code.

SEC. 18. Sections 1 to 12, inclusive, and Section 14 of this act shall become operative on July 1, 2020.
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0CT 122019 OFFICE OF THE GOVERNOR

To the Members of the California State Senate:
| am returning Senate Bill 695 without my signature.

This bill requires a local educational agency (LEA), upon a parent’s request, to
translate a student's individualized education plan (IEP) and other related
documents to the native language of the parent within 30 calendar days of the
IEP team meeting.

Current law already requires that non-English speaking parents and guardians
understand their child’s IEP, and LEAs must take any action needed to ensure
that pupil's non-English speaking parent understands the |IEP process and LEAs
must also provide any materials used to assess or place a student with
exceptional needs in the parent’s native language.

By establishing more prescriptive requirements, particularly specifying a 30-day
timeline within which those documents must be translated, the bill would
exceed the requirements of federal law (the Individuals with Disabilities Act),
thereby creating a costly reimbursable state mandate that will reduce funding
available to support broader educational programs for these students.

If a California school district's practices of providing translation services are
inadequate, avenues already exist to remedy these problems.

ns, | cannot sypport this bill.

GOVERNOR GAVIN NEWSOM * SACRAMENTO, CA 95814 + (916) 445-2841



OCT 11 2019 OFFICE OF THE GOVERNOR

To Members of the California State Assembly:
| am returning Assembly Bill 1322 without my signature.

This bill would establish a school-based health unit within the California
Department of Education (CDE) to administer and support school-based health
programs operated by local educational agencies.

In recognition that all state agencies must work together to better support our
youth, the 2019 Budget Act included $500,000 in one-time funding to support the
creation of an interagency collaborative between the Department of
Education, the Department of Health Care Services, and other regional and
state agencies to improve the coordination and accessibility of services and
supports to our students.

While this bill is well-intentiongdl, the creation of a school-based health unit at
the CDE wolld be prematufegiven this recent investment.

GOVERNOR GAVIN NEWSOM ¢ SACRAMENTO, CA 95814 » (916) 445-2841
D



OFFICE OF THE GOVERNOR
0CT 12 2019

To the Members of the California Assembly:
I am returning Assembly Bill 751 without my signature.

This bill would establish the Pathways to College Act and require the
Superintendent of Public Instruction to approve nationally recognized high
school assessments that a local education agency may administer in place of
the state-sponsored high school summative assessment, Smarter Balanced,
beginning with the 2020-21 school year.

Encouraging student access to college and reducing the student testing burden
in high school are laudable goals. However, | am concerned that replacing the
state’s high school assessment with the Scholastic Aptitude Test (SAT) or
American College Test (ACT) will have the opposite effect. Specifically, their use
exacerbates the inequities for underrepresented students, given that
performance on these tests is highly correlated with race and parental income,
and is not the best predictor for college success.

It is important to remember that over the last several years California has made
great strides towards establishing a coherent accountability system. Measuring
how students throughout the state perform on our state’s assessments, including
the grade 11 assessment, provides critical information to students, families,
educators, and our state

Finally, our K-12 system and public universities continue to discuss the potential
for using of California’s grade 11 state assessment for college admissions or
eligibility purposes in the futuge. This would be a better approach to improving
access to gollege for underggpresented students and reducing ‘testing fatigue.’

GOVERNOR GAVIN NEWSOM ¢ SACRAMENTO, CA 95814 « (916) 445-2841
-



Jamie Adkins \
W,’

From: Jenae Holtz

Sent: Sunday, October 13, 2019 8:38 PM
To: Jamie Adkins

Subject: Fw: SB 328 School Start Time

Good Evening™
Breaking News

SB 328 (Portantino) School Start Time bill.... PASSED.

Governor Newsom passed this very controversial bill.

This bill would require the schoolday for middle schools and high schools, including those operated as charter schools, to
begin no earlier than 8:00 a.m (middle schools) and 8:30 a.m (high schools) by July 1, 2022, or the date on which a
school district’s or charter school’s respective collective bargaining agreement that is operative on January 1, 2020,
expires, whichever is later, except for rural school districts.
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“-="" Ontario-Montclair School District SELPA Present...

TRANSFORMING ScHoOOL CULTURE

2"° EDITION — NEW INSIGHTS

November 22, 2019

7:30 a.m. - 8:00 a.m. — Registration/Check in
8:00 a.m. — 3:00 p.m. — Workshop

Presented by: Directors of Region 10 SELPA
Dr. Anthony Muhammad

Intended Audience: School leadership, Teacher leaders, Central office

This presentation will address the issue of conflicting agendas within schools. A high performing
school has a very clear purpose; high levels of learning for all students. We will examine the
barriers to aligning individual agendas with the organization’s agenda, and what ALL parties must do
to develop the synergy necessary to guarantee learning. We will examine the theoretical framework
developed by Anthony Muhammad in the book Transforming School Culture: How to Overcome Staff
Division, 274 Edition (2018) as the basis for developing a collaborative culture.

Participants will:
e Learn how staff division develops and how we can prevent it
e Learn strategies that heal old social and professional wounds

e Learn how to create an environment where every professional can thrive

Registration fee: $50.00 (Includes Lunch)

Location address:

Please submit all registrations online at: Carpenter’s Training Center

. . 3250 Shelby St.
https://forms.gle/5Dms9U9CigFmXHHD6 Ontario, CA 91764

Registration Opens: September 20%, 2019 Registration deadline: November 15th, 2019

To submit payment
Submit a copy of the registration pending notification and payment (payable to Ontario-Montclair School
District) to the Ontario-Montclair School District, Attn: SPED Region 10 - 950 West D Street, Ontario, CA 91762,
prior to date of training.

Workshop questions, please contact Adrienne Ochoa: adrienne.ochoa@omsd.net
*Note: no refunds will be issued for no-shows



mailto:adrienne.ochoa@omsd.net

SYSTEM
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OVERCOMING THE ACHIE\/EM ENT
GAP TRAP

ABOUT THE WORKSHOP

Ensure learning equality in every classroom. Investigate previous and current policies
designed to help close the achievement gap. Examine predominant mindsets that
contradict school missions to promote equal academic opportunities, and consider the
psychological impact this has on students. Explore strategies for adopting a new mindset
that frees educators and students from negative academic performance expectations.

UNDERSTAND THE FACTS DATE & LOCATION
Dr. Anthony Mohammad will be Southern California
presenting on the American Dec. 9-10
achievement gap and the factors and West San Gabriel Valley SELPA
conditions that create it. El Monte, CA
REGISTRATION

Registration for Overcoming the Achievement Gap Trap is now open:
http://bit.ly/DrMuhammadWSGV. This workshop is free. Please note, this is a two-day
workshop; attendance on both days is required.



9.4 Home/Hospital Instruction for Students Enrolled in County Operations
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San Bernardino County Schools — Desert Mountain Operations Class Locations 2019-2020
17800 Highway 18, Apple Valley, CA 92307 — (760) 955-3530 FAX (760) 646-8280

(TH) APPLE VALLEY COUNTY ED CENTER -
(760)-240-0123

12555 Navajo Rd. Apple Valley 92307
Principal’s:

Tom Hannett 760-240-1751 ext. 200
Cathy Miller (SST) 760-240-1751 x 200
Kristin Walker (OS 1) 760-240-1751 x 200
Teachers:

Michael Barrow — SUCC (RM 113) x210

Gayle Baker -SUCC (RM 118) x204

Renee Walter — SUCC (RM 111) x209

Tom Howe-SUCC (RM 109) x 208

Jason Wymore- SUCC (RM 117) x 203
Michael Campbell- SUCC (RM 204) x 224
Anita Queen-Brown — SUCC (RM 112) x 206
Israel Lim- SUCC (RM 110) x 207

Deanna Kearney-SUCC (RM 119) x 214
Michael Sweet- SUCC (RM 108) x 233
Margaret Yousef- SUCC (RM 102) x 236
Karina Preciado- SUCC (RM 122) x 225

(P) APPLE VALLEY COUNTY EARLY ED
CENTER - 760-946-4300

18415 Nakash Road, Apple Valley, 92307
Principal’s:

Penny Tharpe x 204

Jackie Blanco (SST) x 204

Madison Hultquist (OS I) x 200

Larry Willis x 208

Nanette Atwater (SST) x 208

Dena Cate (OS 1) x 209

Teachers:

Brianna Little- PRE AUT (RM 401) (Ext 253)
Marie Ward- PRE AUT (RM 402) (Ext 250)
Diana Hogan- PRE AUT (RM 403) (EXT 247)
Karina Williams- PRE AUT (RM 303) (EXT 234)
Diana Incledon- (RM 404) (EXT 245)

Paul McCluskey-PRE Aut (RM 304)(EXT 272)
Denise Fofiu- (RM 301) (EXT 219)

15t Class SLP:

Courtney Hughson (EXT 248)

(PT) Barstow J. Ingels School —
442-280-1606

25757 Agate Rd. Barstow, 92311

Principal:

Perry Taylor x 201

Norma Lopez (SST) x 201

Marlene Diaz (OS I) x 200
Teachers:

April Olivares MS - (RM 3) X 206
Joanna Haefele- PRE AUT (RM 1) X 204
Dollie Knudson- AUT (RM 2) X 205
Darla VanDeBrake- SUCC (RM 7) X 211
Alisa Conrad- SUCC (RM 8) X 212

15T Class SLP- (RM 4) X 212

(PT) BARSTOW JR HIGH SCHOOL —
760-255-6200

1000 Armory Road, Barstow 92311

Janet Schultz- SPH (RM F6) (760)-255-4730

(TW) BRENTWOOD ELEM. SCHOOL -
760-243-2301

13962 Hook Boulevard, Victorville 92394
Cynthia Lewis- MS (RM 206) (760)-243-5605
Reina Islas- MS (RM 207) (760)-243-3794

(SH)(DF) COBALT (CIMS) - 760-955-2530
14045 Topaz Road, Victorville 92392

Ramona Taylor- SPH (RM 1206) EXT 45946
Dawn Menge- MS (RM 1205) EXT 45945
Thomas Gresswell- MS (RM 1203) EXT 45942
Libby Smith- DHH (RM 2104) EXT 45944

(LW) COLUMBIA MIDDLE SCHOOL - 760-530-
1950

14404 Aster Street, Adelanto, 92301

Theresa Allison- SUCC (RM101) 760-530-1462
Leslie Irving- SUCC (RM 102) 760-530-2028

(PT) CRESTLINE ELEM. SCHOOL 252-3474
2020 Monterey, Barstow, 92311
Kim Cardoza- MS (RM 51) (760)-252-3474

(TW) DEL REY ELEM. SCHOOI- 760-245-7941
15332 Del Rey Street, Victorville 92395

Kim Thompson- SPH (RM 201) (760)-843-6910
Kimberly Peters — ED (RM 215) (760)-843-8335
Renee White- MS (RM 205) (760)-245-1577
Brad Kellog- SPH (RM 22) (760)- 955-5557

DESERT MOUNTAIN OPS (DMESC) 955-3530
17800 Highway 18, Apple Valley 92307
Area Director

Richard Frederick (760) 955-3532
Julie Yaeger (OS lll) (760) P955-3532
AnnaMarie Loya (OS Il) (760) 955-3528
Makenna Hultquist (OS ) (760) 955-3530
Nurses (760) 955-3520

Kim Childs (Para)- x 53520

Robin Patterson- x 53521

Beth Maroney- x 53522

Yvonne Briones x 53526

Occupational Therapists

Kit Satre- x 53517

Alvina Peak- x 53516

Elly Leyva- x 53519

Jasmine Zogas

Tonya Cooley- x 53518

Joy Ashley (Contract)

Taylor Callen (Contract)

Julie Noyola- COTA

Trisha Cummings- COTA

Psychologists

Shawn Nunnally (760) 955-3539

Katrina Beedle (760) 955-3538

Christy Varela - (760) 955-3535

Wayne Stewart (760) 955-3537

Johann Simonds (760) 955-3549

Ethan Heck (760) 955-3546

Tonya Brooks (760) 955-3513

(Medi-Cal) Billing Specialist

Barbara Popham- (760) 955-3531

CTA President

Yvonne Molles (760) 955-3541

State Preschool:

Diana McCann (Supervisor) X53534

Open (OS II) X53529

(LW) FRIENDSHIP PRESCHOOL - 760-530-
1724

17927 Jonathan Street, Adelanto, 92301
Carly DeNardis — (760) 530-1724

(P) GRANITE HILLS - 760-961-2290

22900 Esaws Road, Apple Valley, 92307
Brenda Vaughn- MS (RM A120) (760-247-6273)
Ana Zamudio- MS (RM A118) (760-240-2604)

(DF) HERITAGE ELEM. SCHOOL760-868-2422
9542 Wilson Ranch Road, Phelan 92329

John Martherus- PRE (RM 101) (760)-868-1853
Marla Stults - MS (RM 105) (760)-868-3594

(SH) HESPERIA HIGH SCHOOL - 760-244-9898
9898 Maple Ave, Hesperia 92345

Betty Romero- MS (Rm C8) (760) 244-4740
APE:

Dustin Pike

Susan Gentile

Yvonne Sramek

Paula Fraijo

PT:

JoAnne Ingram

Michele Wahl

(DF) HESPERIA JR. HIGH SCHOOL — 760-998-
3697

10275 Cypress Ave. Hesperia 92345
Vi:

Leesa Dowell- EXT 3096

Linda Cox- EXT 3091

Sherri Hanke- EXT 3094

Carlos Soto- EXT 3092

O&M:

Chjene Chhor- EXT 3095

Braille Specialist:

Clay Alexander- EXT. 3097

Sonia Toyama- EXT. 3093

DHH:

Ted Shultz EXT. 3080

Dawn Nishanian EXT. 3081

Sandy Hanson EXT. 3082
Jacqueline Solorzano EXT. 3084
Mecca Denson (Para)

(DF) HOLLYVALE ELEM. SCHOOI-760-947-
3484

11645 Hollyvale, Victorville, 92392
Cindy-Kimble Pirner- PRE (RM 604)760-947-
6628

Janice Morrison- DHH 760-947-3484 X 2063
Catherine Beedle- SDC 760-947-0659

(SH) JOSHUA CIRCLE ELEM. SCHOOL -
760-244-6133

10140 Eighth Ave, Hesperia, 92345

David Whitt - SPH (RM 58) (760-956-1679)
Nurses (RM 54):

Stacey Castellanos (Para)-

Heather Faier-

Cynthia Rowland-

Karen Barton-

(SH) LAKEVIEW LEADERSHIP -760-955-3400
12484 Tamarisk Road, Victorville, 92392

Holly Bishop- MS (RM P105) (EXT 46455)
Stephanie Stuart- MS (RM P104) (EXT 46454)

(P) LUCERNE ELEM. SCHOOL-760-248-7659
10788 Barstow Road, Lucerne Valley, 92356
Joy Heuer- MS (RM 2) (760)-248-2994

(P) LUCERNE HIGH SCHOOL- 760-248-2124
33233 Rabbit Springs Road, Lucerne Valley
92356

Judy Baudoux- MS (RM F101) (760)-248-2824

(LW) MELVA DAVIS M.S. — 760-530-7650
15831 Diamond Rd., Victorville, 92394
Lourdes Higa -MS (RM 701) 760-243-0730
Effie Chen- SPH (RM 702) 760-243-0728

(LW) MORGAN KINCAID -760-956-9006

13257 Mesa Linda, Victorville, 92392

Kay Abrams — MS (RM 304) (760-244-4714)
Kathryn Polston- DHH (RM 303) (760-244-4828)

(TW) Terri Williams (P) Penny Tharpe (PT) Perry Taylor (TH) Tom Hannett (DF) Dale Folkens (SH) Stephanie Hedberg (LW) Larry Willis



San Bernardino County Schools — Desert Mountain Operations Class Locations 2019-2020
17800 Highway 18, Apple Valley, CA 92307 — (760) 955-3530 FAX (760) 646-8280

(PT) NEEDLES HIGH SCHOOL-760-326-3828
1600 Washington St., Needles, 92363

John Christopher -MS (760-326-3828)
Elizabeth Notrica - SUCC (760-326-6827)

(TW) NORMA COVERT - 760-245-8175
14079 Meadow Grove, Victorville, 92395
Principal:

Terri Williams- 760-245-8175

Kathie Holland (SST) 760-245-8175
Gabriela Donato (OS ) 760-245-8175
Teachers:

Elisa Sikora — (Rm 3)Pre SDC (760) 955-6894
Omar Bourne —(Rm 1) Pre SDC 243-1110

(PT) NORTHSHORE ELEM. SCHOOL
909-866-1522

765 North Stanfield Cutoff

Mailing Address: P.O Box 1887, Big Bear Lake
92315-1887

Jeanette Tabor MS (RM 101) (909-866-1522)
Sarah Pesavento PRE (RM102)

(SH) OAK HILLS HIGH SCHOOL —
760-244-2283

7625 Cataba Road, Hesperia 92345

Monica Lee- MS (RM B-45) ( 760-947-4460)
George DeNardis-MS (RM B46) (760-947-2252)

(TW)(TH) PARKVIEW E.S.— 760-241-7731
13427 Cahuenga Street, Victorville 92392
Nicole Williams — MS (RM 38) (760-843-7441)
Christina Casey- MS (RM 37) (760-952-7500)
Pamela Thomas- AUT (RM 39) (760-843-7551)
Casey Cisneros (RM 36) (760-952-7575)

(DF) PHELAN ELEM. SCHOOL - 760-868-3252
4167 Phelan Rd. Phelan, 92371
Louise Berry- SUCC (RM 25) X 43140

(DF) QUAIL VALLEY M.S — 760-868-2623
10058 Arrowhead Rd. Phelan, 92371
Claudia Meyers- SPH X 31701

(TW) PUESTA DEL SOL ELEM. SCHOOL -
760-243-2028

15887 Academy Street, Victorville 92395
Andrew Peck- AUT (RM 35) (760-241-5362)
Matt Guzman — AUT (RM 36) (760-245-7376)
Michael Gutierrez- AUT (RM 34) (760-843-8191)
Stanley Watkins- AUT (RM 33) (760-843-8131)

(DF) SERRANO HIGH SCHOOL- 760-868-1098
9292 Sheep Creek Road, Phelan Mailing
Address: P.O Box 1188 Phelan 92371

Henry Gonzalez- MS (RM 414) (760) 868-4413
Miran Scally- MS (RM 410) (760) 868-1098

LUCY SIEGRIST PRESCHOOL - 760-244-6131
15922 Willow Street, Hesperia 92345
Principal’s

Stephanie Hedberg x 207

Cristian Castellanos (SST) x 207
Antoinette Cabral (OS ) x 200

Dale Folkens x 247

Gabriela Quesada (SST) x 247

Alejandra Villegas (OS 1) x 216
Teachers:

Monica Herr- (RM B) Pre AUT x 273

Lisa Pederson- (RM 1) Pre AUT X 274

1st Class, Early Start Program Manager
Cheryl Adler- ext 256

15t Class, Early Start OS Il

Brittani Clark X 229

SLP-

Debra Bailey X 284
Megan Tamayo X 285
Gopal Nagasamudram X 286
Rebecca Galvez X 287
Brittany Hayes X 242
Chantelle Sherwin X 202
Kathy Bratz X 241

Mary Streib X 245
Deborah Arroyo X 283
Gabrielle Johnson X 282
Catherine Acotto X 281
Karen Selig X 210
Elizabeth Whiteman X 213
SLPA- Ext. 276 or 212
Melissa Long

Maria Aguilar

Yamir Aranda

Jeanette Motley

Leah Mcllvain

Marysol Morales-Finley
Joanne Stephens

Mark Breslau

Stephanie Barrera
Connie Contreras
Everlyn Beltran

Erik Watkins

Nikki Miller

Early Start- 760-244-1083
Carole Shuggard- x 261
Pam Trozera- x 251
Pam Houtchins- x 263
Rebecca Craig

Ashley Ezidinma

(P) SITTING BULL ACADEMY — 760-961-8479
19445 Sitting Bull Rd. Apple Valley 92308
Vanessa Ayala- MS (RM 406) (760-961-1037)
Sherril D’Espyne- MS (RM 404) (760-961-1049)
Libby Wilson- MS (RM C500) (760-961-1089)
Jennifer Precious- SPH(RM C504)(760-961-1053)

(SH) SULTANA HIGH SCHOOL -760-947-6777
17311 Sultana, Hesperia 92345

Vanessa Brown-MS (RM P-2) (EXT 4309)

Jerry Rollins- SPH (RM P-21) (EXT 4253)

Jay Anderson- SH (RM P-20)(EXT 4313)

Kristen Rojas- MS (RM P-1) (EXT 4310)

(PT) TRONA ELEM. SCHOOL - 760-372-4068
83600 Trona Road, Trona 93562

Olivia Shatto- MH (760-372-2843)

Megan Tamayo, Debra Bailey-SLP (760-372-
2868)

Helendale: (760-952-1204)

(LW) TED VICK ELEM. SCHOOL - 760-530-
1750

10575 Seneca, Adelanto 92301

Sydney Tharpe-SUCC (RM 408) (760-246-1111)
LaTrisha Thompson — SUCC (RM 409) (760-246-
1111)

(LW)VICTOR VALLEY HIGH SCHOOL 760-955-
3300

16500 Mojave Drive, Victorville 92392

Patricia Penrose- MS (RM 180A) (EXT 31380)
Owen Lemons-MS (RM 183) (EXT 31383)

(PT) VISTA COLORADO ELEM. —760-326-2167
700 Bailey, Needles 92363

Margaret Russo- MS (RM 701) (760-326-0715)
Sandra Hayes- SUCC. (RM 705) (760-326-0714)
SLP- (RM 715) 760- 326-0709

Kate Goodrich

Allison Adams

(DF) VISTA VERDE ELEM. SCHOOL - 760-662-
5650

13403 Vista Verde Street, Victorville 92392
Anneliess Bodell- MS RM 7 (760) 244-8474
Jane Stroup- AUT RM 6 (760) 947-7079

(LW) WEST CREEK ELEM SCHOOL - 760-951-
3628

15763 Cobalt, Victorville 92395

Annalisa Davis- AUT (RM 401) (760-241-4945)
Brenda Blougouras- AUT (RM 402) (760-241
1891)

Rebecca Miller- MS (RM 602) (EXT. 20602)

15T Class-SLP

Heather Davis

(TW) Terri Williams (P) Penny Tharpe (PT) Perry Taylor (TH) Tom Hannett (DF) Dale Folkens (SH) Stephanie Hedberg (LW) Larry Willis
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m Total Participants by Content Area ™ On-Site Trainings

Academic Supports

Assessment

Autism

Behavioral Supports

College and Career
Readiness

Committees and Groups

Early Childhood Education

Family Engagement

Individual Protections

Leadership

Social/Emotional Supports

Speech and Hearing

SEPTEMBER 2019 - 1302 PARTICIPANTS
2820 YEAR-TO-DATE PARTICIPANTS

m Regional Trainings

68
22
16
-
16
18

18

384
128
256

— o
50
310

111

= 33
206

—

32

174
114
60




Due Process Summary

Desert/Mountain SELPA

July 1, 2019 - October 18, 2019

DISTRICT CASE ACTIVITY FOR CURRENT YEAR
09/10 | 10/11|11/12|12/13 | 13/14| 14/15|15/16| 16/17 17/18 18/19 19/20 | Total D /W [Resolution|Mediation| Settled | Hearing
Adelanto SD 0 2 0 3 6] 55 25 5 3] 35 0] 305 0 0 0 0 0
Apple Valley USD 2 1331 0 0 2 1 15| 15 0] 35 4| 16.83 0 2 0 2 0
Baker USD 0 0 0 0 0 0 0 0 0 0 0] O 0 0 0 0 0
Barstow USD 0 1 0 0 0 0 1| 35 0 2 0] 75 0 0 0 0 0
Bear Valley USD 0 0 1 0 0 0 0 1 2 0 0] 4 0 0 0 0 0
Helendale SD 0 0 0 0 0 0 0 0 1 0 0] 1 0 0 0 0 0
Hesperia USD 25 1 5.5 4 3 5[ 75 7 6 7 7] 555 0 2 2 3 0
Lucerne Valley USD 0 4 0 1 2 1 1 2 ol 15 0l 125 0 0 0 0 0
Needles USD 0 0 0 0 0 0 0 0 0 0 0] O 0 0 0 0 0
Oro Grande SD 0 0 0 0 0 0 0 0 0 0 1] 1 0 0 0 1 0
Silver Valley USD 0 0 1 0 0 0 0 0 0 0 0] 1 0 0 0 0 0
Snowline USD 0 0 2 1 1 5| 45| 6.5 2| 85 1| 315 0 0 0 1 0
Trona USD 0 0 0 0 0 0 0 0 0 0 0] O 0 0 0 0 0
Victor Elementary SD 1 1 1 1 4.33] 3.33] 1.83] 25 6.5 0 41 26.49 0 3 0 1 0
Victor Valley Union High SD 25 0 2 4 3.33 43| 7.83 4 41 85 3| 43.46 0 2 0 1 0
Academy for Academic Excellenq 0 1.33 0 0 4 2 0 1 2 1 1| 12.33 0 0 0 1 0
CA Charter Academy 0 0 0 0 0 0 0 0 0 0 of O 0 0 0 0 0
Desert/Mountain OPS 0 034 | 05 1 1.33] 0.83| 4.33 3] 15 3 1| 16.83 0 1 0 0 0
Excelsior Education Center 0 0 0 0 0 0 0 0 0l 05 1] 15 0 1 0 0 0
Explorer Elementary 0 0 0 0 0 0 0 0 1 0 0] 1 0 0 0 0 0
Health Sciences HS & MS 0 0 0 0 0 0 0 0 0 1 1 2 0 0 0 1 0
High Tech Elementary P. L. N/A | N/A'| N/A'| NJAIN/A [N/A IN/A |N/A 0 0 0] O 0 0 0 0 0
High Tech Middle 0 0 0 0 0 0 0 0 1 0 0] 1 0 0 0 0 0
High Tech High 0 0 2 2 0 1 0 0 0 2 3] 10 0 2 0 1 0
High Tech High International 0 0 0 1 2 0 0 0 0 0 1l 4 0 1 0 0 0
High Tech High Media Arts 0 2 0 0 2 0 0 0 0 0 0] 4 0 0 0 0 0
High Tech Middle Media Arts 0 0 0 0 0 0 0 0 2 0 0] 2 0 0 0 0 0
High Tech High Statewide Benefi] 0 1 2 0 2 1 1 3 2 0 0] 12 0 0 0 0 0
SELPA-WIDE TOTALS 8 15 17 18 33| 29.96] 33 40 34 42 28] 297.9 14 2 12 0

Districts showing a value of .50 above indicates that the district is a co-respondent with another district.
Districts showing a value of .25 above indicates that the district is a co-respondent with 3 other districts.




Desert/Mountain SELPA
Due Process Activity Summary
July 1, 2019 - October 18, 2019

LEA Issue(s) Date Resolution Mediation | Pre-Hearing | Due Process Status
Case Number Filed Scheduled Scheduled | Conference Hearing
1. 1. Free Appropriate Public 06/28/19 07/22/19 08/28/19 08/16/19 10/01/19 — | Resolution on phone; no
Snowline JUSD Education 10/03/19 | settlement reached,;
2019061248 a. Alternative mediation held; settled
Augmentative 09/03/19; CLOSED
Communication
(AAC)
b. Occupational Therapy
¢. Functional Behavior
Assessment (FBA)
d. Missing IEP members
e. Placement
2. 1. Free Appropriate Public 06/25/19 07/19/19 07/19/19 settled - CLOSED
Apple Valley USD Education
2019070018 a. Health Aide
b. Late assessment
3. 1. Failure to assess 06/28/19 Waived 08/12/19 08/20/19 — | Attorneys negotiating
Apple Valley USD a. Occupational Therapy 08/22/19 | outside of resolution; settled
2019061059 b. Speech Language 08/14/19; CLOSED
Pathology
c. Adaptive Physical
Education
d. Alternative Augmentative
Communication
4. 1. Free Appropriate Public 07/08/19 07/17/19 07/23/19 settled - CLOSED
High Tech High Education
2019070209 a. Placement

b. Educationally Related
Mental Health
Services (ERMHS)

2|Page




Desert/Mountain SELPA
Due Process Activity Summary
July 1, 2019 - October 18, 2019

LEA Issue(s) Date Resolution Mediation | Pre-Hearing | Due Process Status
Case Number Filed Scheduled Scheduled | Conference Hearing
5. 1. Free Appropriate Public 07/17/19 08/23/19 08/30/19 09/10/19 — | Settled at resolution
Hesperia USD Education 09/12/19 | 08/23/19; CLOSED
2019070638 a. Speech Language
Pathology
b. Functional Behavior
Assessment
c. Goals
d. Occupational Therapy
6. 1. Failure to evaluate 07/18/19 07/31/19 08/30/19 09/10/19 — | Agreement reached
Health Sciences Functional Behavior 09/12/19 08/26/19; CLOSED
2019070740 Assessment (FBA), Speech
and Language, and
Educationally Related Mental
Health Services (ERMHS)
7. 1.Free Appropriate Public 07/17/19 08/16/19 08/30/19 09/10/19 — | Settled at resolution
Victor Valley Union | Education 09/12/19 | 08/16/19; CLOSED
High School Dist a. Lack of appropriate
2019070699 program
b. Functional Behavior
Assessment (FBA)
c. Educationally Related
Mental Health Services
(ERMHS)
d. Occupational Therapy
e. Adapted Physical
Education
8. Failure to assess 07/22/19 08/06/19 08/30/19 09/10/19 — | Agreement reached; settled
Hesperia USD a. Functional Behavior 09/12/19 08/12/19; CLOSED
2019070805 Assessment (FBA)

3|Page




Desert/Mountain SELPA
Due Process Activity Summary
July 1, 2019 - October 18, 2019

LEA Issue(s) Date Resolution Mediation | Pre-Hearing | Due Process Status
Case Number Filed Scheduled Scheduled | Conference Hearing
b. Educationally Related
Mental Health Services
(ERMHS)
c. Speech Language,
pragmatics
9. 1.Free Appropriate Public 07/26/19 08/08/19 09/09/19 09/17/19 — | Settled 08/08/19 at
Oro Grande SD Education 09/19/19 resolution; CLOSED
20190710076 a. Functional Behavior
Assessment (FBA)
b. Educationally Related
Mental Health Services
(ERMHS)
c. One-to-one aide
d. Reading goals
10. 1.Free Appropriate Public 07/26/19 Waived 10/08/19 11/25/19 12/03 — Timeline violated; opposing
Hesperia USD Education 12/05/19 attorney refused resolution;
2019071079 a. Reading goals mediation scheduled,
b. Writing goals settlement agreement
c. Math goals 09/30/19; CLOSED
11. 1. Child Find 07/26/19 08/12/19 10/0719 09/16/19 09/24/19 — | No settlement at resolution;
Hesperia USD 09/26/19 no settlement at mediation;
2019071077

4|Page




Desert/Mountain SELPA
Due Process Activity Summary
July 1, 2019 - October 18, 2019

LEA Issue(s) Date Resolution Mediation | Pre-Hearing | Due Process Status
Case Number Filed Scheduled Scheduled | Conference Hearing
12. 1. Free and Appropriate Public 08/27/19 09/10/19 10/14/19 10/22- Settled at resolution; agreed
Hesperia USD Education (FAPE); Least 10/24/19 | to compensatory education,
2019081039 Restrictive Environment (LRE) assess Speech Language
placement; Pathology, occupational
2. Meaningful participation therapy, provide
3. Assessments: Independent Educational
Functional Behavior Assessment Evaluation, Functional
Occupational Therapy Behavior Assessment;
Speech Language Therapy CLOSED
4. Goals for sensory processing
13. 1.Appropriate placement Non- 08/27/19 09/17/19 10/14/19 10/22- Not settled at resolution;
Victor Elem SD public School (NPS) 10/24/19
2019081037
14. 1. Denial of Free and Appropriate | 09/05/19 09/12/19 10/18/19 10/29- Ongoing negotiations;
Academy of Academic | Public Education (FAPE) 10/31/19 | settlement agreement
Excellence (AAE) 2. Programs and services 10/03/19; CLOSED
2019090154 a. occupational therapy
b. psychoeducational
15. 1.Invalid manifestation 09/04/19 Waived 09/17/19 09/25/19 10/29- Settled at mediation; agreed
Victor Elem SD determination 10/31/19 | to expunge manifestation
2019090045 2. Behavior related to disability determination; provide

3. Failed to assess:
a. Autism
b. Emotionally Disturbed
c. Functional Behavior
Assessment
4. Inadequate goals

Educationally-Related
Mental Health Services
(ERMHS); compensatory
education; CLOSED

5|Page




Desert/Mountain SELPA
Due Process Activity Summary
July 1, 2019 - October 18, 2019

LEA Issue(s) Date Resolution Mediation | Pre-Hearing | Due Process Status
Case Number Filed Scheduled Scheduled | Conference Hearing
16. 1.Denied accommodations for 08/28/19 09/11/19 10/14/19 10/22- Parent not interested in
Apple Valley USD cheer tryouts 10/24/19 | settling; going to hearing;
2019081133 2. District policies, practice and had no attorney at
training for special education resolution; declined
accommodations related to sports counseling; wants
3. Student is devastated placement on cheer squad;
17. 1.Denied Free and Appropriate 08/29/19 10/09/19 10/14/19 10/22- Resolution pending;
High Tech High Public Education (FAPE) 10/24/19
International 2. Assess in all areas of suspected
2019081213 disability
3. Inadequate
a. Goals
b. Assessment
18. 1. Denied Free and Appropriate 09/16/19 10/03/19 10/25/19 11/05- Not settled at resolution;
Hesperia USD Public Education (FAPE) 11/07/19
2019090587 2.Failed to assess Speech
Language Pathology, occupational
therapy;
3. Insufficient goals;
4. Lack of educational benefit
5. Failure to address bullying
19. 1. Placement 09/13/19 09/23/19 10/25/19 11/05- Settlement agreement
Victor Elem SD & 2. Safety — travel distance 11/07/19 | 10/07/19; CLOSED
Desert/Mtn Operations
2019090521
20. 1.Denial of Free and Appropriate 09/18/19 10/01/19 11/04/19 11/13- Not settled at resolution;
Apple Valley USD; | Public Education (FAPE) 11/14/19
SBCSS a. Least Restrictive Environment
2019090706 (LRE)/placement

6|Page




Desert/Mountain SELPA
Due Process Activity Summary
July 1, 2019 - October 18, 2019

LEA Issue(s) Date Resolution Mediation | Pre-Hearing | Due Process Status
Case Number Filed Scheduled Scheduled | Conference Hearing
b. Appropriate goals
c. Services and supports
2. Failure to convene
Individualized Educational Plan
(IEP)
3. Failure to assess/triennial
4. Safety
21. 1.Predetermined placement 09/18/19 10/02/19 11/01/19 11/13- Not settled at resolution;
Hesperia USD & 2. Least Restrictive Environment 11/14/19
VVUHSD (LRE)
2019090656 3. Related services:
a. Speech Language Pathology
b. Occupational Therapy
c. Adapted Physical Education
22. 1. Placement 09/17/19 09/27/19 11/04/19 11/13- Filed notice of insufficiency
Victor Elem SD 2. Negative impact on student 11/14/19 | 09/27/19; parent declined
2019090711 all services offered; waiting
for withdrawal; OAH
vacated;
23. 1.Failure to provide Free and 09/24/19 10/10/19 11/08/19 11/19- Awaiting resolution;
Excelsior & VVUHSD | Appropriate Public Education 11/21/19

2019090942

(FAPE)
2. Lack of progress
3. Change to certificate of
completion
4. Independent Educational
Evaluations (IEES)

a. PsychoEducational

7|Page




Desert/Mountain SELPA
Due Process Activity Summary
July 1, 2019 - October 18, 2019

LEA
Case Number

Issue(s)

Date
Filed

Resolution
Scheduled

Mediation
Scheduled

Pre-Hearing
Conference

Due Process
Hearing

Status

b. Functional Behavior
Assessment (FBA)
5. Conduct assessment

a. Educationally Related Mental
Health Services (ERMHS)

b. Special Circumstance
Instructional Assistance (SCIA)

c. Social skills

24,
High Tech High
2019091119

Failure to provide Free and
Appropriate Public Education
(FAPE):
1.Timely Assessment

a. mental health

b. fine motor

c. assistive technology
2. Parent participation

a. mental health report
3. Lack of clear goals
4. Failing to implement speech
language pathology

09/30/19

10/16/19

11/08/19-
11/21/19

11/19-
11/21/19

25.
High Tech High
2019100197

Parent participation

No progress report

Failure to provide Free and
Appropriate Public Education
(FAPE):

1. Unmeasurable goals

2. Placement

10/02/19

10/16/19

11/18/19

11/26-
11/27/19

8|Page




Desert /Mountain SELPA
Legal Expense Summary
As of October 18, 2019

2000-2001 $39,301.51

2001-2002 $97,094.90

2002-2003 $37,695.13

2003-2004 $100,013.02
2004-2005 $136,514.09
2005-2006 $191,605.08
2006-2007 $140,793.00
2007-2008 $171,614.04
2008-2009 $263,390.71
2009-2010 $114,076.96
2010-2011 $293,578.50
2011-2012 $567,958.10
2012-2013 $321,646.04
2013-2014 $250,372.65
2014-2015 $297,277.76
2015-2016 $204,756.26
2016-2017 $233,130.03
2017-2018 $247,459.52
2018-2019 $314,479.71
2019-2020 $86,849.30
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CLIENT NEWS BRIEF

Ninth Circuit Upholds District’s Unilateral Change Of Location Of IEP Services,
Emphasizes Importance Of Academic Needs In LRE Analysis

On April 24, 2019, the United States Court of Appeals for the Ninth Circuit September 2019
(Ninth Circuit) issued a decision in R.M. v. Gilbert Unified School District, No. 17- Number 41
16722 (9th Cir. Apr. 24, 2019), in which the parents of a special education
student (Plaintiffs) challenged the Gilbert Unified School District's (District)
decisions to: (1) increase the student’s special education instruction by 20
minutes per day; and (2) unilaterally move the location of the student'’s services
from his neighborhood school to a different, but substantially similar, program
at a school that was not his neighborhood school.

In the underlying matter, the District and Plaintiffs were in disagreement on at
least two key aspects of the student’s IEP, which were addressed in a January
22, 2018 prior written notice (PWN) issued by the District. The PWN included
two proposals: (1) to increase the student’s special education instruction by 20
minutes per day; and (2) to change the location of the student’s special
education services from Ashland Ranch to the Academic SCILLS Program® at
Pioneer Elementary (Academic SCILLS). Plaintiffs argued that the District's
proposed actions would not provide the student with a free appropriate public
education (FAPE) in the least restrictive environment (LRE).

As to the increased special education support, which resulted in a reduction in
the amount of time the student would spend in a general education classroom,
the Ninth Circuit affirmed the lower court's (District Court) analysis, relying on
the factors expressed in Sacramento City Unified School District v. Rachel H., 14
F.3d 1398 (9th Cir. 1994), and held that the District appropriately increased the
student’s special education time. Based in part on its previous decision in
Baquerizo v. Garden Grove Unified Sch. Dist., 826 F.3d 1179, 1184 (9t Cir. 2016),
the Ninth Circuit reaffirmed that, even when other Rachel H. factors (i.e., the
non-academic benefits of such placement, the effect the student has on the
teacher and children in the regular class, and the costs of mainstreaming the g
student) weigh in favor of mainstreaming a student, the educational program is Marcy L. Gutierrez

still based primarily on the student’s academic needs. In other words, when a 4 Partner and Co-Chair

. . . . R . Special Education Practice Group
student w!II not gain bengflt in a typical clgssroom and 'hIS or her academic Sacramento Office
needs weigh most heavily against a mainstream environment, a smaller mgutierrez@lozanosmith.com

classroom meets the FAPE standard.

With respect to the District’s act in unilaterally moving the student from
Ashland Ranch to Academic SCILLS, the Ninth Circuit rejected the Plaintiffs’
argument that this issue too should be analyzed under the LRE factors set forth
in Rachel H. The Ninth Circuit held instead that the Rachel H. factors only apply
when and where there is a proposal to change a student's placement, as Kyle A. Raney
opposed to simply changing the location where a student will be receiving his Associate
or her IEP services. Interestingly, the District Court addressed this issue by kranevéfgzr:?:s”;?tﬁgﬁ
applying a four-factor test, consistent with guidance from the Office of Special '

! Academic SCILLS provides students with a hands-on, concrete approach to reading, math, wr

The academics are based off of the Arizona Common Core Standards, but alternative curriculu LOZ&IIO Smltha
most important concepts and skills. When appropriate, children are given opportunities to “pre | ATTORNEYS ATLAW _ _ ---.al

education classroom to increase their success levels in that setting.

As the information contained herein is necessarily general, its application to a particular set of facts and circumstances may vary. For this reason, this News Brief
does not constitute legal advice. We recommend that you consult with your counsel prior to acting on the information contained herein.

© 2019 Lozano Smith
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Education Program (OSEP) in “Letter to Fisher,” 21 IDELR 992 (OSEP 1994), in which OSEP urged consideration of the
following in order to determine whether a change to placement or location has occurred: (1) whether the
educational program set out in the student’s IEP has been revised; (2) whether the child will be able to be educated
with non-disabled children to the same extent; (3) whether the child will have the same opportunities to participate
in non-academic and extracurricular services; and (4) whether the new placement option is the same option on the
same continuum of alternative placements. The Ninth Circuit affirmed the District Court’s determination that, when
balanced, these factors indicated that student’s move to Academic SCILLS was a change of location only, and not a
change in placement.

As to whether the Academic SCILLS class constituted FAPE in the LRE for Student, the Ninth Circuit affirmed the
District Court's findings that it did. For starters, the student’s IEP required that the District provide him with services
in a small-group setting to allow for the development of social and behavioral skills with peers working on similar
academic and social levels. There were no peers at Ashland Ranch at the same level as the student, whereas
Academic SCILLS provided the student with greater access to peers at his same level of functioning in a small group
setting. In addition, while the District Court had acknowledged the preference for students to attend the school they
would attend if not disabled, it concluded that because the student was overstimulated in his general education
class despite an isolated learning environment and separate instruction in the resource room, the District correctly
determined that his needs could be more appropriately met (and the IEP fulfilled as written) in the small group
environment provided at Academic SCILLS.

Lastly, Plaintiffs argued at the District Court level that Student was being denied FAPE because his IEP was in fact
“too difficult” in light of his circumstances. The District Court rejected the argument for two important reasons.
First, the adequacy of a student's IEP must be evaluated as of the time it was developed — not in hindsight. Here, the
District Court found that the student’s IEP was reasonably developed from information gathered about his needs,
during a multi-disciplinary evaluation.

Second, the District Court made clear that, while the IDEA may require a school district to provide a student with a
disability a "basic floor of opportunity,” this does not mean that states do not have the power to provide students
with an education that they consider to be more appropriate than that proposed by a student’s parents. Based on
the Supreme Court’s decision in Endrew F. ex rel. Joseph F. v. Douglas Cty. Sch. Dist. RE-1, 137 S. Ct. 988, 1000 (2017),
school districts are instead required to provide students with something more than de minimis progress, in light of
the child’'s unique circumstances. The District Court was unpersuaded by Plaintiffs’ argument, which would have
required a lowering of this standard for the student. In its short three-page decision, a panel of the Ninth Circuit
affirmed the District Court’s decision as to the appropriateness of the increased special education support, and the
District’s unilaterally moving the student’s special education services to a different location.

While the court’s decision in RM. v. Gilbert Unified School District is, at first glance, a win for school districts, we
caution against firm reliance on its outcome. While the Ninth Circuit found that a change in placement did not
occur, it is difficult to predict whether a similar outcome would result in California. California law defines the phrase
“specific educational placement” quite broadly (Cal. Code Regs. tit. 5, § 3042, subd. (a)) and may restrict a school
district’s ability to unilaterally change the location of a student’s special education services, despite the holding in
R.M. v. Gilbert Unified School District. While not binding, in at least one case, the State of California, Office of
Administrative Hearings (OAH), relied upon Section 3042(a) of Title 5 of the California Code of Regulation, to broadly
interpret “specific educational placement,” noting that this term includes “that unique combination of facilities,
personnel, location or equipment necessary to provide instructional services to an individual with exceptional needs,”
(emphasis added) as specified in the IEP. (Oakland Unified School District (November 30, 2018) OAH Case Nos.
2017120075 and 2018060529; Cal. Code Regs. tit. 5, § 3042, subd. (a).) Therefore, California school districts likely
have a more nuanced analysis of location changes than the one utilized by the Court in R.M. v. Gilbert Unified School
District. 'When contemplating whether or not a move from one school site or location to another constitutes a
change in placement, school districts should consult with legal counsel.

As the information contained herein is necessarily general, its application to a particular set of facts and circumstances may vary. For this reason, this News Brief
does not constitute legal advice. We recommend that you consult with your counsel prior to acting on the information contained herein.

© 2019 Lozano Smith
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PBIS and Mental Health: Implementation and Integration
Across the Tiers

How would our teams work more effectively if we had one
set of teams to address social-emotional-behavioral and
academic needs of our students? The Interconnected
Systems Framework enhances the multi-tiered system of
supports' (MTSS) core features to intentionally include
and integrate mental health and wellness. This training,
presented by Susan Barrett, will look at structure and
process to guide education and mental health systems to
work in the most effective and efficient way. Susan Barrett
serves as the director for the Center for Social Behavior
Supports at Old Dominion University and an implementer
partner with the National Technical Assistance Center on
Positive Behavioral Interventions and Supports (PBIS). She

also co-leads the development of the Interconnected Cost
Systems Framework, a mental health and PBIS expansion Free to attend.
effort. . .
Registration
Presented By Please register online at:
Susan Barrett, Director https://sbcss.k12oms.org/52-177496

Center for Social Behavior Supports . .
Special Accommodations

Date Please submit any special accommodation requests

December 4, 2019 at least fifteen working days prior to the training
by notating your request when registering.

Time

Registration begins at 8:00 a.m.

Training time: 8:30 a.m. - 3:30 p.m.

Location
Apple Valley Unified School District - Multi-Purpose Room,
12555 Navajo Rd., Apple Valley, CA 92308

Audience
District teams and preschool program administrators.
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Behavioral Support
Plan (BSP), through
the PBIS Lens

Presented By

Natalie Sedano, Prevention and
Intervention Lead Specialist

Danielle Cote, Program Specialist

Ariel Clark, PBIS Specialist
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Time
Registration begins at 8:00 a.m.
Training time: 8:30 a.m. - 3:30 p.m.

Cost

Free to attend.

What does a Positive Behavioral Interventions and
Supports (PBIS) team do next when students are
unresponsive to Tier 1 and Tier 2 supports? An
intensive team, unique to the individual student, is
responsible for designing the BSP based upon
assessment data. This course will first focus on
simple and effective ways to assess student
behavior with a short and easy team-based
process using the competing pathways charting
that is based on applied behavior science. This
course will then guide educators in using

a team-based approach to create an effective
behavioral support plan (BSP) for early stages of
behavior, or at the Tier 3 level.
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Location
Desert Mountain Educational Service Center
17800 Highway 18, Apple Valley, CA 92307

Registration

Please register online at:
https://sbcss.k12oms.org/52-168925

Audience

Special education teachers, general education
teachers, paraprofessionals, site administrators,
district administrators, school psychologists, and
school counselors.

Special Accommodations

Please submit any special accommodation requests
at least fifteen working days prior to the training
by notating your request when registering.
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INTRODUCTION

The purpose of the Desert Mountain SELPA/Charter SELPA Compliance Guide is to
assist our districts and charter school members to gain a better understanding of
special education compliance, as well as, providing strategies to assist in
maintaining accountability and compliance. In addition to this guide Desert
Mountain SELPA provides a myriad of trainings and one on one assistance, to
support our members in working towards and maintaining compliance.

Federal and state laws require the California Department of Education (CDE) to
monitor implementation of categorical programs operated by local educational
agencies (LEAs). LEAs are responsible for creating and maintaining programs
which meet minimal fiscal programmatic requirements.

School districts, direct-funded charter schools, and county offices that receive
funding for certain programs may be chosen for a review by the state. The
purpose of the review is to ensure that they are spending the funding as required
by law. At the end of each review, the state will complete a report that details any
findings of non-compliance and informs the school, district, or county office how
to correct the findings.

The California Department of Education (CDE) works to provide a coordinated and
transparent monitoring process. Within the CDE, the Federal Program Monitoring
(FPM) office has been designated to supervise the FPM reviews, which take place
either in person or electronically.

To further assist in the compliance process, there are Focused Monitoring and
Technical Assistance (FMTA) Consultants. The FMTA consultants are assigned
geographically and by quality assurance activity to align with the eleven California
County Superintendents Educational Services Association (CCSESA) regions.

The FMTAs are responsible for coordinating all monitoring and technical
assistance activities for the local educational agencies and Special Education Plan
Areas in their assigned counties, providing information, and facilitating access to
technical assistance related to programs monitoring and program
implementation.



OVERVIEW OF CALIFORNIA’S SYSTEM OF SUPPORT

The goal for support at all levels is to assist LEAs and their schools to meet the
needs of each student served, with a focus on building capacity to sustain
improvement and effectively address inequities in student opportunities and
outcomes. This means that the outcomes for this work include not only
improvement on Dashboard indicators from year to year, but also on progressing
on interim measurements that LEAs collect locally and throughout the year.

The statute describes using the California School Dashboard as a tool to
determine whether LEAs need additional assistance:

e Support for all LEAs and Schools (Level 1): Various state and local agencies
provide an array of resources and voluntary assistance that all LEAs may
use to improve student performance.

o Differentiated Assistance (Level 2): County offices of education must offer
differentiated assistance to school district if any group met the criteria for
two ormore LCFF priorities. EC'52071(b), 5207.5 (b).

e Intensive Intervention (Level 3): As the accountability system moves
forward, the Superintendent of Public Instruction, with approval of the
State Board of Education, may intervene in a school district if three or more
student groups (for all the student groups if there are less than three) met
the criterial for two or more LCFF priorities in three out of four consecutive
school years. EC 47607.3



INDIVIDUALS WITH DISABILITIES ACT 2004 (IDEA)

The Individuals with Disabilities Education Act (IDEA) made many changes in how
state educational agencies (SEAs) and local education agencies (LEAs) must now

address disproportionality in special education. In the area of disproportionality,
SEAs are required to do the following:

« California Annual Performance Report, which are a series of reports by the
California Department of Special Education Division (SED) that disseminate
educational data to improves the quality of education for all students, with
an emphasis on students with disabilities.

« The Annual Performance Report (APR) describes the State’s progress or
slippage in meeting the measurable and rigorous targets established in the
State Performance Plan (SPP); and any revisions to the State’s targets,
improvement activities or resources in the SPP and justifications for the
revisions.

o This Annual Performance Report is located on the GRADS 360 Web
application maintained by the Office of Special Education Programs.

e Monitor compliance by examining various data sets.

« Provide for the review and revision (if appropriate) of policies, procedures,
and practices used in identification or placement of children with
disabilities in LEAs.

« ldentify those LEAs with significant disproportionate representation and
require them to use 15 percent of IDEA Part B funds for coordinated early
intervening services.

« Require the LEAs who are identified as significantly disproportionate to
report on: (1) the number of students receiving CEIS every year for which
the LEA uses IDEA funds for CEIS; and (2) the number of students who
received early intervening services, and who subsequently receive special
education and related services within two years after receiving CEIS.



EVERY STUDENT SUCCEEDS ACT (ESSA)

The Every Student Succeeds Act (ESSA) was signed by President Obama on
December 10, 2015. This bipartisan measure reauthorizes the 50-year-old
Elementary and Secondary Education Act (ESEA), the nation’s national education
law and longstanding commitment to equal opportunity for all students.

The new law builds on key areas of progress in recent years, made possible by the
efforts of educators, communities, parents, and students across the country.

For example, today, high school graduation rates are at all-time highs. Dropout
rates are at historic lows. And more students are going to college than ever
before. These achievements provide a firm foundation for further work to expand
educational opportunity and improve student outcomes under ESSA.

The previous version of the law, the No Child Left Behind (NCLB) Act, was enacted
in 2002. NCLB represented a significant step forward for our nation’s children in
many respects, particularlyas it shined a light on where students were making
progress and where they needed additional support, regardless of race, income,
zip code, disability, home language, or background. The law was scheduled for
revision in 2007, and, over time, NCLB’s prescriptive requirements became
increasingly unworkable for schools and educators. Recognizing this fact, in 2010,
the Obama administration joined a call from educators and families to create a
better law that focused on the clear goal of fully preparing all students for success
in college and careers.

ESSA Highlights

ESSA includes provisions that will help to ensure success for students and schools.
Below are just a few. The law:

« Advances equity by upholding critical protections for America's
disadvantaged and high-need students.

« Requires—for the first time—that all students in America be taught to high
academic standards that will prepare them to succeed in college and
careers.



Ensures that vital information is provided to educators, families, students,
and communities through annual statewide assessments that measure
students' progress toward those high standards.

Helps to support and grow local innovations—including evidence-based and
place-based interventions developed by local leaders and educators—
consistent with our Investing in Innovation and Promise Neighborhoods
Sustains and expands this administration's historic investments in
increasing access to high-quality preschool.

Maintains an expectation that there will be accountability and action to
effect positive change in our lowest-performing schools, where groups of
students are not making progress, and where graduation rates are low over
extended periods of time.



http://www2.ed.gov/programs/innovation/index.html
http://www2.ed.gov/programs/promiseneighborhoods/index.html
http://www.ed.gov/early-learning

DATA IDENTIFIED NON-COMPLIANT (DINC)

Background

The Office of Special Education Programs (OSEP) of the U.S. Department of
Education requires that states must examine data it receives through its data
collections to determine if the data demonstrates noncompliance with the
requirements of the Individuals with Disabilities Education Act (IDEA). If
noncompliance is identified, the state must make a finding of noncompliance and
require the local educational agency (LEA) to make corrections using federally
specified procedures.

In order to carry out these requirements, the California Department of Education
(CDE) Special Education Division (SED) reviews and analyzes student level data
submitted to. monitor compliance with state and federal requirements.
Specifically, the data is analyzed in relationship to three compliance indicators
from the California State Performance Plan (SPP):

e Indicator 11 (Eligibility Evaluation): One hundred percent of children were
evaluated within 60 days of receiving parental consent for initial evaluation.

e Indicator 12 (Part C to B Transition): One hundred percent of children
referred by Part C prior to age three, who are found eligible for Part B, have
an Individualized Education Program (IEP) developed and implemented by
their third birthday.

¢ Indicator 13 (Secondary Transition Goals/Services: One hundred percent
of youth aged 16 and above have an IEP that includes the eight required
measurable elements of secondary transition planning.

In addition, data is analyzed for compliance with the state and federal timeframe
requirements for:
e Annual IEP meeting (once a year) - Overdue Annuals (without delay
reason results in DINC)



e Triennial re-evaluation to determine the student’s continued eligibility
(every three years) - Overdue Triennials (without delay reason results in
DINC)

Corrective actions for each of the noncompliant indicator findings is specified
below:

Corrective Actions Table

Student Non-Compliant Finding Corrective Action

60 Day If the IEP has not yet been completed, the LEA must convene
the IEP team to develop the IEP and update the student data
record. If the IEP was late, but has been completed, the LEA

must update the student data record.

PartCto B | If the IEP has not yet been completed, the LEA must convene
the IEP team to ensure that the student transitioning from early
intervention services under Part C has an IEP developed and
implemented, updating the student data record. If the IEP was
late, but has been completed, the LEA must update the student
datarecord.

IEP For the student whose annual review was late and has still not
been completed, the LEA must convene the IEP team to review
and revise the IEP and update the student data record. If the
IEP was late, but has been completed, the LEA must update the
student data record.

DINC Notification Process:

CDE notifies LEAs by submitting a list of students of noncompliance and in the
specific areas. LEAs are then required to respond using the CDE Portal, informing
CDE that the IEP has been completed (Annuals/Triennials/Transition) or the LEA
informs CDE of their plan to maintain and monitor timelines to ensure IEP
Compliance.
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TIPS TO AVOID CORRECTION WITH DATA IDENTIFIED NONCOMPLIANT
(DINCS)

e Make sure that all students are evaluated within 60 days of the date that
parents signed consent.

e Monitor all students who were qualified for part C and are now eligible for
part B, hold IEP’s for these identified students prior to the child’s third
birthday.

e Know the students who will be turning 16 and ensure that in the IEP prior
that there is a developed transition plan with measurable goals in
preparation for their transition process.

e Consult SELPA for any questions and assistance.
e Planin advance.

e Should the LEA miss the required timeline, the LEA should reschedule the
IEP meeting and utilize the CDE approved delay reasons:
-Legal Proceedings
-Parent Contacted, did not attend
-School Emergency
-Temporary School Closure
-Timely IEP, Another IEP held after timely (eg.part 1, part 2-no show
pending)
-Transfer (late from another LEA, due immediately from another LEA
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DISPROPORTIONALITY (DISPRO)

“...the genesis of disproportionate representation is located beyond the borders
of special education and requires a solid understanding of the intersection of
culture, learning, disability, and the socio-historical constitution of educational
processes and outcomes. Two issues are associated with the persistence of
culturally and linguistically diverse overrepresentation in special education,
namely the issues related to understanding the complexity of this problem and
also difficulties associated with the use of research knowledge to address it.
Ultimately, what is needed is the transformation and improvement of educational
systems in culturally responsive ways.” -The EDGE Magazine

Disproportionality is the “overrepresentation” of a particular racial or ethnic
group in one of four areas:

e Special education in general;

e Special education within a specific disability category;
e Disciplinary action, and;

e More restrictive educational environments

Disproportionality Placement is determined by the following:

e Students with disabilities by race and ethnicity spending less than 40
percent of their academic time in general education.

e Students with disabilities by race and ethnicity in:
-Separate Schools (only used if entire school is SWD only)

-Hospital or homebound
-Residential facilities
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The following are the critical values and beliefs used to support districts and
select resources:

« All students are learners.

« Educators must provide all students effective opportunities to learn the
California academic content standards based on the Common Core State
Standards.

o Educators must be more responsive to race, gender, and national origin, in
order to reduce disparities among and between groups in academic
achievement.

« Effective educator practice is driven by an understanding of content
knowledge, evidenced-based instructional practices, and a commitment to
all students and their families.

« Effective educators require continuous professional growth.

o Local school districts and their communities are key stakeholders to engage
in-critical conversations about culturally responsive educational systems.

o Disproportionality can no longer be viewed solely as a special education
issue.

« Disproportionality is an outcome of policies, practices and beliefs.

o Disproportionate representation is a complex phenomenon.

In order for LEAs to address disproportionality, the adoption of these critical
values and beliefs should be embraced.
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Tips to Avoid Disproportionality

First of all, it is important to be mindful that disproportionality becomes the early
warning system to Significant Disproportionality.

e Understand Disproportionality and the ramifications of this status and
address early

e Have systems in place to ensure Least Restrictive Environments

e Recognize who is being suspended by keeping track of race/ethnicity

e Have systems in place to ensure interventions and supports.

e Conduct teacher training (e.g. classroom management)

e Ensure a positive school culture

e Input reason(s) in IEP for late annuals when delay is beyond LEAs control

e Input reason(s).in IEP for late triennials when delay is beyond LEA’s control

e The use of Multi-Tiered Systems of support (MTSS)

e The use of Response to Intervention (RTI)

e Employ drop-out prevention efforts

e Implement culturally responsive practices

e Promote a just and equitable system that consistently increases access to
opportunities for all students

e Participate in ongoing professional development through SELPA

e Review reports from electronic IEP system and/or student management
system on an ongoing basis

e Upload all supporting documents to the electronic IEP system
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SIGNIFICANT DISPROPORTIONALITY (SIG DIS)

Each year, under Title 34, Code of Federal Regulations, section 300.646 of the
Individuals with Disabilities Education Act (IDEA), the California Department of
Education (CDE) is responsible for collecting and examining data to determine if
significant disproportionality is occurring in local educational agencies (LEAS) in
the state.

Significant disproportionality results when a LEA remains in disproportionate
status for three years, without significant growth towards moving out of
disproportionality.

Significant Disproportionality is the determination that a school district (LEA) has
significant over-representation based on race and ethnicity overall, by disability,
by placement in particular educational settings, or by disciplinary actions.

A LEA is considered to have significant disproportionality if it meets the following:

e Overrepresentation in one or more areas of disproportionality
e Inthe same area

e Within the same population

e For three consecutive years

When a LEA is identified as significant disproportionate the following
requirements must ensue:

e LEAs will be required to develop a CCEIS plan

o LEAs set-aside 15 percent of IDEA funds

e LEAs will submit Quarterly Progress Reports to the SELPA and then to CDE

e Must contract a minimum of 10 hours with a CDE Approved TA Facilitator,
per indicator
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New Significant Disproportionate Regulations

e Established a standard methodology States must use to determine whether
significant disproportionality based on race and ethnicity is occurring in the
State and in its LEAs.

e C(Clarified that the States must address significant disproportionality in the
incidences, duration, and type of disciplinary actions, including suspensions
and expulsions, using the same statutory remedies required to address
significant disproportionality in the identification and placement of children
with disabilities.

e (larified requirements for the review and revision of policies, practices, and
procedures when significant disproportionality is found.

e Require that LEAs identify and address the factors contributing to
significant disproportionality as part of Comprehensive Coordinated Early
Intervening Services (CCEIS) and allow these services for children from age
3 through grade 12, with and without disabilities.

Determining significant disproportionality

In determining whether significant disproportionality exists in a State or LEA, the
State must set a:

(A)Reasonable risk ratio threshold;

(B) Reasonable minimum cell size;

(C) Reasonable minimum n-size; and

(D)Standard for measuring reasonable progress (optional)

Categories

e |dentification (7 measures)
e Settings (2 measures)
e Discipline (5 measures)
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Identification (7 measures)

The identification of children ages 3 through 21 as children with
The following impairments:

(A) Intellectual disabilities;

(B)  Specific Learning disabilities;
(C) Emotional Disturbance;

(D) Speech Language impairment;
(E)  Other health impairments; and
(F)  Autism

Settings (2 measures)

1. For children with disabilities ages6 through 21, inside a regular
Class less than 40 percent of the day

2. For children with disabilities ages 6 through 21, inside separate

Schools and residential facilities, not including homebound or hospital settings,
correctional facilities, or private schools

Discipline (5 measures)

1. For children with disabilities ages 3 through 21, out-of-school
Suspensions and expulsions of 10 days or fewer;

2. For children with disabilities ages 3 through 21, out of school
Suspensions and expulsions for more than 10 days;

3. For children with disabilities ages 3 through 21, in school
Suspensions of 10 days or fewer;

4. For children with disabilities ages 3 through 21, in school
Suspensions of more than 10 days; and

5. For children with disabilities ages 3 through 21, disciplinary
Removals in total, including in-school and out-of-school suspensions,
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expulsions, removals by school personnel to an interim alternative education
setting, and removals by a hearing officer.

Tips to Avoid Significant Disproportionality

e Be proactive in addressing disproportionality

e Closely monitor Disproportionality Data at all Sites

e Understand the timeline (3 Years) of being disproportionate leads to
significant disproportionate

e Develop a Comprehensive Action Plan to Address Disproportionate Data in
a Timely Manner

e Examine Suspension Data Regularly

e Adopt/Utilize Other Means of Correction to reduce suspensions

e The use of Multi-Tiered Systems of support (MTSS)

e Drop Out Prevention Monitored by CALPADS

e Review reports from electronic IEP system and/or student management
system on an ongoing basis

e Upload all supporting documents to the electronic IEP system
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Coordinated Early Intervening Services Programmatic Improvement Process

As a result of a district being significant disproportionate a requirement is that the
Coordinated Early Intervening Process begins. The goal then becomes to get out
of significant disproportionality with assistance that comes from what is referred
to as the State’s Performance Plan Technical Assistance Project.

The overall purpose of the project is to provide a system of technical assistance
for local educational agencies (LEAs) working to address performance and
compliance problems relating to disproportionality and significant
disproportionality.

Once identified as significant disproportionate CDE recommends that all LEAs
contact State Performance Plan Technical Assistance Project (SPP-TAP) staff for
assistance with the Programmatic Improvement Process. More information can
be found on the SPP-TAP Website.

This guidance is based upon the promising practices for improvement detailed in
the national disproportionality literature and the federal guidance documents
from the U.S. Department of Education (ED).

LEAs having significant dispropartionality engage in a process for systems change
designed to provide LEAs and school improvement teams with the knowledge and
technical expertise to develop a thorough understanding of problems, issues, and
concerns in their schools, and what needs to be done to address
disproportionality.

The completion of the Significantly Disproportionate- Comprehensive
Coordinated Early Intervening Services (CD-CCEIS) Programmatic Improvement
Process involves the following four phases and activities:

Phase One-Getting Started

Activity One: Identify and Convene Leadership Team and Stakeholder Group,
including SELPA

Activity Two: Contact the SPP-TAP Project at the Napa County Office of Education
Activity Three: Choose a Facilitator

Activity Four: Gather Relevant Data



Phase Two-Data and Root Causes Analysis

Activity One: complete a Local Educational Agency Initiative Inventory
Activity Two: Choose and Complete

Activity Three: Conduct Reflective Data Analysis

Activity Four: Determine Root Cause(s) Based on Data

Phase Three-Plan for Improvement

Activity One: Select Area of Focus
Activity Two: Develop Programmatic Improvement Action Plan

Phase Four-Implementing, Evaluating, and Sustaining

Phase Four of the Programmatic Improvement Process involves implementing,
evaluating, and sustaining the changes initiated through the Programmatic
Improvement Action Plan.

Activity One: Implement Programmatic Improvement Action Plan
Activity Two: Evaluate Effectiveness
Activity Three: Build Supports and Plan for Sustainability

19
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PERFORMANCE INDICATOR REVIEW (PIR)

The performance Indicator Review (PIR) is a component of the Annual Submission
Process (ASP). The PIR is part of the Special Education Division’s (SED) overall
Quality Assurance Process. It is designed to meet, along with our other processes,
the requirements of a system of general supervision required by Title 34, Code of
Federal Regulations, Section 300.600

PIR Plans are required from LEAs when one or more Performance Indicators have
not been met to a degree that monitoring activities are required. All LEAs
participate in PIR selection. LEAs are required to develop a plan of correction to
address the special education state indicators.in order to achieve compliance.

Effective July 2019, the Annual Submission Process requires that LEAs submits
data through CALPADS this data is monitored by CDE to determine if LEAs are
compliant or in need of monitoring activities.

Annual Performance Report

The APR is driven by requirements of the U.S. Department of Education (ED) and
the office of special education programs (OSEP)

The APR consists of 17 indicators:
-Compliance (5)

-Performance (11)

-Both (1)

Targets for compliance indicators are set by OSEP at either 0 percent or 100
percent

Targets for compliance indicators are set in collaboration with the various
stakeholder groups and have been re-benched for 2013-14 through 2019-20.
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LEA Selection for Performance Indicator Review

e Indicator 1 Graduation Four Year Rate

e Indicator 2 Dropout Four Year Rate

e Indicator 3 Statewide Assessments

e Indicator4 Suspension and Expulsion

e Indicator5 Least Restrictive Environment
e Indicator 8 Parent Involvement

e Indicator 14 Post-school Outcomes

Child Find (not fully active yet)*
CHILD FIND

Local educational agencies (LEAs) in California have an “affirmative, ongoing duty
to identify, locate, and evaluate” all children and youth with disabilities,
regardless of the severity of the disability. The mandate of the Individuals with
Disabilities Act is called “Child Find” (34 CFR 300.111).

Child Find, while not fully active yet, will be one of the indicators for future
Performance Indicator Reviews.

AT A GLANCE

o Child Find is a legal requirement that schools find all children who have disabilities
and who may be entitled to special education services.

o Child Find covers every child from birth through age 21.
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The school must evaluate any child that it knows, or suspects may have a
disability.

KEY TAKEAWAYS

Every child from birth to age 21 is covered, including infants, toddlers and
children who are homeschooled or in private school.
Child Find does not require schools to agree to evaluate every child.

If a school refuses to evaluate a child, parents may challenge that decision.

PIR Selection/Calculations

Calculations are based on the Dashboard information. Calculations refer to the
percent of Special Education students in the Local Education Agency (LEA).
Statistical calculations are performed on LEAs (excluding outliers) and those found
to be two standard deviations below the mean are identified (3.43%).

CDE looks atthe data for LEAs to determine if they are selected based on not
meeting established APR targets.

APR Targets Met Dashboard
-Dropout Rate (Indicator 2) -Graduation Rate (Indicator 1)
-Statewide Assessments Participation | -Statewide Assessments (Indicator 3)
(Indicator 3) -Overall Discipline (Indicator 4)

-Least Restrictive Environment
(Indicator 5)

-Parent Involvement (Indicator 8)
-Post-School Outcomes (Indicator 14)




23

PIR NOTIFICATION

LEAs and SELPA are notified by letter in which CDE identified unmet indicators.
Additionally, the following are sent to LEAs:

-Plan requirements
-Data explanation
-Sample activities
-Forms to complete
A General Overview of PIR Activities

e LEA submits signed Assurances Form to SELPA

e LEA submits an Improvement Plan to SELPA (Only for LEAs which have
unmet Indicators)

e SELPA reviews plans for the required components

e SELPA submits all plans to CDE via email

SELPA’s Role in the PIR Process

In addition to Desert Mountain SELPA reviewing plans for the required
components and submitting plans on behalf of districts, we also assume an active
role in helping LEAs to understand the calculation of SPPIs and the implications of
failure to meet the targets established for LEAs in California.
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Assist the LEA in:

Identifying and correcting noncompliant policies, procedures, and practices

Identifying new strategies and activities that would contribute to a LEAs
improvement

Locating resources

Collect and review all LEA plans to ensure that all required components are
included

Submit LEA’s performance improvement plans to CDE

Tips to Avoid Performance Indicator Review (PIR)

Implement practices and effective strategies for dropout reduction

Utilize the California Career Resource Network (CALCRN)

Ensure access and equity

Supporting educators to identify and meet the needs of students with
disabilities

Supporting educators to identify and meet the needs of students with low
literacy levels

Supporting educators to identify and meet the needs of students with low
math performance levels

Implement practices and effective strategies for participation in statewide
assessments.

Implement ongoing practices for students with disabilities who require
modifications and/or accommodations
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COMPREHENSIVE REVIEW (COMP REVIEW)

Comprehensive Review occurs when the LEA is deemed non-compliant in several
state indicators and improvement fails to change after multiple years. This is the
most severe noncompliance status based on specific data, which requires needs
assistance and substantial interventions.

The Special Education Indicators involved with comprehensive review, are as
follows:

Indicator 1 - Graduation 4 — Year Rate
Indicator 2 - Dropout 4 Year Rate (<11.72%)
Indicator 3 - Statewide Assessment
% Participated (ELA>95%, Math>95%)
ELA Proficiency
Math Proficiency
Indicator 4 — Suspension/Expulsion
Overall (<2.76%)
Race/Ethnic
Indicator 5 - LRE
Inside of regular class 80% or more of day (>51.2%)
Inside of regular class less that 40% of day (<22.6%)
Indicator 6 — Preschool LRE
Regular Program (>43.8%)
Separate (<32.4)
Indicator 7 — Preschool Assessments
Indicator 8 — Parent Involvement
Indicator 9 — Racial/Ethnic Disproportionality
Indicator 10 — Disability Disproportionality (varies by disability)
Indicator 11 — Eligibility Evaluation (100%)
Indicator 12 — Part C to B Transition (100%) SELPA calculation
Indicator 13 — Secondary Transition Goals/Services (100%)
Indicator 14 — Post School
Higher Education (>56.3%)
Higher Education or Competitively Employed (>76.4%)
Any Post-Secondary Goals/Services (>85.0%)
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Indicator 15 — Resolution Session

Indicator 16 — Mediation

Indicator 17 — State Systemic Improvement Plan
Timely Corrections
Timely and Complete Reporting
Audit Findings

The purpose of Comprehensive Review is as follows:

e To provide effective general supervision to local educational agencies
(LEASs) in accordance with the obligations imposed on the California
Department of Education (CDE) under the Individuals with Disabilities Act
(IDEA), in accordance with the State Performance Plan (SPP), and as
required by Title 34 Code of Federal Regulations Section 300.600

e To ensure LEAs, county offices of education (COE), and Special Education
Local Plan Area (SELPAs) are providing appropriate supervision and
monitoring for special education programs and services.

e To provide information to the/CDE regarding key compliance questions
leading to positive results for students.

LEAs are selected for participation in a CR based on their performance relative to
SPP targets and include compliance and performance indicators. Specifically, the
selection is based on scale scores applied to a LEA’s Annual Performance Review
(APR) measures which are the same indicators at the LEA level as are used for the
SPP.

The LEA’s APR may be found at http://www.cde.ca.gov/sp/se/leadatarpts.asp.
The scale works as follows:

e 4=the LEA met the target and the performance styed the same or improved
from the prior year

e 3=the LEA met the target and the performance did not stay the same or did
not improve from the prior year


http://www.cde.ca.gov/sp/se/leadatarpts.asp
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e 2=the LEA did not meet the target, but the performance stayed the same or
improved from the prior year

e 1=the LEA did not meet the target and the performance did not stay the
same and did not improve for the prior year

e 0-Unable to score the LEA due to the unavailability of data for the current
or prior year

In addition, selection included non-indicator elements such as complaint
noncompliance and timely submission of documents and data to the CDE. Scores
for all elements were added together and the sum of scores are divided by the
total number of valid indicators and elements. If an LEA’s overall score was less
than 70 percent, the LEA is selected for CR.

As(a part of the CDE’s/responsibility for supervision and monitoring of LEAs for
compliance with the IDEA, the CR process may include any, or all, of the following
monitoring activities:

1. Review of selected pupil records and individualized education programs
(IEPs) and infant records and individualized family services plans (IFSPs) to
determine educational benefit (school-age student records only),
compliance, service provision, and accuracy of data reported to the CDE.

2. Interviews and follow-up discussions with parents or guardians, general and
special education teachers, and other school personnel.

3. Interview with LEA administrators regarding noncompliance identified in
record reviews and through data analysis.

4. General parent/guardian input about special education programs and
services collected from parent surveys. Parent Training and Information.
Centers, and Family Empowerment Centers serving families within the
LEA’s boundaries.

5. Review of local policies, procedures, and the Special Education Local Plan
for compliance with IDEA.
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6. Fiscal Review.
The parent input component of the CR uses three sources of parent input:

1. Input from the local parent training and information center.

2. Input from the local Community Advisory Committee.

3. Input from parents of students with an IEP in the LEA.
In order to facilitate gaining input from parents of current students with an IEP
within the LEA, the CDE may requesting the LEA provide a list of students’ names
and the mailing address of their parent or guardian, by a specified date.
In order to facilitate parent input, the LEA may also choose to provide parents

with the Web site of the parent survey at:
www.seedsofpartnership.org.monitoringsurvey.

The CDE usually complete a review of a'sample of student records using a desk
audit process.’ This process requires the CDE’s Special Education Division (SED) to
remotely access the LEA-based documentation, including but not limited to:

e Student individualized education programs (IEPs)
e Assessment plans and reports
e Meeting and other notification to parents

The CDE and LEA will coordinate the best way to gain electronic assess to student
records. The most practical way to permit electronic access to the LEA’s
computer-based IEP system (e.g., Special Education Information System), is for
the LEA to authorize the CDE’s SED to have temporary, read-only, student specific
access to the LEA’s electronic IEP system. This method eliminates the need to
compile and physically transfer sensitive student information. Each LEA will need
to provide instructions and any other information (e.g., username, password) for
completing the evaluation. The LEA will work with the CDE to determine the
duration for this review.

Results of the record reviews will be analyzed by the CDE to determine additional
activities necessary for the CR process. LEA staff will be contacted to determine


http://www.seedsofpartnership.org.monitoringsurvey/
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the schedule and details for any activities taking place in the LEA, including
technical assistance. As any activities which will involve the CDE being on-site will
require preplanning on the part of the LEA, specific information will be provided
by the CDE consultant leading the CR team.

The CR team is comprised of CDE Consultants, CDE Field Colleagues, SELPA
Directors, and COE Superintendents and/or staff. CR team members will partner
with the LEA to complete the review activities, as determined appropriate by CDE.
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PUPIL COUNT

Pupil Count is a tracking requirement of student data collection by the California
Department of Education from all Local Education Agencies (LEAs). Pupil Count,
depending on the time of year, will consist of a Student Demographic File,
Student Services File, and Transition File. These files are provided through the
SELPAs electronic IEP system, WebIEP. Secured student information is sent
electronically through the California Longitudinal Pupil CALPADS utility provided
through WebIEP so that LEAs can provide the data on a bi-monthly basis. Pupil
Count is used for various tracking purposes and compliance reviews.

The reporting process with LEAs will be two-fold. Part of the Student Information
will come from the LEAs Student Information System (SIS) and the other through
the Electronic IEP System (WebIEP for Desert/Mountain and Desert/Mountain
Charter SELPA). The new CALPADS Student Profile files will consists of Student
Enrollment Information, Demographic Information, English Language Acquisition
Status, and Student Program. The CALPADS Discipline File will consists of Student
Incident, Student Incident Results, and Student Offense. CALPADS Special
Education Files will consists of the Special Education Program, Student Services,
and Post School Outcomes.

The data collection windows have changed starting with the 2019-20 school

year. Fall 1 Window will be between October and December, Fall 2 Window wiill
be between December and January, and End of Year (EQY) will be between May
and August. These windows are subject to change regarding exact dates, but LEAs
will be notified by CDE. Pupil Count will now have a two-prong certification
process with the first layer of certification being completed by the LEA and the
second layer of certification being completed by the SELPA.
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CALIFORNIA SCHOOL DASHBOARD

The Dashboard is a powerful online tool to help districts and LEAs identify
strengths and weaknesses and pinpoint student groups that may be struggling. It
reports performance and progress on both state and local measures.

California’s accountability system is based on multiple measures that assesses
how local educational agencies LEAs and schools are meeting the needs of their
students. Performance on these measures is reported on the California School
Dashboard.

The dashboard contains reports that display the performance of local educational
agencies (LEAs), schools and student groups on a set of state and local measures
to assist in identifying strengths, challenges, and areas in need of improvement. It
reports performance and progress on both state and local measures.

State measures apply to all LEAs, schools, and student groups and are based on
data that is collected consistently across'the state. Local measures apply at the
LEA and charter school level and are based on data collected at the local level.

The state and local measures are drawn from the ten priority areas of the Local
Control Funding Formula (LCFF)

The state measures are as follows:
e Chronic Absenteeism
e Suspension Rate
e English Learner Progress
e Graduation Rate
e Academic Performance
e College/Career

California’s new accountability and continuous improvement provides
information about how local educational agencies and schools are meeting the
needs of California’s diverse population.



Highest
Performance

Lowest
Performance
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SCHOOL FUNDING

How are California Schools funded? It is important to understand how school
funding relates to the state’s compliance mandates.

Most of the funding for K-12 education comes from the state. In 2018-19,
California public schools received a total of $97.2billion in funding from three
sources: the state (58%), property taxes and other local sources (32%), and the
federal government (9%). These shares vary across school districts.

Some districts, known as “basic aid” or “excess tax” districts, fund their revenue
limit entirely through property taxes and receive no general purpose state aid.
They also retain any excess property taxes within their district. This report focuses
on basic aid districts.

Local Control Funding Formula

The Local Control Funding Formula, enacted through the 2013-14 state budget, is
the new system for calculating funding for most public schools in California. Each
district receives a “base grant” per student, plus additional “supplemental and
concentration” grants for targeted students who are low income, foster youth, or
English-Language Learners. All K-12 students in public schools are eligible for LCFF
funds. with more funding for targeted students who are low income, in foster
care, or English-Language Learners.

LCFF funds almost every service provided by public schools, including teacher
salaries, classroom materials, and facilities. LCFF can be used for school-based
mental health programs and staff, including social workers, counselors, nurses,
and psychologists.

School districts are currently receiving LCFF funds, which will increase through
2020. Districts must submit a three-year Local Control and Accountability Plan
(LCAP) and annual LCAP updates to their County Office of Education. The LCAP
must demonstrate how funds will be used to support targeted students in eight
distinct state priorities. It is estimated that, after years of cuts, a full
implementation, LCFF will bring school funding to at least 2007 levels.



The state priorities most linked to student mental health include “pupil
engagement” as measured in part by attendance and “school climate” as
measured in part by suspension and expulsion rates.

34



35

LCAP PRIORITIES

Local Indicators

Eight Priorities

Priority 1: Basic Services and Conditions at schools

State Indicator-N/A

Local Indicator-Text books availability, adequate facilities, and correctly assigned
teachers

Priority 2: Implementation of State Academic Standards

State Indicator-N/A

Local Indicator-Annually report on progress in implementing the standards for all
content areas

Priority 3: Parent Engagement

State Indicator-N/A

Local Indicator-Annually report progress toward seeking input from
parents/guardians in decision making and promoting parental participation in
programs

Priority 4: Student Achievement

State Indicator- Academic Performance-Grades 3-8 and Grade 11, English Learner
Progress

Local Indicator-N/A

Priority 5: Student Engagement




State Indicators-Graduation Rate, Chronic Absenteeism

Local Indicators-N/A
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Priority 6: School Climate

State Indicator-Suspension Rate

Local Indicator-Administer a Climate Survey every other year

Priority 7: Access to a Broad Course of Study

State Indicator-N/A

Local Indicator-Annually report progress on the extent students have access to,
and are enrolled in, a broad course of study

Priority 8: Outcomes in a Broad Course of Study

State Indicator: College/Career

Local Indicators: N/A
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KEY TERMS

Annual Performance Report (APR) — The annual Performance Report describes
the state’s slippage in meeting the measurable and rigorous targets established in
the State Performance Plan (SPP); and any revisions to the State’s targets,
improvement activities or resources in the SPP and justifications for the revisions.

California Assessment of Student Performance and Progress (CAASPP) System
was established on January 1, 2014. The CAASPP System replaced the
Standardized Testing and Reporting (STAR) Program, which became inoperable on
July 1, 2013. The CAASPP system includes the Smarter Balanced summative
assessments for English language arts/literacy and mathematics, the California
Science Tests, the reading/language arts standards-based Tests in Spanish, and
the California Alternative Assessments.

California Collaborative for Educational Excellence (CCEE) Established pursuant
to California Education Code Section 52074, which states that “(t)he purpose of
the California Collaborative for Educational Excellence is to advise and assist
school districts, county superintendents of schools, and charter school districts in
achieving the goals set forth in a local control and accountability plan.” The CCEE
is a public agency that is governed by a five-member governing board composed
of the State Superintendent of Public Instruction (or his or her designee), a county
superintendent of schools appointed by the Senate Committee on Rules, a
superintendent of a school district appointed by the Governor, and a teacher
appointed by the Speaker of the Assembly.

California Dashboard- A website released in March 2017 that parents/guardians,
educators, and the public can use to see how districts and schools are meeting
the needs of California’s diverse student population based on the concise set of
measures included in the new accountability system, including test scores,
graduation rates, English Learner progress, and suspension rates. Additionally,
the Dashboard includes reporting and evaluation of local indicators. The
Dashboard is part of California’s new school accountability system based on the
Local Control Funding Formula, enacted in 2013. As provisioned in California
Education Code, the Dashboard will be used to support local educational agencies
(LEASs) in identifying strengths, weaknesses, and areas for improvement; to assist
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in determining whether LEAs and schools are eligible for technical assistance; and
to assist the state in determining whether LEAs and schools are eligible for more
intensive support/intervention.

California Department of Education (CDE) — An agency within the Government of
California that oversees public education. Its headquarters are located in the U.S.
state of California’s capital city, Sacramento.

CalEDFacts- A compilation of statistics and information on a variety of issues
concerning education in California.

CALPADS - A longitudinal data system used to maintain individual-level data
including student demographics, course data, discipline, assessments, staff
assignments, and other data for state and federal reporting.

Child Find- A legal requirement that schools find all children who have disabilities
and who may be entitled to special education services. Child find covers every
child from birth through age 21. The school must evaluate any child that it knows,
or suspects may have a disability.

Disproportionality — The overrepresentation of a particular racial or ethnic group
in a particular area

Every Student Succeeds Act (ESSA)- On December 10, 2015, President Obama
signed Every Student Succeeds Act (ESSA), reauthorizing the federal Elementary
and Secondary Education Act (ESSA) and replacing the No Child Left Behind Act
(NCLB), the 2001 reauthorization of ESSA.

Individualized Education Program (IEP) — a document that is developed for each
public school child who is eligible for special education. The IEP is created
through a team effort reviewed periodically. This document is the foundation
that directs instructional planning for the student with exceptional needs.

Individuals with Disabilities Education Act — The individuals with Disabilities
Education Act is a four-part piece of American legislation that ensures students
with a disability are provided with Free Appropriate Public Education that is
tailored to their individual needs. IDEA was previously known as the Education
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for All Handicapped Children Act from 1975 to 1990. In 1990, the United States
Congress reauthorized EHA and changed the title to IDEA. Overall, the goal of
IDEA is to provide children with disabilities the same opportunity for education as
those students who do not have a disability.

Least Restrictive Environment — In he U.S. the individuals with Disabilities
Education Act is a special education law that mandates regulation for students
with disabilities in order to protect their rights as students and the rights of their
parents. Under this act it is required that all students receive a Free and
Appropriate Education, and that these students should be educated in the least
restrictive environment. The least restrictive environment clause states that
students with disabilities should be educated with students without disabilities to
the maximum appropriate extent. If a student should require supplementary aids
and services necessary to achieve educational goals while being placed in a
classroom with students without disabilities, they should be provided as needed.

Local Control Funding Formula (LCFF) - California’s school funding law is a way for
schools to focus on student success. LCFF also requires your school district to
focus on the eight key areas that help all students succeed.

Minimum cell size — the minimum number of children experiencing a particular
outcome, to be used as the numerator when calculating either the risk for a
particular racial or ethnic group or the risk for children in all other racial or ethnic
groups.

Minimum n-size — the minimum number of children with disabilities enrolled in
an LEA with respect to identification, and the minimum number of children with
disabilities enrolled in a LEA with respect to placement and discipline, to be used
as the denominator when calculating either the risk for children in all other racial
or ethnic groups.

Significant Disproportionality- the determination that a school district (LEA) has
significant over-representation based on race and ethnicity overall, by disability,
by placement in particular educational settings, or by disciplinary actions.

United States Department of Education — The United States Department of
Education, also referred to as the ED for education Department, is a Cabinet-level
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department for the United States government. It began operating on May 4,
1980, having been created after the Department of Health, Education, and
Welfare was split into the Department of Education and the Department of
Health and Human Services by the Department of Education Organization Act,
which President Jimmy Carter signed into law on October 17, 1979.



RESOURCES

California Dashboard

https://www.caschooldashboard.org

The California Assessment of Student Performance and Progress (CAASPP)
https://www.cde.ca.gov/ta/tg/ca/

The California Collaborative for Educational Excellence (CCEE)
http://ccee-ca.org

CalEDFacts
https://www.cde.ca.gov/re/pn/fb/

California State Board of Education (SBE)
https://www.cde.ca.gov/be/

Federal Program Monitoring
https://www.cde.ca.gov/ta/cr/

LCAP
https://www.cde.ca.gov/re/lc/

LCFF
https://www.cde.ca.gov/fg/aa/lc/Icffoverview.asp

Performance Indicator Review
https://www.cde.ca.gov/re/Ic/



https://www.caschooldashboard.org/
https://www.cde.ca.gov/ta/tg/ca/
http://ccee-ca.org/
https://www.cde.ca.gov/re/pn/fb/
https://www.cde.ca.gov/be/
https://www.cde.ca.gov/ta/cr/
https://www.cde.ca.gov/re/lc/
https://www.cde.ca.gov/fg/aa/lc/lcffoverview.asp
https://www.cde.ca.gov/re/lc/
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M Desert/Mountain Special Education Local Plan Area P  760-552-6700

17800 Highway 18 F  760-242-5363
D M S E L PA Apple Valley, CA 92307-1219 W www.dmselpa.org

MEMORANDUM

Date October 18, 2019

To: Directors of Special Education

From: Kathleen Peters, Program Manager

Subject: Occupational and Physical Therapy Reports

Attached are the occupational and physical therapy Referral Status, and Current Students
Direct Services reports by district.

If you have any questions concerning either report, please contact me at (760) 955-3568
at kathleen.peters@cahelp.org

The Relentless Pursuit of Whatever Works in the Life of a Child

California Association of Health & Education Linked Professions JPA
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2019-2020 Non-Public School Placement Report

Desert Mountain SELPA
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California Association of Health and Education Linked Professions

Date/Time

10/18/2019
2:00PM - 4:00 PM

10/18/2019

10/22/2019
1:00PM - 4:00 PM

10/22/2019
8:30 AM - 11:30 A

10/22/2019
2:30PM - 2:00 PM

10/22/2019
8:30AM - 11:30 A

10/23/2019
8:30 AM - 3:30 PM

10/24/2019
8:30 AM - 4:30 PM

10/24/2019
2:30PM - 4:00 PM

10/25/2019
12:00 PM - 3:30 PM

Upcoming Trainings

Event

Least Restrictive Environment

SPECIAL EDUCATION DIRECTORS TRAININGS
ADMINISTERING THE CALIFORNIA ALTERNATE
ASSESSMENT (CAA) AFTERNOON SESSION

ADMINISTERING THE CALIFORNIA ALTERNATE
ASSESSMENT (CAA) MORNING SESSION
REINFORCEMENT

WEBIEP MORNING SESSION

CPI

BASIC RESTORATIVE PRACTICES

SOCIAL NARRATIVES

EARLY CHILDHOOD ENVIRONMENTS: DESIGNING
EFFECTIVE PRESCHOOL CLASSROOMS FOR ALL STUDENTS

Location
DMESC

DMESC

DMESC

DMESC

DMESC

DMESC

DMESC

DMESC

DMESC

DMESC

For more information, visit the CAHELP Staff Development calendar (url: www.cahelp.org/calendar)

Friday, October 4, 2019

17800 Highway 18, Apple Valley, CAlifornia 92307
(760) 552-6700 Office * (760) 242-5363 Fax

Page 1 of 3


www.cahelp.org/calendar

California Association of Health and Education Linked Professions

Upcoming Trainings

Date/Time Event Location

10/25/2019 LDSIMS DMESC
12:30 PM - 4:00 PM

10/28/2019 MANAGING SCHOOL CRISIS: REFRESHER DMESC
1:00PM - 4:00 PM

10/29/2019 AUTISM SPECTRUM DISORDERS AND SOCIAL DMSELPA
12:00 PM - 2:00PM COMMUNICATION

10/29/2019 PRINCIPLES OF THERAPLAY AND SUNSHINE CIRCLES DMESC
8:00 AM - 4:00 AM

10/30/2019 The Basics of Accessing the Curriculum Through Assistive DMESC
8:00 AM - 12:00 PMm Technology

10/31/2019 UNIVERSAL DESIGN FOR LEARNING: ACCESS FOR ALL DMESC
8:30 AM - 3:30 PM

11/1/2019 PBIS COACH AND ADMINISTRATOR FORUM - YEARS 2 AND DMESC
8:30AM - 2:30PM 3

11/4/2019 SLP COLLABORATION GROUP #1 DMESC
1:00PM - 4:00 PM

11/5/2019 COLLABORATIVE IEP: ALIGNING THE SUN, THE MOON, DMESC
8:30 AM - 3:30PM AND THE STARS

11/5/2019 PATHWAY: ALTERNATIVE DISPUTE RESOLUTION (ADR) DMESC
8:30 AM - 3:30 PM

For more information, visit the CAHELP Staff Development calendar (url: www.cahelp.org/calendar)
17800 Highway 18, Apple Valley, CAlifornia 92307
(760) 552-6700 Office * (760) 242-5363 Fax

Friday, October 4, 2019 Page 2 of 3
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Upcoming Trainings

Date/Time Event Location

11/5/2019 REINFORCEMENT-APPLICATION DMESC
2:30PM - 4:00 PM

11/5/2019 resiliency for youth DMESC
8:30 AM - 3:30 PM

11/5/2019 STRATEGIES FOR POSITIVE PARENTING DMESC
10:00 A - 1:00 PM

11/6/2019 WEBIEP AFTERNOON SESSION DMESC
1:00PM - 4:00 PM

11/6/2019 WEBIEP MORNING SESSION DMESC
8:30AM - 11:30 A

11/7/2019 BEHAVIORAL SUPPORT PLAN (BSP), THROUGH THE PBIS ~ DMESC
8:30 AM - 3:30PM LENS

11/7/2019 TRANSITION PLANNING FOR ALL STUDENTS CITY OF
8:00 AM - 3:30 PM VICTORVILLE

For more information, visit the CAHELP Staff Development calendar (url: www.cahelp.org/calendar)
17800 Highway 18, Apple Valley, CAlifornia 92307
(760) 552-6700 Office * (760) 242-5363 Fax

Friday, October 4, 2019 Page 3 of 3
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